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Letter to Students

Dear Student,

This handbook is written especially for you. We hope your high
school years will be happy and successful. One of the keys to a
positive education is to plan now for your future.

Are you going to work full-time after high school? Does your
career path require that you go to college or obtain additional
training? Where do you want to live in the future? This handbook
will help you explore your options. Many students do not know
what they want to do when they graduate from high school.

Your parent(s)/family members, teachers, and guidance counselor
are available to work with you and help you set some goals. As
you read this handbook, please stop and ask them questions
whenever you do not understand something or need more
information. Making choices and decisions is a process. It’s OK
to change your mind and develop new plans.

This is your life. Get involved now. Read on.

Sincerely,

Parent-Student Subcommittee,
Connecticut Transition Task Force

Connecticut Transition Task Force, 2009 1



Letter to Parents/
Family Members

Dear Parents and Family Members,

One of our most important and precious roles is to raise our children to become
responsible adults. We all have many questions about their future regarding
self-advocacy, employment, college, training, independent living, and
community participation. We want the transition from high school to young
adult life to go well. We need to plan early.

The following pages contain information that will help you play a meaningful
role in guiding your child for the future. Under the Individuals with
Disabilities Education Act (IDEA 2004), transition planning is required as part
of your child’s IEP (Individualized Education Program). Transition planning
begins no later than age 16 or earlier, if determined appropriate by the
Planning and Placement Team (PPT). Be proactive to insure goals for self-
advocacy, college, training, employment, and/or independent living are
included in the IEP.

You are a key player in your child’s transition planning. We urge you to
actively participate in these PPT meetings during the high school years. You
bring a wealth of information about your child’s abilities at home that only you
can share. It is very important that you communicate with teachers anything
that you feel may be essential to your child’s future.

Please read this handbook thoughtfully and encourage your teenager to do the
same. With your commitment, guidance, and support, your child will be given
the educational foundation and tools needed to confidently transition into the
adult world. As a parent, promoting self-advocacy and empowering your child
to speak up is critical for the road ahead.

Sincerely,

Parent Dissemination and Training Subcommittee,
Connecticut Transition Task Force
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Step 1:
Getting to Know Yourself

It 1s important for you to discuss your dreams and visions for the future with
someone you trust. No one can predict what is or is not possible. Identify and
explore many different job possibilities and independent activities. This time of
transition is your golden opportunity to try a variety of experiences “on for size.”

You may discover some interests and strengths that you never knew you had.
These transition experiences will empower you to make choices about planning
your life after high school.

Take some time to complete the checklists on the following pages. These
checklists will help you learn more about yourself.

“There are no secrets to success. It is the result of preparation,
hard work and learning from failure.”

Colin Powell
65th United States Secretary of State
2001-2005
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Name Date

A Personal Checklist: Skills

Directions:
Put a one (1) next to all the things that you do well. Then put a circle around the
three (3) things you do best.

I’'m good at:

__Taking care of other people ___Reading
___Working with other people __ Writing
___Organizing things ___Math

___Making changes ___Science

____Using a computer ___Social Studies
____Answering the phone __Art
___Woodworking ___Sports

___House painting ___ Music
___Operating machines or tools ___Teaching friends
__ Fixing cars ___Babysitting
___Waiting on tables ___Gardening
___Doing yard work ___Cooking

___ Farming ___Sewing or knitting
___Hairdressing ___Being a team captain
__ Cleaning

Use this space to list other things that you do well:

Adapted from “Speak Up for Yourself and Your Future,” Department of Special
Education, University of Vermont, 1993.
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Name Date

A Personal Checklist: Personal Strengths

Directions:
Put a one (1) next to any sentence that describes you. Then, put a circle around
the three (3) sentences that best describe you.

___ I’'mreliable (people can count on me). ___T'have a lot of energy.

___I’m friendly. ___I’ma good listener.

__ I’m polite. __TI'like to have a good time.

__ I’m good at many things. ___I’m honest.

___T'try to follow instructions. ___I’m hard-working.

__TI'like to do things with others. ___I’m usually on time.

__TI'like to do things on my own. ___I’m serious.

__T'like to help other people. ___I’m generous.

___Tlike to keep things neat and organized. ___ I’m proud of myself.

__ I’'magood friend. ___ I can keep a secret.

___T'have good common sense. ___I’ma good student.

___Istick with things until they get done. __ I’'m musical.

__ I’m good at fixing things. __ I’m artistic.

__I'can work out my problems on my own. ___I’m creative.

__ I’'m good with words. __Task others for help when I need it.
__ I’m good with my hands. __I’m good at one or two things.

___I'can help others work out their problems.

Use this space to write down your other strengths:

Adapted from “Speak Up for Yourself and Your Future,” Department of Special
Education, University of Vermont, 1993.
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Name Date

A Personal Checklist: Likes and Dislikes

Directions:

Put a one (1) next to any hobbies, interests, or activities that you like. Put a two
(2) next to any activity you do not like. Then, put a circle around the three (3)
things that you like to do the most.

___Playing sports ___ Drawing

___ Camping ___Sketching

___Hiking ___Painting

___ Fishing ___Taking care of people
____Hunting ___Babysitting
___Swimming ___Going to church/synagogue/temple
___Bicycling ___Belonging to a club
____Horseback riding ___Collecting things
___Skiing ____Visiting with friends
___Keeping pets ___Sleeping

___Taking care of animals ___Eating

___Gardening or taking care of plants ___Using a computer

___ Farming ___Playing computer games
__ Cooking __ Crocheting
___Woodworking __ Sewing

___Beauty and hair care ___Knitting

__Listening to music ___Reading

___Writing songs, stories, poems ___Photography
___Watching TV or movies ___Rollerblading
___Playing an instrument ___Motor cross

___Being a leader of a group ___Working out/exercising

Use this space to add other hobbies and interests that you can think of:

Adapted from “Speak Up for Yourself and Your Future,” Department of Special
Education, University of Vermont, 1993.
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Take a Close Look at Social Skills:
A Social Skills Checklist

Feedback from employers indicates that the number one difficulty in the
workplace for many people is the lack of appropriate social skills with fellow
employees and supervisors.

Please put an X next to all the areas in which you may need help:

Do you know how to start a conversation with:
People who come to your home?
People you meet at a party?

People at school/work?

Do you know how to act interested in the conversation of another person?

_ Do you hold your head up and look at the person when carrying on a conversation?
Do you make your needs known in an appropriate way?

__ Do you answer questions that are asked of you?
Do you wait your turn to speak?

Do you accept compliments from others?

_ Do you accept criticism from others?

__ Do you know what topics are appropriate for public conversation?

Are you careful not to embarrass other people?

(continued on next page)
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A Social Skills Checklist

(continued)

Please put an X next to all the areas in which you may need help:

_ Do your parent(s)/friends/teachers say you talk too much?

__ Do you really listen to what other people are saying?

Do you know when it’s better to keep quiet?

__ Do you get angry easily and say things that you are sorry for later?

Do you have trouble understanding jokes?

Do you often get into trouble in new places or in new situations?

Do you try to find out ahead of time what you need to know about new
social situations?

_____Do you arrive to places on time?

__ Are you always rushing to catch up?

__ Do you forget appointments?

Do you have trouble meeting school or work deadlines?

Do you brush your teeth daily?

Do you take a bath or shower daily?

Do you put on clean clothes daily?

__ Are your clothes appropriate for the setting?

______Do you use appropriate table manners?
_ Use your napkin?
_ Say please and thank you?
_ Talk with your mouth full?

__ Do you often blame other people when things don’t go well in your life?

__ Do you know that taking care of your physical and mental health makes
interactions with other people easier? (example: using a tissue when you
have a runny nose or covering your mouth when you cough)

_____Do you know that the better you feel about yourself, the better you will
present yourself to others?

______Do you know that you can send and receive messages without using words?

(This kind of language is called non-verbal communication.)
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A Social Skills Checklist

(continued)

You send non-verbal messages through such things as:

« Facial expressions that show anger, fear, sadness, or happiness;

« The way you stand or sit;

« Arm, hand, or finger gestures;

« The tone of your voice;

« The clothing you wear;

« Respecting personal space (not standing too close to other people); and

« Appropriate or inappropriate touch.

Have you decided that you need help with some of your social skills? If your answer
1s yes, include plans to add improving social skills to your transition goals.

Your family, friends, teachers, and other adults can help you understand social skills,
but you have to be willing to practice using them.

You may not be successful in using your new skills the first few times; we all make
mistakes. Try to learn from them.
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Moving Up The Ladder ~ Life Goals

Life Goals
Career Goals

Work Experiences

Continuing Education
Hobbies & Interests

Independence
Training

Career Goals
Job Promotion

Full-Time Work

Part-Time Work
Volunteer/Internship
Interests & Hobbies College
Self-Advocacy

High School Diploma

Part-Ti Work
Interests & Hobbies art-lime wor

Favorite Subject in School
Clubs & Sports

CT State Dept. of Education
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Step 2:
Learn to Self-Advocate

Self-advocacy means speaking up for yourself. It requires knowledge of your
personal strengths, needs, and rights as a citizen and involves acting in an
assertive manner to make your needs known to others.

Transition planning involves thinking about your goals after high school and
developing a long-range plan to get there. This includes having high school
experiences that focus on developing the skills you will need to achieve your life
goals. It also involves helping you identify and link with any post-school adult
service programs or supports that you may need.

Whether your plans after high school involve work, training, and/or college, it is
important that you understand your strengths and needs, know how they affect
your performance, and be able to communicate this to others. Understanding your
disability is the first step in the process. There are a number of things you can do
to help increase your understanding of your disability:

o There are many school and community activities in which you can take part to
further develop your self-advocacy skills. A guide, An Educational Journey
from Self Discovery to Advocacy, was created for high school students with
disabilities as an instructional tool for the development of self-advocacy skills
and transition planning. This guide can be viewed and downloaded from the
CT State Department of Education’s Web site at: www.sde.ct.gov/sde.

e Develop your leadership skills by applying to the Connecticut Youth
Leadership Project (YLP), which has been operating on the grounds of the
University of Connecticut campus in Storrs, CT, since 1999. Information and
an application for the Youth Leadership Forum, a weeklong leadership
program, can be obtained by contacting SERC (the State Education Resource
Center), CPAC (the CT Parent Advocacy Center), or the CT State Department
of Education (CSDE), or by visiting the Connecticut Youth Leadership Project
Web site at: www.ctylp.org.

« Register to vote. When you turn 18 years of age, you can further develop your
self-advocacy skills by registering to vote. Contact your local Town Hall or
City Hall to obtain the necessary voter registration forms.
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Bookmarks of Student Rights and Responsibilities

Student Rights

I have the right to know what my
disability is and how it affects my
ability to learn, live independently,
and be part of a life-long learning
system.

I have the right to be provided
information regarding testing,
services, and my Individualized
Education Program in a language
format that I understand.

I have the right to be provided
information in an accessible format
that I can understand.

I have the right to have individuals
who understand my disability serve
on my PPT.

I have the right to accept or refuse
services.

I have the right to take risks and
make mistakes.

I have the right to disagree with my
IEP and receive help in writing a
complaint, or in requesting
mediation or a due process hearing.

Student
Responsibilities

It is my responsibility to ask
questions, request help, and seek
self-advocacy training and peer
support so that I can learn about my
disability and advocate for my
needs.

It is my responsibility to ask
questions until I understand the
presented information clearly. Self-
advocacy takes practice and time.

It is my responsibility to attend all
meetings and actively participate in
planning for my future.

It is my responsibility to include
people (e.g., friend, parent,
grandparent, coach, teacher) whom I
trust to help me plan for my future.

It is my responsibility to follow
through and be cooperative with any
process I request.

Adapted from materials developed by the Minnesota Department of Children, Families and Learning
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Step 3: Transition Assessment:
Create a Student Profile

What are your abilities, interests, and preferences? What do you want to do when
you graduate from high school? These questions are answered by pulling together
information obtained from teachers, professionals, parents/guardians, and you.

A transition assessment paints the big picture of who you really are and includes
such information as academic and medical records, psychological testing,
vocational reports, interviews, internships, situational assessments of experiences
in the community, observation, interest inventories, and volunteer and paid
employment. Transition assessment is a process that continues throughout your
high school years and is essential in helping you make a career decision.

An effective transition assessment provides information that will help you make
informed decisions about college, employment, training, vocational education,
independent living, and/or community participation.

The benefits of transition assessment include self-awareness; career awareness
and exploration; identification of post-school outcome goal statements, annual
goals and objectives; and the development of a career profile or portfolio. Such a
profile highlights your strengths and interests and contains both formal and
informal assessment information. This profile accompanies you from grade to
grade and when you graduate from high school.

For more information, see the Transition Assessment Resource Manual at
http://www.ctserc.org/transition/index.shtml.
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Step 3: Transition Assessment:
Post-school Outcome Goal Statements

Post-school Outcome Goal Statements are developed every year, based upon the
results of transition assessment and the identification of your strengths, interests,
needs, and preferences. At every annual Planning and Placement Team meeting
(PPT)(see pages 17 — 19), these statements will guide the writing of your annual
transition goals and objectives; course selections; participation in community,
work, or volunteer experiences; and school sports, clubs, or other activities.

Post-school Outcome Goal Statements give direction to your high school years
and help identify what you will be doing with your life as a young adult after
graduation. Here are several examples of Post-school Outcome Goal Statements:

« Upon graduation, Juan will enroll in a 4-year college degree program of his
choice.

« Susan will enroll in a 1-year training program in the field of cosmetology
after graduation.

« Upon graduation, Robert will enter the military.
« After exiting high school, Joan will work competitively in the clerical field.

o Carol will independently attend a culinary training program after exiting
high school so that she can obtain an entry-level position in the food service
industry.

At every annual PPT meeting, a minimum of two Post-school Outcome Goal
Statements must be written for every student: one to address the area of
postsecondary education or training and one to address the area of employment,
and, if appropriate, a third to address independent living skills.
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Step 3: Transition Assessment:
Summary of Performance

Ask your teacher for your Summary of Performance (SOP) before you leave high
school. This report (required under the 2004 reauthorization of the Individuals
with Disabilities Education Act) will help you provide needed information to
potential college staff, employers, and other local and state agency representatives
who may be working with you as a young adult.

The SOP must be completed during your final year of high school. Your input is
important. Ask your teacher to include your contributions when this summary is
being completed. It is also critical that your parents have input into the
development of this document. This document may be necessary as you apply to
a college, or for services through state agencies such as the Bureau of
Rehabilitation Services (BRS) or Department of Developmental Services (DDS),
formerly known as the Department of Mental Retardation.

A copy of the SOP (form ED 635) can be found on the Department of Education’s
Web site at: www.sde.ct.gov/sde/lib/sde/PDE/DEPS/Special/ED6335.pdf.
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Additional Tools to Help Plan for the Future:
Person-Centered Planning

As a person with a disability, you may need help in planning for your future. Making
decisions about school, training, work, where to live, what to do with one’s free time, and
how to make and keep friends are easier with the support of family, friends, and
professionals.

A Circle of Support is a group of people, including your family, friends, neighbors, and
teachers, who act as a community of support for you. They help you to identify and
accomplish your dreams and goals. A Circle is formed when you or members of your
family ask for help. With the assistance of a facilitator, the Circle comes together to
brainstorm and focus upon your dreams for the future. Short-term and long-range goals
are developed to fulfill those dreams. The group consists ONLY of individuals selected
by you. This process will provide additional information and help you plan for the future.

Everyone has DREAMS! MAPS (McGill Action Planning System) and PATH (Planning
Alternative Tomorrows with Hope) are two additional person-centered planning models
that can be used to chart your future beyond the high school years.

MAPS

McGill Action Planning System
Making Action Plans

This tool helps identify your strengths, abilities, interests, and hopes and dreams. Eight
key questions are raised that are critical to the planning process. With honesty, creativity,
and a positive approach, MAPS (under the guidance of a trained facilitator and scribe)
will provide an action plan that will help you achieve a sense of satisfaction and
accomplishment in many life activities.

Eight (8) Key Questions:

« What is MAPS?

What is the history of the student?
What is the dream?

What is the nightmare; what is the fear?
Who is the student?

What are the student’s strengths, gifts, and talents?

What does the student need to achieve the dream and avoid the nightmare?
What is the Plan of Action?
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Step 4:
Develop Your “Individualized” Program

Transition planning is important in the life of each high school student, especially
for an individual who has a disability. Realistic goals can guide you through high
school and into adult life. Transition planning is part of the federal special
education law (IDEA 2004). Refer to information about this law on pages 57-60.

“Transition services means a coordinated set of activities for a student, designed
within a results-oriented process, which facilitates movement from school to post-
school activities, including postsecondary education, vocational education,
integrated employment, continuing and adult education, adult services,
independent living, or community participation.” (34 CFR § 300.43 (a))

Transition planning helps identify your:

Strengths;
Interests;
Preferences; and
Needs.

Transition planning helps create a map that
identifies:

High school experiences you need; and
Post-school Outcome Goal Statements.

Goals identify:

The skills you need to learn before you leave
high school; and

The help you need to reach your
post-high school goals.

Transition goals are developed as part of your IEP* by the
Planning and Placement Team (PPT).

* Individualized Education Program
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Transition goals begin to be developed:

The IEP —
Individualized Education Program

« The name of the plan developed by the PPT is called the Individualized

Education Program (IEP).

« The plan defines the appropriate goals and the specific objectives, activities,
and services that need to be addressed to meet these goals.

o Decisions are made using current testing,

school work, assessments,

observations, and input from school personnel, your parents, and you.

« By federal law, the IEP must be reviewed annually and appropriate

adjustments made.

« Parents or school personnel may ask for additional PPT meetings to change or
review the IEP. At age 18, you also have this right.

« Transition goals and objectives become part of the IEP.

Transition goals must address:

At the annual PPT meeting following your .
15th birthday by Connecticut law.

Under federal law, you must be invited to all .
IEP meetings that discuss transition planning.
If you do not attend, the PPT must document
how your interests and preferences were

considered in determining transition needs.

Transition goals must be:

Measurable;

Monitored for progress;
Reviewed yearly or sooner;
Reflective of educational benefit;
Rewritten and changed, if needed;

Relevant and realistic; and
Coordinated with other IEP goals.

Connecticut Transition Task Force, 2009

What kinds of educational services
will be required to meet the goals;

Who is responsible for providing
the services;

Where the services will take place;

How long the services will be
provided; and

What related services are necessary
to meet the goals (e.g.,
Occupational Therapy, Physical
Therapy, Speech, transportation,
counseling.)

All goals should explain:

18

How success will be
determined; and

What kinds of
accommodations and/or
modifications are needed, as
appropriate.



The PPT —
The Planning and Placement Team

The role of the PPT includes:

Deciding if a student should be tested for eligibility for special education services;
Reviewing evaluations and determine if eligibility for services has been met; and

Developing a program for eligible students called the IEP, the Individualized
Education Program. Transition goals are developed as part of the IEP.

PPT members include:

You. As the student, you are a valued member of the Team. You must be invited to the
PPT meeting if the purpose is to discuss transition planning (which takes place at the
IEP following your 15th birthday, or earlier if appropriate).

Your parent(s);

At least one of your general education teachers (if you are, or may be, participating in
the general education environment);

At least one of your special education teachers;

A representative of the school district who is qualified to provide or supervise the
provision of specially designed instruction to meet the unique needs of students with
disabilities and is knowledgeable about the general curriculum and about the
availability of resources of the school district;

A pupil services personnel member (for example, a school psychologist, school social
worker, or guidance counselor);

An individual who can interpret evaluation results (this person may be one of the
previously listed Team members other than your parent);

Other individuals, at the discretion of your parent(s) or the school, who have
knowledge or special expertise regarding your strengths and needs, including related
services personnel;

Others of your choice, if you are 18 or older. At age 18, you have the right and
responsibility to invite other individuals who may help you in meeting your transition
goals and objectives (e.g., friends, employers, and/or advocates).

You, your parent(s), and the school district may agree in writing that the attendance of a
particular member of the PPT is not necessary and excuse that member from attending the
meeting if that member’s academic or elective class or related service is not going to be
modified or discussed at the meeting. Additionally, you and the school district may agree
in writing to excuse a member of the PPT when that member’s academic or elective class
or related service will be discussed at the meeting and the member submits written input
into the development of the IEP to your parent(s) and the Team prior to the meeting. You
do not have to enter into such an agreement; if you don’t agree to excuse the Team
member, the member will be expected to attend the meeting.
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Assistive Technology, Accommodations, and
Modifications

What are they? Can they help you?

As a student with a disability, assistive technology, accommodations, and modifications
must be discussed at your PPT meeting.

An assistive technology device is any piece of equipment or system that is used to help
you increase, maintain, or improve your functional capabilities.

An accommodation is a change to the way in which classroom instruction or assessment
is provided. The content of what you are expected to learn does not change, but how the
teacher presents the information and how you demonstrate knowledge of the material may
change.

A modification changes “what” you are expected to learn in a class. You may not be
required to learn all the class content, or the information may be taught to you at a more
appropriate grade level. In some instances, a modification will change class content to a
higher grade level.

The purpose of accommodations and modifications is to help you make progress in the
general education curriculum with non-disabled peers and to participate in extracurricular
and other non-academic activities (e.g., sports, clubs, trips, and dances).

Often, assistive technology, accommodations, and/or modifications used during your
school years will carry over into your adult life. It is important to learn what technology
works best for you.

For more information, visit the Connecticut Tech Act Project at: www.cttechact.com.
In addition, go to www.wati.org and download Hey! Can I Try That? A Student
Handbook for Choosing and Using Assistive Technology.

Please complete the checklist on the following page and share the results with
your family and teachers.

Connecticut Transition Task Force, 2009 20



Assistive Technology Checklist for

High School Students

Please read and check Yes or No for each item on this form. These questions are designed
to help you, your family, and your teachers decide if (assistive) technology may help

during transition planning.

Please check Yes or No:

Writing

Can you:

Write legibly in a traditional manner? (e.g., paper/pencil) Yes No

Complete written forms? Yes No

Access the computer in a typical manner? Yes No

Use the keyboard or word processor to complete written tasks? Yes No

Use features of word processing software to complete written work?  Yes No

Communication

Can you:

Communicate wants/needs to unfamiliar individuals? Yes No

Request clarification and information? Yes No

Independently use the telephone? Yes No

Access and use electronic forms of communication Yes No

(e.g., email, cell phone)?

Reading

Can you:

Physically handle books and print materials to independently read?  Yes No

Physically see and read typical text books? Yes No

Read and comprehend typical texts and materials (e.g., books)? Yes No

Access and read materials from the Internet? Yes No
Adapted from: Assistive Technology Team, Mississippi Bend AEA 2003, and ( 1 Of 3 )

Noll, Schwartz, Canfield (2001) CESA #11 Form
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Assistive Technology Checklist for

High School Students

(continued)

Please check Yes or No:
Activities of Daily Living

Can you:
Understand and follow verbal instructions? Yes No
Independently follow a schedule? Yes No
Independently use study strategies (e.g., highlighting, outlining)? Yes No
Independently use organizational strategies for work materials Yes No
and assignments (e.g., day planner, calendar, PDA)?
Learning/Studying
Can you:
Independently tell time? Yes No
Complete math calculations? Yes No
Use a typical calculator? Yes No
Appropriately use money skills? Yes No
Math
Can you:
Participate in recreational activities in a typical manner? Yes No__
Choose leisure activities and manipulate the necessary materials Yes No___
for participation (e.g., cards, game pieces, art materials)?
Recreation and Leisure
Can you:
Physically manage grooming and hygiene needs? Yes No
Independently prepare and eat meals? Yes No
Independently dress and do laundry? Yes No
Complete housekeeping activities? Yes No

Adapted from:

Assistive Technology Team, Mississippi Bend AEA 2003, and ( 2 Of 3 )

Noll, Schwartz, Canfield (2001) CESA #11 Form

Connecticut Transition Task Force, 2009 22




Assistive Technology Checklist for
High School Students

(continued)

Please check Yes or No:
Mobility

Can you:

Independently navigate inside and outside customary environments? Yes No
Carry necessary materials between locations (e.g., backpack)? Yes No
Operate controls to activate public building access devices

(e.g., power doors, elevator controls)? Yes No
Independently arrange transportation? Yes No
Independently access public transportation? Yes No
Drive a car? Yes No
Positioning and Seating

Can you:

Sit in a typical classroom chair/desk? Yes No
Independently change positions when necessary? Yes No
Tolerate being in a class/work setting for the required length of time? Yes No
Additional Items
Are you:

Able to see within normal limits? Yes No
Able to hear within normal limits? Yes No
In good physical health? Yes No
Able to sustain attention for an adequate period of time? Yes No

If you have checked “NO” in any of these areas, please talk to your teacher and discuss
what technology may help you.

(3of3)

Adapted from:
Assistive Technology Team, Mississippi Bend AEA 2003, and
Noll, Schwartz, Canfield (2001) CESA #11 Form
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Areas to Consider When Developing
Annual Transition Goals and Objectives

Requirements for graduation are one of the first things to discuss when developing
plans for transition from school. You should receive a high school diploma if you
have met the graduation requirements as agreed upon by the PPT and your local
Board of Education. A meaningful IEP must be developed in order to make a
successful transition from school to adult life.

By the time you leave school, you should have:

e An awareness of your own strengths and needs and know what you like and
dislike;

« An understanding of the needs that would have to be met to enable you to live as
independently as possible;

« Self-advocacy skills that allow you to express preferences and make choices;

« An ability to display appropriate social skills for participating in a community;

« A basic knowledge of your rights under disability legislation, including civic
responsibilities;

e A basic understanding of community resources; and

e An understanding of your disability.

Bearing in mind the statements listed above, there are three basic areas of your
life that you must think about when developing transition goals:

« Postsecondary education or training;
« Employment; and, if appropriate,

« Independent living/community participation.

The following pages look at each of these areas and provide additional information to
help you and your parent(s) identify the services and supports that may be necessary
for you to prepare for the transition from school to adult life.

Connecticut Transition Task Force, 2009 24



Thinking about Postsecondary Education/Training
and Employment

Postsecondary goals written into your IEP regarding postsecondary education/
employment might include goals such as:

« Continue my education and go to college in preparation for a specific career
path area;

« Become involved in a postsecondary training program to develop skills needed
for a competitive job in a field that matches my interests and abilities;

« Develop vocational and academic skills required to enter an “on-the-job
training” or “apprenticeship” program;

« Develop skills to seek and maintain employment;

« Develop work skills and behaviors needed to work in a semi-supervised
employment situation; and

« Develop the necessary work skills for a long-term supported work environment.

After long-range postsecondary goals have been determined, ask the following
questions to assess your needs and identify the activities that will be necessary to
include in the transition planning in order to achieve these long-range goals:

« Do you have the skills necessary to obtain competitive employment?
« Will you need some support to obtain or maintain employment?

« Are you aware of the possible options regarding work?

« Have your interests and abilities been assessed (vocational assessment) and
discussed?

« Have you had any paid work or volunteer experiences?

« Are you taking appropriate career-related (either vocational or college-bound)
courses?

« Do you have social skills that are appropriate for the job and living in the
community?
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Postsecondary Education/Training
Employment Checklist

Please check all the areas in which you may need help.

Postsecondary Education or Training

You need to ask about opportunities for education or training before exiting high
school:

Community College (2-year school)

Vocational Education Business/Technical School

Adult/Continuing Education

College or University (4-year school)

Apprenticeship

On-the-job training

Military

Employment

These activities can help you determine your likes and interests and make a good
match with your skills and abilities:

Vocational assessment (identifies current strengths)
Student/parent interview

Student self-assessment

Formal assessment

Situational assessment

School and Work-Based Training and Preparation

These skills can help you obtain and keep a job:

Hygiene

Appropriate dress

Time management

Money management: banking, budgeting
Making change

Safety rules

Interpersonal communication skills with supervisor and co-workers
Resume writing

Interview skills

Application completion

Job search skills
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(continued)

Please check all the areas in which you may need help.

Work Experiences

These activities can h