
 

 

Englewood Public Schools 

United States History II 

High School  

 

Unit III - The Postwar Years to the Era of Activism 
 

Overview: In this unit, students will examine the Postwar Years and how they affected American culture. Students will also explore the Era of 

Activism. Students will complete lessons and activities that further their knowledge of American culture and history while developing their writing 

and critical thinking skills. 

 

Time Frame:  35 to 45 Days 

 

Enduring Understandings: 

The “American Dream,” characterized by a home in the suburbs and a car in the garage, became reality for many people in the postwar years.  

Following World War II, African Americans began to push harder in the civil rights movement and brought significant results. 

The Civil Rights Movement of the 1960s consisted of many separate groups and leaders. 

 

Essential Questions:  

How did technology transform life after World War II? 

Why did the suburbs and highway systems grow after World War II? 

What events and cultural trends led to a rise in African American influence in the twentieth century? 

What was the philosophy of nonviolence? 

 

Standards Topics and Objectives Activities Resources Assessments 

6.1.12.C.12.a 

Explain the implications 

and outcomes of the Space 

Race from the perspectives 

of the scientific 

community, the 

government, and the 

people. 

 

Topics 

 

The Postwar Economy 

 

The Mood of the 1950s 

 

Domestic Politics and 

Policy 

 

Instructors will select text and 

experiences from American 

Pathways to Present to 

provide a foundation of 

understanding of the Postwar 

Years at Home. 

(CRP2) 

 

Instructors can select from a 

variety of interactive lesson 

Text 

 

America Pathways to the 

Present, Prentice Hall, 2004, 

Chapter 27 The Postwar 

Years at Home, 1945-1960 

 

Unit Plan: 

 

Formative Assessment: 

America Pathways to the 

Present, Prentice Hall, 

2004, Section Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative Assessment: 



 

 

6.1.12.C.12.b Assess the 

impact of agricultural 

innovation on the world 

economy. 

 

6.1.12.C.12.c 

Analyze how scientific 

advancements impacted the 

national and global 

economies and daily life. 

 

6.1.12.C.12.d 

Assess the role of the 

public and private sectors 

in promoting economic 

growth and ensuring 

economic stability. 

 

6.1.12.D.12.a Analyze the 

impact of American 

governmental policies on 

independence movements 

in Africa, Asia, the 

Caribbean, and the Middle 

East. 

 

6.1.12.D.12.b 

Analyze efforts to 

eliminate communism, 

such as McCarthyism, and 

their impact on individual 

civil liberties. 

 

6.1.12.D.12.c 

Evaluate how the 

development of nuclear 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

• Contemplate how 

business reformed after 

WWII. 

• Consider the affects of 

technology after WWII. 

• Explain how America’s 

suburbs and highway 

systems expanded after 

the war. 

• Describe the excepted 

roles of men and women 

during the 1950s. 

• State Truman domestic 

policies as outline in his 

Fair Deal. 

 

 

plans to acquaint students 

with life after WWII. 

1. America After World War 

II 

2. The Cold War Presidents 

3. Consensus and 

Conformity in the 1950s 

4. The African-American 

Civil Rights Movement 

5. Other Social Movements 

(CRP2, SL.9-10.1) 

 

Students will participate in 

two activities to understand 

first-hand how the suburbs 

changed America. 

1. How the Suburbs 

Changed America 

2. Suburbia Opportunities 

and Challenges 

(CRP2, CRP8) 

 

Students will use primary 

sources (lyrics, photographs, 

and a NY Times article) to 

respond to questions 

regarding Mass Production, 

Suburbia & Conformity in the 

1950’s (CRP8, RL.9-10.1, 

RI.9-10.9) 

 

Students will watch a video 

regarding the US Post World 

War II Boom (CRP2) 

 

American After WWII, Roy 

Rosenzweig Center for 

History and New Media 

 

Post-War Suburbanization: 

Homogenization or the 

American Dream?, Bruce 

Lesh, Baltimore County 

Public Schools 

 

Web-based Resources: 

 

Mass Production, Suburbia & 

Conformity in the 1950s, The 

Gilder Lehrman Institute of 

American History 

https://www.gilderlehrman.or

g/history-by-

era/fifties/resources/mass-

production-suburbia-

conformity-1950s 

 

US Post World War II Boom, 

AMVM 

https://youtu.be/Gmka2myds

D0 

 

Presidential Campaign of 

1948, Harry S. Truman 

Library and Museum 

https://www.trumanlibrary.or

g/teacher/campaign.htm#sour

ce 

 

America Pathways to the 

Present, Prentice Hall, 

2004, Chapter Review 

and Assessment 

 

Benchmark 

Assessment: 

Common Formative 

Assessment 

 

Alternative 

Assessments: 

 

http://www.schrockguide

.net/assessment-and-

rubrics.html 

 

Types of Assessments: 

https://www.teachthough

t.com/pedagogy/6-types-

assessment-learning 

 

Performance based 

evaluation using rubrics 

(http://rubistar.4teachers.

org/index.php) 

 

Portfolio of student work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 
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http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning
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weapons by industrialized 

countries and developing 

counties affected 

international relations. 

 

6.3 Active Citizenship in 

the 21st Century: All 

students will acquire the 

skills needed to be active, 

informed citizens who 

value diversity and 

promote cultural 

understanding by working 

collaboratively to address 

the challenges that are 

inherent in living in an 

interconnected world.)  

 

RH.9-10.1. Accurately cite 

strong and thorough textual 

evidence, to support 

analysis of primary and 

secondary sources, 

attending to such features 

as the date and origin of the 

information.  
 

RH.9-10.2. Determine the 

theme, central ideas, key 

information and/or 

perspective(s) presented in 

a primary or secondary 

source; provide an accurate 

summary that makes clear 

the relationships among the 

key details and ideas.  

Students will critically 

evaluate primary and 

secondary sources of the 

period, in order to discern the 

causes for suburban 

development after the Second 

World War.  (CRP8) 

 

Political and editorial 

cartoons have long been a part 

of the propaganda that 

influences the masses. 

Students will analyze political 

cartoons of the 1948 election. 

(CRP8, RL.9-10.1, RI.9-

10.9) 

 

Students will write a 

persuasive campaign speech 

in which they consider and 

incorporate the views and 

needs of their audience.  

(W.9-10.1) 

 

Presidential Campaigning: 

Truman’s Whistle-Stop Tour, 

National Frist Ladies Library 

http://www.firstladies.org/curr

iculum/curriculum.aspx?Curri

culum=1626 

 

Scavenger Hunt: Create 

questions based on a 

topic or a chapter.  

 

Film Project: Ask groups 

to write and film a 5-10 

minute movie based on 

the topic or subject.  

 

 

 

http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1626
http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1626
http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1626


 

 

 

WHST.9-10.10. Write 

routinely over extended 

time frames (time for 

reflection and revision) and 

shorter time frames (a 

single sitting or a day or 

two) for a range of 

discipline-specific tasks, 

purposes, and audiences. 
 

 

6.1.12.A.13.a 

Analyze the effectiveness 

of the New Jersey 

Constitution of 1947, New 

Jersey Supreme Court 

decisions (i.e., Hedgepeth 

and Williams v. Trenton 

Board of Education), and 

New Jersey’s Law Against 

Discrimination (i.e., P.L. 

1945, c.169) in eliminating 

segregation and 

discrimination. 

 

6.1.12.B.13.b 

Evaluate the effectiveness 

of environmental 

movements and their 

influence on public 

attitudes and environmental 

protection laws. 

 

6.1.12.C.13.a 

Topics 

 

Demands for Civil Rights 

 

Leaders and Strategies 

 

The Struggles Intensifies 

 

The Political Response 

 

The Movement Takes a 

New Turn 

 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

Instructors will select text and 

experiences from American 

Pathways to Present to 

provide a foundation of 

understanding of the Civil 

Rights Movement. 

(CRP2) 

 

Instructors can select from 

five lessons to expose 

students to the concepts and 

events of the Civil Rights 

Movement: 

1. A Time for Justice 

2. Nonviolence 

3. Facing Resistance 

4. Victories 

5. The Work That Remains 

(NJSLSA.R1) 

 

Students will gain a new 

understanding of the 

challenges and the courage 

needed to initiate the Civil 

Text 

 

America Pathways to the 

Present, Prentice Hall, 2004, 

Chapter 28 The Civil Rights 

Movement, 1950 – 1968 

 

Web-based Resources: 

 

The Civil Rights Movement: 

A Time for Change – Lesson 

Plan, PBS.org 

http://www.pbs.org/newshour/

extra/lessons_plans/the-50th-

anniversary-of-the-march-on-

washington-lesson-plan-a-

time-for-change/ 

 

Web-based Videos: 

 

Bet You Didn’t Know: March 

on Washington, History.com 

America Pathways to the 

Present, Prentice Hall, 

2004, Section Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

America Pathways to the 

Present, Prentice Hall, 

2004, Chapter Review 

and Assessment 

 

Alternate assessments: 

 

http://www.schrockguide

.net/assessment-and-

rubrics.html 

 

Types of Assessments: 

https://www.teachthough

t.com/pedagogy/6-types-

assessment-learning 
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Explain how individuals 

and organizations used 

economic measures (e.g., 

the Montgomery Bus 

Boycott, sit downs, etc.) as 

weapons in the struggle for 

civil and human rights. 

 

6.1.12.C.13.b 

Evaluate the effectiveness 

of economic policies that 

sought to combat post-

World War II inflation. 

 

6.1.12.D.13.a 

Determine the impetus for 

the Civil Rights Movement, 

and explain why national 

governmental actions were 

needed to ensure civil 

rights for African 

Americans. 

 

6.1.12.D.13.b 

Compare and contrast the 

leadership and ideology of 

Martin Luther King, Jr., 

and Malcolm X during the 

Civil Rights Movement, 

and evaluate their legacies. 

 

6.1.12.D.13.e Explain why 

the Peace Corps was 

created and how its role has 

evolved over time. 

 

• Describe the events and 

cultural trends that led 

to a rise in African 

American influence in 

the twentieth century. 

• Explain the affects of 

the decision in Brown 

vs. Board of Education. 

• Share their 

understanding of the 

Montgomery bus 

boycott and its affect on 

the civil rights 

movement. 

• Explain the impact of 

“non-violence” on the 

civil rights movement. 

• Consider how the events 

in Birmingham, 

Alabama have on the 

nation’s attitudes during 

the civil rights 

movement. 

• Explain President 

Kennedy’s approach to 

civil rights. 

• Describe African 

American’s fight to gain 

voting rights. 

• Consider Malcolm X’s 

approach to gaining civil 

rights. 

• Describe how the tragic 

events of 1968 affected 

the nation. 

 

Rights Movement by 

examining Martin Luther 

King’s plan to carry out the 

March on Washington on 

August 28, 1963.  

Additionally, students will 

consider whether or not the 

goal established in 1963 has 

been established.  (CRP8) 

 

Students will watch two 

videos regarding the Civil 

Rights Movement: 

1. Bet You Didn’t Know: 

March on Washington 

2.  Separate But Not Equal 

 

Students consider what it 

means to conduct a nonviolent 

resistance in two activities: 

1. Understanding Primary 

Sources: What do they tell 

you? 

2. Student Debate: “Law and 

Order” or “Nonviolent 

Resistance”?  (CRP8, 

RL.9-10.1, RI.9-10.9, 

SL.9-10.1) 

 

Students consider and discuss 

civil liberties by participating 

in several role-playing 

scenarios. 

(CRP8, SL.9-10.1) 

http://www.history.com/topics

/black-history/civil-rights-

movement/videos 

 

Separate But Not Equal, 

History.com 

http://www.history.com/topics

/black-history/civil-rights-

movement/videos/separate-

but-not-equal 

 

Martin Luther King, Jr. and 

Nonviolent Resistance, 

EDSITEment.gov 

https://edsitement.neh.gov/les

son-plan/martin-luther-king-

jr-and-nonviolent-

resistance#sect-activities 

 

Civil Rights: An 

Investigation, Discovery 

Education 

https://edsitement.neh.gov/les

son-plan/martin-luther-king-

jr-and-nonviolent-

resistance#sect-activities 

 

Summative 

Assessments: 

 

Performance based 

evaluation using rubrics 

(http://rubistar.4teachers.

org/index.php) 

 

Portfolio of student work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: Create 

questions based on a 

topic or a chapter.  

 

Film Project: Ask groups 

to write and film a 5-10 

minute movie based on 

the topic or subject.  
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RH.11-12.1. Accurately 

cite strong and thorough 

textual evidence, (e.g., via 

discussion, written 

response, etc.), to support 

analysis of primary and 

secondary sources, 

connecting insights gained 

from specific details to 

develop an understanding 

of the text as a whole. 

 

RH.9-10.2. Determine the 

theme, central ideas, key 

information and/or 

perspective(s) presented in 

a primary or secondary 

source; provide an accurate 

summary that makes clear 

the relationships among the 

key details and ideas.  
 

 

6.1.12.A.13.b 

Analyze the effectiveness 

of national legislation, 

policies, and Supreme 

Court decisions (i.e., the 

Civil Rights Act, the 

Voting Rights Act, the 

Equal Rights Amendment, 

Title VII, Title IX, 

Affirmative Action, Brown 

v. Board of Education, and 

Roe v. Wade) in promoting 

Topics 

 

The New Frontier 

 

The Great Society 

 

Foreign Policy in the Early 

1960s 

 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

Instructors will select text and 

experiences from American 

Pathways to Present to 

provide a foundation of 

understanding of the Kennedy 

and Johnson years.  (CRP2, 

RL.9-10.1, RI.9-10.9) 

 

Students will have the 

opportunity to study and 

analyze the innovative 

legislative efforts of 

Presidents Kennedy and 

Text 

 

America Pathways to the 

Present, Prentice Hall, 2004, 

Chapter 29 The Kennedy and 

Johnson years, 1961-1969 

 

Web-based Resources: 

 

JFK, LBJ, and the Fight for 

Equal Opportunity in the 

1960s,  

Formative Assessment: 

America Pathways to the 

Present, Prentice Hall, 

2004, Section Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative Assessment: 

America Pathways to the 

Present, Prentice Hall, 

2004, Chapter Review 

and Assessment 



 

 

civil liberties and equal 

opportunities. 

 

6.1.12.A.13.c 

Determine the extent to 

which changes in national 

policy after 1965 impacted 

immigration to New Jersey 

and the United States. 

 

6.1.12.B.13.a Determine 

the factors that led to 

migration from American 

cities to suburbs in the 

1950s and 1960s, and 

describe how this 

movement impacted cities. 

 

6.1.12.C.13.c 

Evaluate the effectiveness 

of social legislation that 

was enacted to end poverty 

in the 1960s and today by 

assessing the economic 

impact on the economy 

(e.g., inflation, recession, 

taxation, deficit spending, 

employment, education). 

 

6.1.12.C.13.d 

Relate American economic 

expansion after World War 

II to increased consumer 

demand. 

 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

• Consider the factors that 

affected the election of 

1960. 

• Demonstrate their 

understanding of the 

circumstances that 

surrounded Kennedy’s 

assignation. 

• Identify some of the 

goals and programs of 

the Great Society. 

• Explain the goals of the 

Bay of Pigs invasion 

and the outcome. 

• Describe the events that 

led to Berlin crisis and 

the Cuban Missile 

Crisis. 

Johnson in the social and 

economic context of the 

1960s. 

1. President Kennedy and 

Civil Rights 

2. President Johnson’s War 

on Poverty and Race 

Relations 

 

 

Students will conduct 

research on American’s 

perspective of John F. 

Kennedy by examining 

recording of interview of 

Americans, as well as friends 

of the Kennedy’s from 1960 

until 1963. (W.9-10.2) 

 

Instructors can select from a 

plethora of lessons from the 

John F. Kennedy Presidential 

Library and Museum resource 

guide, “The President’s Desk” 

(NJSLSA.R1) 

 

Students watch a brief PPT 

and then respond to the 

question, “Would you define 

JFK and LBJ as successful 

presidents?” 

(CRP2, SL.9-10.1) 

https://edsitement.neh.gov/les

son-plan/lesson-21-new-

frontier-great-society-and-

fight-equal-opportunity-1960s 

 

View of JFK, Discovery 

Education 

http://www.discoveryeducatio

n.com/teachers/free-lesson-

plans/views-of-jfk.cfm 

 

Unit Plan: 

 

The President’s Desk, John F. 

Kennedy Presidential Library 

and Museum 

 

PowerPoint: 

 

The Kennedy & Johnson 

Years, 

Honorsusaii.wikispaces.com 

 

 

Alternative 

Assessments: 

 

http://www.schrockguide

.net/assessment-and-

rubrics.html 

 

Types of Assessments: 

https://www.teachthough

t.com/pedagogy/6-types-

assessment-learning 

 

Performance based 

evaluation using rubrics 

(http://rubistar.4teachers.

org/index.php) 

 

Portfolio of student work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: Create 

questions based on a 

topic or a chapter.  

 

Film Project: Ask groups 

to write and film a 5-10 

minute movie based on 

the topic or subject.  

 

 

https://edsitement.neh.gov/lesson-plan/lesson-21-new-frontier-great-society-and-fight-equal-opportunity-1960s
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RH.9-10.10. By the end of 

grade 10, read and 

comprehend history/social 

studies texts in the grades 

9-10 text complexity band 

independently and 

proficiently. 
 

6.1.12.D.13.c 

Analyze the successes and 

failures of women’s rights 

organizations, the 

American Indian 

Movement, and La Raza in 

their pursuit of civil rights 

and equal opportunities. 

 

6.1.12.D.13.d 

Determine the extent to 

which suburban living and 

television supported 

conformity and 

stereotyping during this 

time period, while new 

music, art, and literature 

acted as catalysts for the 

counterculture movement. 

6.1.12.D.13.f Relate the 

changing role of women in 

the labor force to changes 

in family structure. 

 

6.3 Active Citizenship in 

the 21st Century: All 

students will acquire the 

skills needed to be active, 

Topics 

 

The Women’s Movement 

 

Ethnic Minorities Seek 

Equality 

 

The Counterculture 

 

The Environmental and 

Consumer Movements 

 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

 

Objectives 

 

Students will: 

 

• Explain the background 

of the women’s 

movement. 

• Consider the impact of 

feminism. 

Instructors will select text and 

experiences from American 

Pathways to Present to 

provide a foundation of 

understanding of the Era of 

Activism.  (CRP2, 

NJSLSA.R1) 

 

Students will gain an 

understanding of the rich 

tradition of the White House 

by participating in a video 

White House scavenger hunt.  

(CRP2) 

Text 

 

America Pathways to the 

Present, Prentice Hall, 2004, 

Chapter 30 The Era of 

Activism, 1960 – 1975 

 

Scavenger Hunt in the White 

House, National First Ladies 

Library 

http://www.firstladies.org/curr

iculum/curriculum.aspx?Curri

culum=1677 

 

Formative Assessment: 

America Pathways to the 

Present, Prentice Hall, 

2004, Section Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative Assessment: 

America Pathways to the 

Present, Prentice Hall, 

2004, Chapter Review 

and Assessment 

 

Alternative 

Assessments: 

 

http://www.schrockguide

.net/assessment-and-

rubrics.html 

 

Types of Assessments: 

https://www.teachthough

t.com/pedagogy/6-types-

assessment-learning 

 

Performance based 

evaluation using rubrics 

http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1677
http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1677
http://www.firstladies.org/curriculum/curriculum.aspx?Curriculum=1677
http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning


 

 

informed citizens who 

value diversity and 

promote cultural 

understanding by working 

collaboratively to address 

the challenges that are 

inherent in living in an 

interconnected world.  

 

 

 

• Describe fights for 

equality from Latinos 

and Native Americans 

during the 1970s. 

• State how music 

reflected and 

contributed to culture 

changes of the 1970s. 

• Contemplate the efforts 

that were begun in the 

1960s to protect the 

environment. 

 

(http://rubistar.4teachers.

org/index.php) 

 

Portfolio of student work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: Create 

questions based on a 

topic or a chapter.  

 

Film Project: Ask groups 

to write and film a 5-10 

minute movie based on 

the topic or subject.  

 

 

 

6.1.12.C.13.a 

Explain how individuals 

and organizations used 

economic measures (e.g., 

the Montgomery Bus 

Boycott, sit downs, etc.) as 

weapons in the struggle for 

civil and human rights. 

 

6.1.12.D.13.a 

Determine the impetus for 

the Civil Rights Movement, 

and explain why national 

governmental actions were 

needed to ensure civil 

Topics 

 

American Race Riots 

 

African American Artists 

and Performers 

 

The Gullah People 

 

Objectives 

 

Students will: 

• Discuss the many race 

riots that have occurred 

Students consider African 

American and other minority 

groups struggle for equal 

treatment as they watch a 

PowerPoint called, “20th 

Century Race Riots” (CRP2) 

 

Students consider the role that 

African American play in 

American culture through 

radio and television as they 

discuss a PowerPoint called, 

“African Americans in Radio 

and TV” 

(CRP8, SL.9-10.1) 

The New Jersey Amistad 

Commission Interactive 

Curriculum, Unit Ten, 

America Confronts the 20th 

Century and the Emergent 

Modern America, 20th 

Century Race Riots PPT 

 

The New Jersey Amistad 

Commission Interactive 

Curriculum, Unit Ten, 

America Confronts the 20th 

Century and the Emergent 

Modern America, African 

Formative Assessment: 

 

The New Jersey Amistad 

Commission Interactive 

Curriculum, Unit 

Twelve, America in the 

Aftermath of Global 

Conflict: Domestic and 

Foreign Challenges, 

Implications and 

Consequences & the Era 

of Reform, Common 

Core Assessment, 

Southern Clergymen, “A 

Call for Unity” (1963) 

http://rubistar.4teachers.org/index.php
http://rubistar.4teachers.org/index.php


 

 

 

Key Vocabulary: per capita income, transistor, GI Bill of Rights, beatnik, reconversion, Taft-Hartley Act, Modern Republicanism, National 

Aeronautics and Space Administration (NASA), National Defense Education Act, Brown vs. Board of Education of Topeka, Kansas, Montgomery bus 

boycott, Congress of Racial Equality (CORE), Southern Christian Leadership Conference (SCLC), Student nonviolent Coordinating Committee 

(SNCC), Freedom Ride, Civil Rights Act of 1964, Voting Rights Act of 1965, Twenty-fourth Amendment, Nation of Islam, black nationalism, black 

power, du jure segregation, de facto segregation, New Frontier, Warren Commission, Great Society, Head Start, Volunteers in Service to America 

(VISTA), Medicare, Medicaid, Immigration Act of 1965, Miranda rule, Bay of Pigs invasion, Berlin Wall, Cuban Missile Crisis, Limited Test Ban 

Treaty, Alliance for Progress, Peace Corps, National Organization for Women (NOW), Roe v. Wade, Equal Rights Amendment (ERA), United Farm 

Workers (UFW), Japanese American Citizen League (JACL), American Indian Movement (AIM), counterculture, Woodstock festival, Nuclear 

Regulatory Commission (NRC), Environmental Protection Agency (EPA), Clean Air Act, Clean Water Act 

Accommodations and Modifications: 

 

Students with special needs: Support staff will be available to aid students related to IEP specifications. 504 accommodations will also be attended to 

by all instructional leaders.  Physical expectations and modifications, alternative assessments, and scaffolding strategies will be used to support this 

learning. The use of Universal Design for Learning (UDL) will be considered for all students as teaching strategies are considered.  

 

ELL/ESL students: Students will be supported according to the recommendations for “can do’s” as outlined by WIDA – 

 https://www.wida.us/standards/CAN_DOs/.  This particular unit has limited language barriers due to the physical nature of the curriculum. 

rights for African 

Americans. 

 

6.1.12.A.13.b 

Analyze the effectiveness 

of national legislation, 

policies, and Supreme 

Court decisions (i.e., the 

Civil Rights Act, the 

Voting Rights Act, the 

Equal Rights Amendment, 

Title VII, Title IX, 

Affirmative Action, Brown 

v. Board of Education, and 

Roe v. Wade) in promoting 

civil liberties and equal 

opportunities. 

 

in the US and their 

outcomes. 

• Gain an appreciation for 

African American artists 

and performers and 

understand their 

contribution to 

American culture. 

• Learn about a unique 

people that still practice 

many African traditions 

today. 

 

 

Students perform a play 

regarding the Gullah People 

to learn more about this 

unique group that still 

practices many African 

traditions.  (SL.9-10.1) 

Americans in Radio and TV 

PPT 

 

The New Jersey Amistad 

Commission Interactive 

Curriculum, Unit Eleven, 

America in the 1920’s and 

1930’s: Cultural, Political, 

and Intellectual Development 

& the New Deal, 

Industrialization and Global 

Conflict, 

 

https://www.wida.us/standards/CAN_DOs/


 

 

 

Students at risk of school failure: Formative and summative data will be used to monitor student success at first signs of failure student work will be 

reviewed o determine support. This may include parent consultation, basic skills review and differentiation strategies.  With considerations to UDL, 

time may be a factor in overcoming developmental considerations. More time and will be made available with a certified instructor to aid students in 

reaching the standards. 

English Language Learners 

 

● Provide ELL students 

with multiple literacy 

strategies. 

● Speak and display 

terminology  

● Teacher modeling 

● Peer modeling 

● Word walls 

● Use peer readers 

● Give page numbers to 

help the students find 

answers 

● Provide a computer for 

written work 

● Provide two sets of 

textbooks, one for home 

and one for school 

● Provide visual aides 

● Provide additional time to 

complete a task 

● Use graphic organizers 

 

 

Special Education 

 

● Increase one on one and 

small group time 

● Utilize modifications & 

accommodations delineated 

in the student’s IEP 

● Work with paraprofessional 

● Use multi-sensory teaching 

approaches.  

● Work with a partner 

● Provide concrete examples  

● Restructure lesson using 

UDL principals 

(http://www.cast.org/our-

work/about-

udl.html#.VXmoXcfD_UA). 

● Provide students with 

multiple choices for how 

they can represent their 

understandings (e.g. 

multisensory techniques-

auditory/visual aids; 

pictures, illustrations, 

graphs, charts, data tables, 

multimedia, modeling).  

 

At-Risk 

 

● Increase one on one and small 

group time 

● Using visual demonstrations, 

illustrations, and models 

● Give directions/instructions 

verbally and in simple written 

format. Oral prompts can be 

given. 

● Peer Support 

● Teachers may modify 

instructions by modeling what 

the student is expected to do 

● Instructions may be printed 

out in large print and hung up 

for the student to see during 

the time of the lesson. 

● Review behavior expectations 

and make proper adjustments 

for personal space or other 

behaviors as needed. 

● Structure lessons around 

questions that are authentic, 

relate to students’ interests, 

social/family background and 

knowledge of their 

community. 

Gifted and Talented 

 

● Real world scenarios 

● Curriculum compacting 

● Inquiry-based instruction 

● Independent study 

● Higher order thinking skills 

● Adjusting the pace of 

lessons 

● Interest based content 

● Student Driven Instruction 

● Use project-based learning  

● Structure the learning 

around  

explaining or solving a 

social or  

community-based issue. 

● Collaborate with after-

school programs or clubs to 

extend  

learning opportunities. 

● William and Mary Social 

Studies curriculum for gifted 

learners: 

https://k12.kendallhunt.com/

program/william-mary-

gifted-social-studies-

curriculum 

 



 

 

• Provide opportunities for 

students to connect with 

people of similar backgrounds 

(e.g. conversations via digital 

tool such as SKYPE, experts 

from the community helping 

with a project, journal articles, 

and biographies).  

 

 

Career Ready Practices: 

 

CRP2:  Apply appropriate academic and technical skills.  

CRP4: Communicate clearly and effectively and with reason.  

CRP8:  Utilize critical thinking to make sense of problems and persevere in solving them.  

Integration of Technology Standards NJSLS 8: 

 

8.1.12.A.2: Produce and edit a multi-page digital document for a commercial or professional audience and present it to peers and/or professionals in 

that related area for review. 

 

Integration of 21st Century Standards NJSLS 9: 

 

 9.2.12.C.1  Review career goals and determine steps necessary for attainment.  

Interdisciplinary Connections: ELA-NJSLS/ELA: 

 

Anchor Standards: 

 

NJSLSA.R1:  Read closely to determine what the text says explicitly and to make logical inferences and relevant connections from it; cite specific 

textual evidence when writing or speaking to support conclusions drawn from the text. 

RL.9-10.1. Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text says explicitly as well as 

inferentially, including determining where the text leaves matters uncertain.  

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) documents of historical and 

literary significance, (e.g., Washington’s Farewell Address the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 

Birmingham Jail”, Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), including how they relate in terms 

of themes and significant concepts.  



 

 

SL.9-10.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with peers on grades 9–10 

topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.  

W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.  
W.9-10.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the 

effective selection, organization, and analysis of content.  

 


