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Introduction

And Guiding Principles

The Guiding Principles for the Central Unified School District embrace our vision, mission, core values
and goals. Fundamental to our goals is the belief that every student can learn. Our vision states that
every student will be prepared for college career and community. That vision will be fulfilled by the
focused mission of delivering rigorous, relevant, standards based instruction. Our goals focus all of our
systems, academic excellence through student learning, hiring and retaining, and training of all adults
in the organization to optimize their effectiveness, and alignment of systems to ensure effective
systems to support the instructional mission. Toward that end, this Master Plan for English Learners
(MPEL) and the program it describes is both compliant with all applicable laws and crafted to meet the
English and academic needs of our students. We must ensure that our EL students meet grade level
standards in challenging subject areas and we must be sure that they achieve high levels of English
language proficiency in order to do that.

The purpose of this document is to clearly explain the various program options for English learners
through the following educational pathways:

e Structured English Immersion (SEl) called Accelerated English Language Development (AELD) in
Central Unified
Transitional Program

e Mainstream Program
Alternative Program (Spanish Language Bilingual Program)

Each of these educational pathways is designed for students who present a specific linguistic and
educational profile. In this way, every District student is enrolled in a course of study and learning
program that meets his/her assessed language and academic needs.

This Master Plan for English Learners will further guide district teachers, support staff, administrators,
parents, and Board members in the implementation of a quality program for educating all of our
English learners. The road to success is always under construction and our task is to provide the tools
and equipment necessary for every English learner to successfully traverse that road.

Cultural and linguistic diversity have always been viewed as a resource by district administrators,
teachers, and the Board of Trustees of Central Unified School District. Educating students that are in
the process of learning English has, however, been one of our district's greatest challenges. Over the
past several years, the sites have implemented a range of program options for English Language
Learner (ELL) students, formerly known as Limited English Proficient (LEP). Each program’s goal was
designed to maximize the development of the students' English language proficiency and academic
achievement, but there was great variation in the programs provided.

Until the passage of Proposition 227 on June 2, 1998, program options included the legal requirement
for primary language instruction if the students’ English skills were not adequate for access to the
district core curriculum. Under Proposition 227, however, this mode of instruction must be minimized
so that instruction is “overwhelmingly” in English. To this end, the following document outlines the
district’s plan for providing full English proficiency and academic achievement to all EL students.



The plan is designed not only for compliance with the law, but as an excellent innovation that will
insure that every ELL student meets the State English Language Development Standards and subject
matter Grade Level Standards as well. The program options outlined in this plan best utilize our
district's teachers and their knowledge of how to educate all students, including those in the process
of learning a new language. Together with parent support, we believe that these refined programs
will serve as the vehicle not only for academic achievement, but also for access to a range of
opportunities beyond our district. Our students must be able to use English reading, writing,
listening and speaking skills in new and more complex ways. If all of our students are to have access
to higher education, a rewarding career and expanded opportunities, they must have programs that
meet their individual needs and ensure that rigorous standards of achievement are met.

This plan is based on an instructional design that incorporates four distinct district programs. First, is
the Accelerated English Language Development (AELD) program. This program will help ELL
students rapidly develop English proficiency in an environment that is designed expressly for that
purpose. This program is also known as designated ELD. It will feature specialized materials, the
most effective instructional methods, and teachers fully prepared to meet the program goals.
Second, the Transitional program is for students who have met the district exit criteria for the
Accelerated ELD program and are ready for specially designed grade level academic curriculum, also
known as Integrated ELD. This modified curriculum would be taught with specially designed
techniques known as Central USD’s Key ELD Strategies. The existence of this program between the
Accelerated ELD Program and the Mainstream ensures that no academic or linguistic deficits exist
before a student is reclassified and moved to our third program, Mainstream Program. Mainstream
instruction addresses the needs of students who are English only, initially English proficient on CELDT
and reclassified English proficient with meeting grade level content standards. The fourth option,
Alternative Program-Spanish Language Bilingual Program, will be implemented when the
appropriate number of waivers (per site, per Spanish language group) is filed.

To ensure that a high quality program is maintained, the English Learner Services Office, Site EL
Coordinators and principals meet to oversee the ongoing implementation of this plan and make any
necessary revisions. This group also assists with training of staff working with EL students. Parent
education and participation is an important component and addressed during the plan
implementation review. Annually, District English Learner Advisory Committee (DELAC) members
provide input regarding program implementation.

This Master Plan for English Learners brings coherence and consistency to the District programs for
English learners and seeks to produce a consistent, high quality program across all schools to fulfill
our guiding principles.
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District Goals

Goal 1: Learning for Academic Excellence:
Every year every student will attain mastery learning of skills
and concepts provided through engaging and challenging best
practice instruction in a system that provides social and
emotional support as evidenced by student outcome data.

Goal 2: Staff Recruitment and Development for Academic Excellence:
Every year every staff member will be recruited, hired, and
retained based upon coherence in knowledge, practice and
beliefs about student learning, instructional best practice,
assessment to guide decision making, and continuous
improvement for increased student learning.

Goal 3: Support System for Academic Excellence:

Every year every support system, department and staff member
will be focused on providing resources and assistance necessary
to ensure that systems enhance student learning,
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Goal 1: Learning for Academic Excellence:

Objective 1: Every year every student is provided differentiation and support to ensure grade level
mastery of skills and content as evidenced by standardized data.

«  Eweryyear every exiting first grader will be a reader and mathematician as evidenced by
assessment data

«  Ewvery year every sinth grader will be prepared for academic, behavioral, and sodal suceess in
middle school a3 measured by azzessment data and anecdetal records.

Objective 2: Every year every student is provided a coherent instructonal program to ensure
career frollege fcommunity readiness as measured by graduation rate, employment, and
admizzion data.

Objective 3: Every year every student is provided opportunities to develop leadership, problem
solving, and innovative thinking skills preparing them to compete in a global society as
measured by assessment data, graduation rate, and employment.

Objective 4: Every year every student is provided opporunities to develop aesthetic valuing through
the visual and performing arts as measured by student cutcome data

Goal 2: Staff Recruitment and Development for Academic Excellence:

Objective 1: Every year every staff member will be provided professional development on focus areas
in leadership, service {instructional} delivery, and student support in order to increase staff
effectiveness and satisfartion as measured by student outcomes, staff retention, and recognition.

Objective 2: Every year every staff member will be committed to contnuous improvement of
Imowledge and skill to support the improvement of student learning outcomes a5 measured by
participation in professional readings, workshops, and the implementation of identified practices.

Objective 3: Every year every staff member will be provided effectve and dmely feedback regarding
daily practices in order to increase coherence and effectivensss a5 measured by conference and
vizitaton logs.

Objective 4: Every year every member of the organization will increase their leadership knowledgs
and skill in:

+  Building supportive systems, promoting 4 learning fiocus, guiding professional learning focus,
guiding professional leaming communities, providing and managing data, monitoring
improvement efforts, and facilitating the change process as measured by increased student
learning outcomes and increased staff/parent satsfaction as evidenced by surveys and smdent
ountcome data,

Goal 3: Support System for Academic Excellence:

Objective 1: Every year every support system will ensure proactive communications, necessary state
of the art infrastmeturs, with timely response and innevatve solutions in order to faclicate
student learning as evidenced by call logs, work orders, and correspondence,

Objective 2: Every year every financial and eperational resource will be forused on supporting
student learning and the learning environment, a5 measured by procurement approval protocols,
timely procedures, complete communication cycles, curb appeal assessments, Gmely repair
services and equitable distribution of funding through the annual budget adoption.

Objective 3: Every year every students’ and staff members” health and safety will be enhanced through
on-going health and safety preparedness raning, continued recruitment for and provision of
nutritouws, cost effective meals, and the most effective siuational deployment of personal safety
forces at school sites as measured by incident reports, meal participation data, health screening
data, and training partcipation registrations.

Objective 4: Every year every student and staff member will have the latest technological tools to
enhanece instruction and communication, attendance, and the learning environment as measured
by timely responze to electronicy'telephone contacts, completion of technology needs assessment
and implementaton plan, and data analysis following attendance enhancemnent outreach efforts,

EVERY STUDENT
CAN LEARN




Cada Estudiante, Cada Salon, Cada Dia!
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Metas del Distrito

Meta 1: Aprender parala Excelencia Académica:

Cada ano, cada estudiante lograra aprender el dominio de habilidades
v conceptos proporcionados a través de mejores practicas de
instruccion, interesantes v desafiantes en un sistema que proporciona
apovo social ¥ emocional como lo demuestran los resultados de los
estudiantes.

Meta 2: Reclutamiento del Personal ¥ Desarrollo para la Excelencia Académica:
Cada anio, cada miembro del personal sera reclutado, contratado v
retenido en base a el conocimiento, practicas ¥ creencias sobre el
aprendizaje de los estudiantes, mejores practicas de instruccion,
orientacion para tomar decisiones v el mejoramiento continde para
aumentar el aprendizaje de los estudiantes.

Meta 3: Sistema de Apoyo para la Excelencia Académica:

Cada ano, cada sistema de apovo, departamento v miembro del
personal se enfocara en proveer recursos ¥ asistencia necesaria para
asegurarse que el aprendizaje del estudiante sea el mejor.

Dastrite Escolar Unificadoe de Central



Meta 1: Aprender para la Excelencia Académica:

Objetive 1: Cada ano, cada estudiants recibe la diferenciacion v el apoyo para garantizar el nivel de
gradoe del dominio de habilidades v contenidos, como lo demmestran los datos estandarizados.

¢ (Cada ano, cada estudiante de primer grado serd un lector y matematico, basado en datos de
evaluacion.

# Cada afo, cada estudiante de sexto grado se preparara para el éxito académico, social v de
comportamiento en la secundaria, basado en datos de evaluarion v los expedientes anecddticos.

Objetive 2: Cada anio, cada estudiante recibe instruccion coherente para garantizar la preparacion en la
Universidad, profesion y la comunidad, basado en la tasa de graduacion, empleo v datos de
admision

Objetive 3: Cada afio, cada estudiante recibe 1a oportunidad de desarrollar habilidades en liderazgo,

resolurion de problemas y pensamiento innovador. Prepardandelos para competir ante la sociedad
mundial, basado en datos de la evaluacion, 1a tasa de graduacion, v de empleo,

Objetive 4: Cada afio, cada estudiante recibe la oportunidad de desarrellar la valoracion estética a
traves de las artes visuales ¥ teatrales, basado en resultades estudiantiles,

Meta 2: Reclutamiento del Personal y Desarrollo para la Excelencia Académica:

Objetive 1: Cada afio, a cada miembro del personal se le brindara desarrollo profesional con enfoque sn
las areas de liderazgo, servido (instruccion) v apoyo a los estudiantes con el fin de aumenta la
eficacia v la satisfaccion del personal, basado en resultados estudiantiles, retencicn del personal ¥
rECOnOCimiento.

Objetive 2: Cada ano, cada miembro del personal se compromete al desarrollo continuo de los
conocimientes ¥ habilidades para apoyar el mejeramisnto de los resultados de aprendizaje de los
estudiantes, basado en la participacion de lecturas profesionales, talleres v 1a implementacion de
practicas identificadas.

Objetive 3: Cada afio, a cada miembro del personal se le proporcionara retroalimentacion efectiva v
oportuna sobre practicas cotidianas con el fin de aumentar la coherenda v la eficacia, basado en
conferendas ¥ registros de visitas.

Objetive 4: Cada afio todos los miembros de la organizarion aumentaran sus conocimientos de liderazgo
v habilidades en:

# Laconstruccion de sistemas de apoye, promover el enfoque de aprendizaje, orientar el enfoque de
aprendizaje profesional, orientar el aprendizaje en las comunidades profesionales, el suminisiro de
datoes, monitorear los esfuerzos de mejoramiento, facilitar el proceso de cambios, basado en el
aumento de resultados de aprendizaje de los estudiantes v el aumento de satisfaccion del personal y
padres, como 5e muestran en las encuestas y baze de datos

Meta 1: Sistema de Apoyo para la Excelencia Académica:

Objetive 1: Cada afo los sistemas de apoyvo aseguraran comunicacion proactiva, infraestructura de ultima
generacion, respuestas oportunas y seluciones innovadoras een el fin de facilitar el aprendizaje de
los estudiantes, basado en los registros de llamadas, drdenes de trabajo v correspondencia.

Objetive 2: Cada atio todos los recurses financieros v operatives 58 centraran en apoyar €l aprendizaje de
los estudiantes v el ambiente de aprendizaje, basado en protocolos de adquisicion de aprobacion, los
procedimientos oportunos, ciclos de comunicacion completos, evaluaciones del atractive exterior,
servicios de reparacion ¥ distribucicn equitativa de los fondos a través de 1a adepcion del
presupueste annal

Objetive 3: Cada afio, la salud v sezuridad de los estudiantes v miembros del personal se verdn reforzados
a través de la formacidn continua v preparacion, el suministre de alimentos nutritivos v efectivos en
costo, ¥ el desplisgue eficaz de fuerzas para seguridad personal en las ezouelas, basade en informes
de incidentes, participarion en alimentacion, examenes de salud, ¥ registros de participacion en
entrenamientos.

Objetive 4- Cada ano, cada estudiante v miembro del persenal tendran las iltimas herramientas
tecnoldgicas para mejorar la instruccion, la comunicarion, la asistencia v el ambiente de aprendizaje,
basado en la respuesta de contactos electronicos /teléfono, plan de ejecudon v evaluacion tecneoldgica
de necesidades, v el analisis de datos siguiendo esfuerzos de alcance para ejorar la asistencia

CADA ESTUDIANTE
PUEDE APRENDER




Chapter 1

Identification, Assessment, Parent Notification, and Program

Placement




Identification

Home Language Survey

At the time of enrollment, California public schools are required to determine the language spoken in
the home by each student. In order to gather this information, all parents/legal guardians are
required to complete, sign, and date a Home Language Survey (HLS form 1.1) for each of their school-
aged children. The HLS is part of the Central Unified School District’s registration packet for all
kindergarten students and any student new to the state or country. The HLS information will assist
schools in providing appropriate instruction for all students. All students whose HLS indicates a
language other than English on questions 1, 2, or 3 must be assessed in English language proficiency.
If the answer to question 4 is a language other than English, the personnel administering the survey
must further interview the parent/guardian to ascertain if the student should be CELDT tested. If the
answers to questions 1, 2, 3, or 4 on the HLS are only “English”, the child is classified as “English
Only” (EOQ). It is important to explain the purpose of the HLS to parents at the time of registration, to
ensure parents are able to accurately complete the form and prevent misidentification of students.
Site registrars receive instruction and guidance from the site’s EL Coordinator on the use of the HLS.
Only one HLS is completed for each student when they first enroll in a California school. Sites which
receive transfer students from other schools or districts should request a copy of the original HLS
along with the student’s other cumulative records or check online for information on the California
Longitudinal Pupil Data Achievement System (CALPADS)

Assessment

English Language Proficiency Assessment

For students who have a primary language other than English, the state-approved assessment
instrument, the California English Language Development Test (CELDT), is administered within 30
calendar days of enrollment to determine English language proficiency skills and initial identification
Once the student is determined to be EL, and prior to administering the CELDT, the Site EL
Coordinator uses multiple data measures (previous CELDT scores, ELA/Math benchmark results, oral
interview, primary language fluency etc.) to make a provisional placement in the Central USD EL
Program. The Coordinator will notify the parents of this provisional placement within 30 days using
the Parent Notification of the California English Language Development Test (CELDT) Results,
Student Placement, and Waiver Option Form (PAL 1 -form 1.2). After the CEDLT test is hand scored a
student may be identified as Initially Fluent English Proficient (IFEP) or as an English Learner (EL, or
sometimes written Limited English Proficient- LEP). The CELDT is a criterion-referenced test based on
the ELD standards which assess students’ English language proficiency in listening, speaking, reading,
and writing. The student receives a CELDT score for each section of the test as well as an overall
score. The CELDT is also administered annually to all English Learners who are currently enrolled
during the state’s annual assessment testing window (July to October). These results are also hand
scored in the fall and a provisional program placement is made pending official CELDT scores from
the state test contractor.

Parents are notified of official CELDT annual test results within 30 days of receipt of results from the
state test contractor. Included with the test results will be the CUSD letter titled Parent Notification
of the California English Language Development Test (CELDT) Results, Student Placement, and Waiver
Option Form (PAL 2-form 1.3). The annual CELDT test results are used to measure students’ annual
progress in English language proficiency in listening, speaking, reading, and writing.

Provisions for Special Needs Students

If an Individual Education Plan (IEP) team can determine that a student is unable to take some or all
parts of the CELDT, the student will be given an alternative assessment (to be determined by the IEP
team according to individual need), in accordance with California Department of Education
regulations. The alternative assessment must be written and documented in the IEP.



Primary Language Proficiency Assessment

All identified English Learners are assessed for primary language proficiency in listening and speaking
for grades K-12 within 90 calendar days of initial enrollment. The Informal Primary Language
Assessment (IPLA-Form 1.4) is given at the time of initial registration to assess student primary
language fluency. The IDEA Proficiency Test (IPT) in Spanish or the Quick Informal Assessment (QIA)
for other languages will be administered for grades 2-12 if an EL student is struggling to make
progress and is being referred by the grade level/content area Professional Learning Community
(PLC) to a Student Success Team (SST). All PLC referrals must include documentation of the EL
students EL Intervention Action Plan (IAP-Form 1.5) with detailed documentation of ongoing
interventions in place for the EL student. Test administrators who are fluent in the student’s primary
language will conduct the assessment when available. The site EL Coordinator works with bilingual
staff to ensure primary language assessments are administered as needed.

Notification of Initial Assessment Results and Student Placement

Parents whose children speak a language other than English must be notified no later than 30
calendar days after the beginning of the school year (or during the school year, within 30 days of the
child being placed in the program) of their child’s initial English language proficiency, and program
placement recommendation. Using the assessment information and program placement
recommendation, the principal and EL Coordinator place the student in the most appropriate
instructional setting. The Parent Notification of English Learner Student Program Placement and
Waiver Option Form (PAL 1-form 1.2) is sent to parents, and a copy is placed in the student’s EL Blue
Folder (in Ellevation.). Parents are asked to read and sign the form, and indicate whether they agree
or disagree with placement, and/or request a conference with site administration. If a conference is
requested, the site EL Coordinator or site administrator will clarify any questions and address
parents’ concerns regarding placement and options. A translator is available for these conferences as
needed. The district’s Interpreter/Translator assists with the process upon request. The parents of
Initially Fluent English Proficient (IFEP) students are informed of the results and placement of their
students in a Mainstream English program. Parents may also choose to request enrollment in the
Spanish Bilingual Program. (See Chapter Two for program descriptions).

Structured English Immersion Program
Accelerated English Development Program
Mainstream Transitional Program
Mainstream Program

Spanish Bilingual Program

Language proficiency, program placement, and services are entered for each student in the district
database by the school secretary or clerk. In addition, the results are provided to the child’s
teacher(s). A copy of the HLS, original CELDT score report, Informal Primary Language Assessment
(IPLA), Parent Notification Letter(s), an Illuminate Student Profile page with all assessment results,
and an IAP (if student is not making adequate progress) are placed in the student’s EL Blue Folder (in
Ellevation.). The principal and EL Coordinator are responsible for monitoring the accuracy of
language proficiency, program placement, and services data.

Placement of Students

Central Unified School District uses a number of program models to serve students who are English
Learners. Placement of English Learners is based upon provisions of former Proposition 227, now
cited in California Education Code (sections 300-340). All English Learners shall be placed in English
language classrooms unless a parental exception waiver has been granted for an alternative
program.

Students enter with varying levels of English language proficiency; therefore, it is imperative that
each English Learner be placed in the instructional program best suited for his or her needs. We work
closely with parents/guardians to explain the program options and report student progress regularly.



Parent involvement in decisions regarding the education of their children is required and critical to
the student’s academic success.

Choices of Instructional Programs

Upon initial enrollment, site EL Coordinators and principals make recommendations for the English
Learner’s program placement based on CELDT and primary language assessment results (if
necessary). Using information from these assessments and program recommendations, the EL
Coordinator and principal place the student in the most appropriate instructional setting.

Criteria for Placement

Factors considered for program placement of English Learners include: English language fluency,
years of schooling, prior program placements, primary language proficiency, documented special
education needs, current and past assessment data and other factors. English language proficiency is
a critical factor in determining program placement of English Learners. Central USD determines that a
child has reasonable fluency in English when his/her overall CELDT language proficiency level is at a
high intermediate level, or has been at the intermediate level for 2 or more years. It is determined
that a child has less than reasonable fluency in English when his or her level is at a beginning to low
intermediate level. The student is assigned to an appropriate program with consideration given to
parent input.

Structured English Immersion (SEI) Program Placement Criteria

If a child has less than reasonable fluency in English by the above criteria, then the default program is
the SEI Program, with an emphasis on Accelerated English Language Development (AELD). In AELD,
the instruction is nearly all in English. Primary language support and other types of support services
are provided as needed and as resources allow. Daily designated English Language Development
(ELD) is required as part of AELD. The student is assigned to an appropriate program with
considerations given to parent input. If a parent elects to have his/her child who has less than
reasonable fluency placed in the Mainstream Transitional Program rather than an AELD program, the
district will honor the parent’s informed preference by assisting them in completing the Request for
English Language Mainstream Classroom Placement (ELMCP-Form 1.6)_and continue to provide ELD
embedded in the content areas throughout the student’s day.

If a child has reasonable fluency in English by the above criteria, then the default placement is in the
Structured English Immersion (SEIl) Program with a Mainstream Transitional emphasis. (See Central
USD’s EL Program Design for details) Additional support services may be recommended, as
appropriate. The child will normally continue in this placement until reclassified. Support services
must include daily designated English Language Development (ELD).

Alternative Program Criteria

If a parent selects an alternative program, then the parent must complete a Parental Exception
Waiver Request Form. This form is available at the school sites and on the district website as part of
the PAL 1 and PAL 2 notification letters. All waiver requests from the parents of newly enrolling
students are processed by the EL Coordinator and site principal and then forwarded to the EL
Department for final approval. Parental Exception Waivers must be requested and approved
annually.

Parental Exception Waivers are granted unless it is determined that an alternate program would not
be in the best interest of the student for his or her overall educational development. Approved
annual waivers for students placed in an alternative program model are placed in the student’s EL EL
Blue Folder (in Ellevation.), and this information is entered into the district student information
system for electronic storage of the waiver request. Participation in a Spanish Bilingual Program may
be contingent upon grade level, prior program participation, and the student’s language proficiency
levels. If 20 or more waivers into this program are approved, based on district entry criteria, at an
individual school site in a grade level, then the bilingual class would be offered at that grade. If the
program is not offered at that site, the parent would be allowed to transfer to another public school
that does offer such a program. Transportation would be the responsibility of the parent.

Transfer Students
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In order to ensure appropriate placement, each student’s relevant assessment, academic progress,
and placement information will be entered into the student data system within 15 calendar days of
enrollment by the school secretary or clerk under the supervision of the Site EL Coordinator.

Transfers between Central USD Schools

If a student transfers between two Central USD schools, either by parent request or due to grade
advancement, the receiving site EL Coordinator will request current CELDT data to facilitate
placement. All data regarding the student’s English Learner assessment history (current scores,
current grades, records of academic progress, and interventions) are sent to the receiving school. The
site principal and EL Coordinator are responsible for reviewing the student’s records (including
information in the district’s database system) and ensuring that the student will be properly placed in
the appropriate type of instructional program, as specified in the student’s current records.

Transfers from other California Schools

Students transferring into Central USD from another district within the state should have records of a
Home Language Survey, scores on the mandated assessments such as CELDT, and an initial language
status (EO, IFEP, R-FEP, and EL). These students do not follow the Central Unified School District
initial identification process. If the parent provides the student’s records, staff will use this
information, in addition to state test results to make an appropriate placement. In not, the EL
Coordinator (or EL Coordinator’s designee) will contact the former district in order or access
CALPADS to obtain information.

Once records are obtained from the previous school or district, the appropriate information is shared
with the classroom teacher(s). The Site EL Coordinator will assure that all necessary information has
been entered into the district data system. If these records cannot be acquired at the time of
enrollment, the identification/notification/placement process is implemented per the above
description. The site principal and/or EL Coordinator, and secondary counselors (when appropriate)
are responsible for reviewing all student information to make sure the student is properly placed in
his or her new classes.

Transfers from Out of State or from Other Countries

The language assessment, classification, and placement process described above will be followed for
students entering the district who are new to the state or from another country. The student’s
district enrollment data is entered into the student’s records and the student database system as
well as the date the student first enrolled in a California or U.S. school. New EL students are placed in
the grade level that is aligned with the district based on age.

The complete identification and placement process is noted on the next page flow chart.
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Chapter 2

Instructional Programs



The district will offer the following programs to English Learners: (1) Structured English Immersion
(SEI), which includes Accelerated English Language Development (AELD), (2) Mainstream Transitional
Program (with Integrated ELD) and (3) Spanish Bilingual Program. Each of these options is designed
to ensure students acquire English language proficiency and to address any academic deficits that
may have developed in other core areas of the curriculum. All options contain the following
components:

e Well-articulated, standards-based and research-based differentiated designated English
Language Development (ELD) instruction, specifically designed for ELs.

e Well-articulated, standards-based differentiated instruction in the core curriculum, featuring
integrated ELD (as defined in the 2014 ELA/ELD Frameworks), using the CUSD Key ELD
Strategies (a standards based language objective, scaffolding instruction, intentional
grouping, integration of processes and appropriate assessments) as defined in our Title lll
Plan.

e Structured activities designed to develop cultural proficiency and positive self-esteem.

Instructional Settings for English Learners
English Language Programs

K-12 Structured English Immersion Program (SEI)

1. This model provides instruction for all students with less than reasonable fluency in English
and includes Accelerated English Language Development (AELD). The goal of this SEI program
is for English Learners to develop a reasonable level of proficiency in English. Curriculum and
presentation are specifically designed for children who are learning the language. Students
will be taught subjects “overwhelmingly”, but not exclusively in English. English Learners will
receive daily, designated ELD instruction using CUSD’s Key ELD Strategies. Access to core
content is accomplished through instructional strategies using integrated ELD and CUSD’s Key
ELD Strategies, techniques to enable English Learners to gain access to grade level subject
matter in mathematics, language arts, social studies, science, and other required subjects.
Instruction may include primary language support to motivate, clarify, direct, support, and

explain.

Core instruction taught

Daily, leveled ELD instruction-
minimum of 20 minutes
{kindergarten), 45 minutes (Grades
1-6), at least 1 period [up to 220
minutes) per day (grade 7-12)
Designated ELD instruction must
include listening, speaking, reading,
and writing

Promaotion of multicultural
competency and positive self-
esteem

District-adopted, standards-aligned
ELDand core curriculumwill be
used

Materials include print, audio,

English Learners

Allteachers must be

# CELDT level 1 owverwhelmingly in English with appropriately
{Beginning) primary language support certified with a CLAD

e CELDT level 2 CUSD's Key ELD strategies to or equivalent EL
{Early accesscore curriculum certification
Intermediate) Alllessons shall include language The assignment of a

« CELDT level 3 objectivesto help access the core BCLAD teacher is the
(Low curriculumand for further language best method for
Intermediate) development primary language

support
MNon-BCLAD teachers
can be paired with
bilingual support
personnel (when
available) who, under
the teacher's
direction, provide
primary language
supportas neededin
the content areas
Preferenceisfora
BCLAD teacher, or for
aCLAD teacher who
is bilingual/biliterate



K-12 Mainstream Transitional Program
2. This model is designed for students with reasonable fluency in English; it provides all
instruction in English with additional and appropriate services. All English Learners will receive
daily, designated ELD instruction. In grades 7-12 English Learners will be assigned to at least
one section of designated ELD instruction until the student has acquired proficiency in
English. CUSD’s Key ELD Strategies are a major feature of this program and may include
primary language support. Mainstream teachers are responsible for providing scaffolded
instruction to access core subjects so the content knowledge is comprehensible to the

student.
English Learners Core instruction taught in All teachers must
& CELDT levels English with primary language be appropriately
high 3 support as needed certified with a

(Intermediate), e CentralUSDKeyELD Strategies CLAD or equivalent
4 (Early to access core curriculum EL certification
Advanced),and e Alllessons shall include
5 (Advanced) language objectivesto help
= English Learners access the core curriculum and
atany level, forfurtherlanguage
whose parents development
requesta = Daily, leveled designated ELD
mainstream instruction- minimum of 20
program minutes (kindergarten), 45

minutes (Grades1-6), atleast1
period perday (grade 7-12)

= Designated ELD instruction must
include listening, speaking,
reading, and writing

=  Promotion of multicultural
competency and positive self-
esteem

= District-adopted, standards-
aligned ELD and core curriculum
will be used

= Materialsinclude print, audio,
visual, graphic, and electronic
resources. Teachers match the
instructional materials with
student needs; thus, they use
core as well as supplemental

materials
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Alternative English Learner Programs-K-12 Spanish Language Bilingual Program

3.

This model is an option designed for Spanish speaking students at all levels of English
proficiency, native English speakers, as well as students of other language backgrounds who
are fluent in English and meet the entry criteria. The goal of this program is to develop
academic language proficiency in Spanish and English. The Spanish Bilingual Program is
designed to teach all students the core curriculum in Spanish and English. In addition,
students receive daily, leveled designated ELD instruction and Integrated ELD in the content
areas. Content subjects are taught in Spanish with increasing levels of English each year until
students receive 50% Spanish instruction and 50% English instruction by 4" grade and
continuing through 6" grade. At the secondary level students will be able to maintain and
contmue development of Spanish through at least 1 academic subject taught in Spanish (7th-
8 grade History course and 9th- 12" Grade Spanish for Spanish Speakers or AP Spanish). This
program may not be available at all schools and parents may have to provide transportation
to a site where this program is offered. For this program to be available at a school site it is
required that 20 students requesting Spanish language instruction at the same grade be
granted a parental exception waiver from the district to participate in such a program.

Students meeting = Core instruction taught in All teachers must
criteria: Spanish and English be appropriately
= MNative Spanishk =  Primary language (L1) support certified with a

Speaking asneeded BCLAD or

students = CentralUSD Key ELD Strategies equivalent
= Studentswith to access core curriculum certification

Grade Level = Alllessons shall include

Appropriate language objectives to help

Spanish accessthe core curriculum and

Language forfurther language

Proficiency developmentin English and
*  Fluent English Spanish

proficient (FEP) e Daily, leveled designated ELD

students of any instruction- minimum of 20

primary minutes (kindergarten), 45

language minutes {Grades1-6), atleast1

period perday (grade 7-12)

=  Designated ELD instruction must
include listening, speaking,
reading, and writing

=  Promotion of muklticultural
competency and positive self-
esteem

& District-adopted, standards-
aligned ELD and core curriculum
will be used

»  Materials include print, audio,
visual, graphic, and electronic
resources. Teachers match the
instructional materials with
student needs; thus, they use
core as well as supplemental

materials
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Primary Language Instruction vs. Primary Language Support

Primary Language Instruction

Primary language instruction consists of directed lessons, as well as student participation in and through the
primary language. This instruction makes use of grade-level materials in the primary language (textbooks,
audio-visuals, electronic media, and internet resources) that meet state content standards. Assignments and
assessments are in the primary language. Primary language instruction is used in the alternative programs as
the primary method to access the core curriculum.

Primary Language Support

Primary language Support is not the same as primary language instruction. It does not include directed
lessons, assignments, or assessments in the primary language. It may be provided within the Structured
English Immersion Program or Mainstream Transitional Program by a teacher who is bilingual, a trained
bilingual para-educator, or through the use of support materials in the primary language. This support is a
means of increasing access to core curriculum taught in English, and of assisting the students to tap prior
knowledge, transfer skills, use cognates, etc. Primary language support is used to motivate students, and also
to clarify, direct, support, or explain concepts. Even where daily primary language cannot be provided by
bilingual staff, teachers are encouraged to make use of materials and resources to ensure that all primary
language support tools are available to students and their families. These can include cross-age bilingual
tutors, parent or community volunteers, and occasional teaming with bilingual staff in the school. In addition,
if 15 percent or more of the pupils enrolled in a public school that provides instruction in kindergarten or any
of grades 1 to 12, inclusive, speak a single primary language other than English, as determined from the census
data submitted to the department pursuant to Section 52164 in the preceding year, all notices, reports,
statements, or records sent to the parent or guardian of any such pupil by the school or school district shall, in
addition to being written in English, be written in the primary language, and may be responded to either in
English or the primary language.

English Language Development (ELD)
Each English Learner receives a program of instruction in English Language Development (ELD) in order to
develop proficiency in English as rapidly and as effectively as possible. ELD lessons are appropriate for
students’ identified levels of language proficiency. ELD lessons reflect curriculum, materials, and approaches
that are designed to promote English Learner’s acquisition of listening, speaking, reading, and writing skills.
ELD is designed to facilitate the acquisition of linguistic competencies that native English speakers possess
when they enter school and continue developing through life. As noted in the 2014-15 ELA/ELD Framework:
“All teachers should attend to the language learning needs of their ELs in strategic ways that promote the
simultaneous development of content knowledge and advanced levels of English. ...ELD instruction (is)
described first generally and then in terms of using the CA ELD standards in two ways:
1. Integrated ELD, in which all teachers with ELs in their classrooms use the CA ELD Standards in tandem
with the focal CA CCSS for ELA/Literacy and other content standards.
2. Designated ELD, or a protected time during the regular school day in which teachers use the CA ELD
Standards as the focal standards in ways that build into and from content instruction in order to
develop critical language ELs need for content learning in English.

Designated English Language Development

The English Language Development (ELD) component of all instructional program models is research based
and recognizes that the acquisition of English as a second language is a developmental process. Research
indicates that no two students will develop proficiency in English at the same rate. In most cases, Basic
Interpersonal Communication Skills (BICS) appear long before Cognitive Academic Language Proficiency
(CALP). Time and explicit direct instruction of academic language are necessary for this development to occur.
It may take ELs five or more years to achieve academic proficiency English proficiency comparable to that of
their native English-speaking peers. Each English Learner develops at his or her own pace, depending on a
multitude of environmental, personality, learning, and educational factors. Most of an ELs’ English language
development occurs throughout the day and across the content areas as they learn to use English,
learn content through English, and learn—to varying degrees, depending on discipline and topic—
about how English works to make meaning. Designated ELD is a protected time during the regular
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school day when teachers use the 2012 California ELD Standards as the focal standards in ways that
build into and from content instruction in order to develop critical English language skills, knowledge,
and abilities needed for content learning in English. This means that designated ELD should not be
viewed as separate and isolated from ELA, science, social studies, mathematics, and other disciplines
but rather as an opportunity during the regular school day to support ELs to develop the discourse
practices, grammatical structures, and vocabulary necessary for successful participation in academic
tasks across the content areas. During this protected time, ELs should be actively engaged in
collaborative discussions where they build up their awareness about language and develop their skills
and abilities to use language.

Accordingly, during designated ELD, there is a strong emphasis on oral language development.
Naturally, designated ELD instruction will also involve some level of reading and writing tasks as
students learn to use English in new ways and develop their awareness of how English works in both
spoken and written language. Designated ELD provides the foundation for literacy (reading and
writing) as well as accelerating EL student access to the California Common Core English Language
Arts Standards. The shared goal is to assist students in developing skills to develop cognitive
academic proficiency in English. Designated ELD can occur in a variety of instructional settings (e.g.
self-contained classrooms, flexible grouping, clustering of students at the same levels). Evidence of
implementation will be gathered by EL department staff via classroom visits and completion of the
Designated English Language Development form. (Form 2.1)

Designated ELD must be a part of the daily program for every English Learner. Law requires that each
EL receive ELD instruction as part of their core curriculum. ELD must be a planned, specific,
intentional, and explicit component of the total education of each English Learner. There is no
maximum amount of time for a student’s ELD. However, it is mandatory in our district that each EL
receives the minimum of ELD per day: 20 minutes (kindergarten), 40-45 minutes (Grades 1-6), and at
least 1 period per day (up to 220 minutes total as needed) in middle and high school.

Conditions Favorable to Acquiring Language
Various conditions help facilitate second language development. Language is comprehensible to the
English Learner when:
e Itisin context
It has real-life purpose
Prior knowledge is activated
Background knowledge is accessed and developed
The affective filter is low
Risk-taking and approximations are encouraged
Errors are accepted as a part of the acquisition process
Input is comprehensible through contextualization (e.g. through the use of real objects or
“realia”, props, visuals, facial expressions, and/or gestures)

English Language Development (ELD) Materials

B-low Int. (Emerging)
K-6 AELD Houghton Mifflin Harcourt ELA (core) maki_ng AMAOS* &
showing adequate growth.

Houghton Mifflin Harcourt
ELD(supplemental)

Houghton Mifflin Harcourt ELA (Core) Int.-A (Expanding &
i Bridgin
K-6 Transitional Houghton Mifflin Harcourt ELD ging)

making AMAOs & showing
adequate growth.

(supplemental)
HM Medallions ELA (Core)

i it Any EL student not makin
K-6 Mainstream/Transitional Intensive ELA Intervention (based on AM)//AOS & LTELs** 2
decision of the PLC)
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Houghton Mifflin Harcourt ELD
(supplemental based on decision of the
PLC)
7.8 AELD McDougall Littell ELA (core) B_|ow Int. (Emerging) .
: making AMAOs & showing
Nat’l Geo-Inside-Fundamentals adequate arowth
(supplemental) a 9
English Now! A/B & C (supplemental)
Int.-A (Expanding &
.. McDi Il Littell ELA idai
7-8 Transitional cDougall Littell ELA (core) i) .
. making AMAOSs & showing
Nat'l Geo-Inside-A/B (supplemental) adequate growth
. L. McD Il Littell ELA
7-8 Mainstream/Transitional | “cPougall Littell ELA (core) Any EL students not
: : making AMAOs & LTELs
Intensive ELA Intervention (based on
decision of the PLC)
Nat’l Geo-Inside
C (supplemental
McDougall Littell ELA (core) B-low Int. (Emerging)
making AMAOs & showin
9-12 AELD Nat’l Geo-Edge-Fundamentals adeque?te growth J
(supplemental)
English Now! A/B & C (supplemental)
McDougall Littell ELA (core) Int.-A (Expanding &
9-12 Transitional : Bridging)
Nat’l Geo-Edge-A/B (supplemental) making AMAOs & showing
adequate growth.
McDougall Littell ELA (core) Any EL students not
i R making AMAOs & LTELs
9-12 Mainstream/Transitional Intensive ELA Intervention (based on <
decision of the PLC)
Nat'l Geo-Edge
C (supplemental)

*Annual Measurable Achievement Objectives  **Long Term English Learners

English Language Development (ELD) Standards and Assessments

The CA ELD standards provide expectations and descriptions of achievements for EL student as
defined by CELDT at the Beginning, Early Intermediate (2012 CA ELD Standards termed “Emerging”),
Intermediate (2012 Standards defined as “Expanding”), Early Advanced, and Advanced (2012
Standards defined at “Bridging), proficiency levels for English Learners. ELD standards address skills
English Learners must acquire in initial English learning to enable them to become proficient on the
English Language Arts standards. The ELD standards are designed to help provide access to and work
in tandem with the California Common Core ELA standards to ensure that English Learners develop
proficiency in both the English language and the concepts and skills contained in the ELA standards.
The ELD standards integrate listening, speaking, reading, and writing and create a distinct pathway to
reading in English rather than delay the introduction of English reading.

A number of assessments are used to track our students’ progress through the ELD standards. These
assessments include, but are not limited to, the following:

Curriculum embedded assessments

Teacher created assessments aligned with ELD standards

ELD Benchmarks

CELDT

CUSD Benchmark assessments

DIBELS

Fountas and Pinnell assessments
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Accessing the Core Curriculum in Content Areas

It is essential that English Learners also access well-articulated, standards-based core curriculum
instruction. In the Structured English Immersion and English Language Mainstream settings, this core
instruction in all subjects is taught “overwhelmingly” in English using CUSD’s Key ELD Strategies and
primary language support as needed. Primary language support can be used as appropriate to
further motivate, clarify, direct, support, and explain.

Students enrolled in the alternative programs (Spanish Bilingual Education) receive full access to
grade-level core curriculum by means of direct instruction in their primary language and in English,
using Central USD’s Key ELD Strategies as appropriate to their levels of English language proficiency.

What is Integrated ELD?

The ELA/ELD framework uses the term integrated ELD to refer to ELD throughout the day and across
the disciplines. All teachers with ELs in their classrooms should use the CA ELD Standards in addition
to their focal CA CCSS for ELA/Literacy and content standards to support their ELs’ linguistic and
academic progress. The goal section of each set of grade-level and grade-span CA ELD Standards
specifies that in California schools, ELs should engage in activities in which they listen to, read,
analyze, interpret, discuss, and create a variety of literary and informational text types. Through
these experiences, they develop an understanding of how language is a complex and dynamic
resource for making meaning, and they develop language awareness, including an appreciation for
their primary language as a valuable resource in its own right and for learning English. They
demonstrate knowledge of content through oral presentations, writing, collaborative conversations,
and multimedia, and they develop proficiency in shifting language use based on task, purpose,
audience, and text type. Evidence of implementation will be gathered by EL department staff via
classroom visits and completion of the Integrated English Language Development form. (2.2)

Gifted and Talented Education (GATE)

Central Unified School District is committed to ensuring equity in the Gifted and Talented Education
(GATE) program. The district ensures equal access to all English Learners through its identification,
referral process, testing and teaching methodologies in its GATE program. It is the intent of the GATE
program to place special emphasis on identifying students from varying backgrounds. All students
will be tested starting in Grade 1 through teacher and/or parent referral. Site administrators or site
designee GATE coordinators work with school staff and parents to inform all about the GATE referral
process, testing process, and GATE services. The district GATE Coordinator and the site
administrators monitor GATE services. All GATE requirements must adhere to the Federal Program
Monitoring (FPM) regulations and local board policies.

Commitment to Special Education Services

English Learners have access to Special Education services just as all other students in the district.
Careful review by the Student Success Team (SST) (2.3.1 & 2.3.2) of all referrals takes place first. This
review includes SST referral forms, modifications and interventions, review of student records,
verification of current hearing and vision testing, and a parent interview, as well as an interview with
the student- if age appropriate. This review is required to determine if Special Education assessment
is needed and to determine if student performance is reflective of expected patterns of the student’s
second language acquisition based on schooling, time in this country, and growth being made. When
it is determined that an English Learner needs to be assessed, whether it be speech, academic, or
cognition, testing will be initiated upon parent’s written approval. When appropriate, assessments
will be conducted in the primary language of the student, or English, or both, making certain that
cultural and linguistic differences are taken into consideration when determining eligibility.

Instructional decisions related to the student’s language acquisition status must be completely
individualized and described in the Individualized Education Plan (IEP). When students qualify for
Special Education Services, linguistically and developmentally appropriate goals and objectives are
written based on the student’s needs. The IEP will include goals that address ELD as well as goals that
support access to the content areas. To the extent that the student’s ELD program relates to the
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student’s need for Special Education services, the IEP must document the provision of these services.
English Learners in grades K—12 with an IEP, as reflected on CELDT sub-scores in listening, speaking,
reading, and/ or writing, continue to receive designated and integrated ELD instruction in
conjunction and collaboration with the general education teacher. Special Education staff, including
Special Day Class (SDC) staff, will receive the same training as general education staff in working with
English Learners. In SDC classes, the Special Education staff provides ELD instruction to the English
Learner. Bilingual Instructional Assistants may be assigned to the program to provide direct support
to English Learners with an IEP. Through the Parental Exception Waiver Request (PAL 1 & 2), parents
can select alternatives to the SEI program for their student. The Special Education department and
the site will work together with the parent to ensure parental requests and educational goals are
met. In addition, the Special Education department and site will ensure that interpretation is
provided during IEP meetings and that IEP documents are made available to parents in their primary
language as required by state law.

K-12 Flexibility of Programming to Meet Student Needs
e There are four distinct groups of English Learners in Central Unified School District:
Newly arrived English Learners with adequate formal schooling
Newly arrived English Learners with limited formal schooling
Long-term English Learners (more than 5 years as English Learners)
English Learners who are meeting benchmarks and making expected progress toward
language and academic goals
Programs will be adapted to meet the needs of students in each of these groups as discussed below:

Newly Arrived English Learners with Adequate Formal Schooling

These students may or may not have had some exposure to the formal study of English. However,
they have had a formal educational program in their native country, and many have the knowledge
background that supports them in their content instruction in English. At the elementary school level,
these students are likely to have an adequate background in the core academic subject areas, with
the exception of English Language Arts. The typical placement might be in an SEI classroom (especially for
students at CELDT levels 1-3), where they will be assisted in transferring their primary language literacy and
core academic skills to English

Newly Arrived English Learners with Inadequate Formal Schooling
Immigrant students with little or no prior schooling typically score at the beginning level of reading
and writing in their primary language and have low skill levels in other subject areas as well. Many
students arrive with interrupted schooling in their native country and lack the background knowledge
necessary for success in a grade-level academic program. These students need an academic program
that will address their primary language literacy needs. At the elementary school level, appropriate
grade-level placement with appropriately leveled ELD is critical. SEI/AELD would be generally
preferable to an English Language Mainstream (ELM) setting.
In secondary schools, students in this category will need an academic program with the following
features:
e Year-long designated ELD (AELD) for at least 2 periods daily
e Mathematics taught with primary language support or during an AELD block (based on Math
screening results)
e Other content classes taught with primary language support or student provided access to
core during AELD block
e Electives that are less language dependent in the beginning year

Long-Term English Learners

These students have more than 5 years of uninterrupted schooling in the United States. Long-term
English Learners (LTELs) often have high oral fluency in English, and in some cases have attained
“reasonable fluency,” but have not yet achieved the academic criteria to qualify for reclassification.
In determining program placement, it is important to first identify the student’s academic and
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linguistic needs and then consider the following in regards to the student’s educational history, in
order to determine if the student’s performance is related to his/her level of ELD, or to other issues
that affect academic performance:

The student’s number of years in U.S. schools

The quality and consistency of ELD instruction

The consistency of the student’s instructional program
Intervention support (before, during or after the school day)

Secondary school students in this category need the following:

e Accelerated ELD, either through an English Language Arts class with accommodations for the
student’s level of ELD, or a designated ELD class that addresses both language and literacy
skills

e Integrated ELD in the core academic subjects, provided by an appropriately credentialed
CLAD or BCLAD teacher

¢ Supplemental counseling and monitoring to ensure that the student is enrolled in appropriate
classes meeting secondary school promotion/graduation requirements

¢ Intervention support (before, during or after the school day)

All LTELs should be on an Intervention Action Plan. As part of these plans, students will be assigned
to formal interventions that address both language and academic needs.

English Learners who are Meeting Academic and English Language Development (ELD) Benchmarks
These students are typically showing expected growth on the CELDT, at least at the recommended
rate by the state, and are scoring proficient or close to proficient on the Smarter Balanced
Assessment (second grade and up), or meeting benchmarks on district established literacy and math
benchmarks in Kindergarten and first grade. In the elementary grades, these students should move
along a pathway leading to the English Language Mainstream program setting. Some will begin in SEl,
with reclassification and assignment to English Language Mainstream before promotion to middle
school. Others will begin in a transitional program and achieve reclassification and movement to the
mainstream setting.

In 7th through 12th grades, these students are offered two levels of ELD before making the transition
into more advanced courses. Student placement at a given ELD course level is based on initial
assessment scores on the CELDT for new students, annual CELDT, ELD benchmark test performance,
EL Curriculum Placement tests and teacher recommendations for returning students.

Each ELD placement is flexible with respect to duration, in order to allow a student to move up a
level during the year when assessment results indicate the student is ready. Students who master the
course content standards are promoted to the next level or exited from the program. Students may
need to repeat a level until they meet requirements for transition to the next level. Secondary
master schedules must allow for fluid and flexible movement throughout the year. In order for
students to develop proficiency in English as rapidly as possible, they must be able to develop at their
own pace and must be able to move up ELD levels whenever necessary. Students do not have to wait
until the end of a semester/trimester or course in order to move levels. Change in ELD levels will be
based on the following:

e CELDT progress

e (Classroom performance

e ELD Benchmarks & curriculum-embedded assessments

e Teacher recommendation
Students who meet or exceed benchmarks as evidenced by semester/trimester reviews and/or teacher
recommendation should be encouraged to accelerate to higher ELD levels.
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Parental Exception Waiver

A parental exception waiver is a request for exception from the state law that indicates English
Learners are to be provided instruction overwhelmingly in English. When approved, the waiver
provides for the student to be transferred to an alternative program (i.e. classes where they are
taught in English and their primary language through a bilingual instruction model.)

Process for Parental Exception Waiver

When a school receives a Parental Exception Waiver request, the principal will forward the request
to the Supervisor for English Learner Services at the District Office. Upon approval of a waiver,
support from Educational Services will be provided to assist schools needing to make program
modifications. If a parent chooses to appeal the denial of the waiver, the parent would make the
appeal to the Director of State and Federal Programs. If the appeal is not resolved, the parent may
take the appeal to the Central USD Board of Trustees.

Guidelines

As per Sections 305, 306, 310, 311 of the California Education Code, English-Only instruction may be
waived by parent request; thus, parents can waive into a bilingual program.

The waiver process is not required for English Only or Fluent English Proficient students, nor is it
required of special education English Learners who’s Individual Educational Plans (IEPs) call for
primary language instruction or primary language support.

Exception waivers are not required for students to receive primary language support within AELD or
mainstream programs, as long as these programs are provided overwhelmingly in English.

Parents must be provided with written notification of the student’s placement, all educational
opportunities available, and the opportunity to apply for a waiver. The site English Learner Advisory
Committee (ELAC) and the District English Learner Advisory Committee (DELAC) will receive training
regarding Parental Exception Guidelines, and will be given the opportunity to advise district staff and
the Board of Trustees on these programs and the materials used.

Central USD staff (administration, classroom teachers, EL coordinators, and support staff) attends in-
services regarding the policies, procedures, and forms used in explaining the parental exception
waiver process to parents.

Initial Enroliment Procedures

Parents receive notification and description of programs and options during the 30 days after initial
enrollment in CUSD schools and annually thereafter until students reach fluent English proficiency.
Those programs include:

Structured English Immersion (AELD)

English Language Mainstream (Transitional/Mainstream)

Alternative Program (Spanish Bilingual)

Parents interested in completing the waiver will meet with the principal or EL coordinator to
complete the waiver process. All waivers submitted must be acted upon within 20 days of initial
receipt by the home school. Parents will be notified when 20 or more students at one site in the
same grade level with the same home language receive an approved waiver. The school will then
investigate the feasibility of offering the alternative program. In addition, parents must be notified of
the appeals process and guidelines. A copy of the waiver must be placed in the student’s EL Blue
Folder (in Ellevation.) and cumulative file.

Annual Notification and Staff Development

In order to notify all parents of the district’s placement options for English Learners and the
opportunity to apply for a parental exception waiver, each parent is informed of our program options
yearly through the Parent Notification of English Learner Student Program Placement and Waiver
Option (form 1.2), and the Parent Notification of the California English Language Development Test
(CELDT) Results, Student Placement, and Waiver Option (form 1.3).
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Of Special Note--Requests for a Change of Instructional Setting

At any time, including during the school year, a parent or guardian may have his or her child’s ELD
instructional setting changed by meeting with site administration and completing a Parent/Guardian
Request for English Language Mainstream Classroom Placement (form 1.6) For example, a change
from Accelerated English Language Development (AELD) to Mainstream Transitional Program may be
requested. Another example may be a change from an ELD grade level sharing block with another
teacher back into the student’s homeroom class. These requests should facilitate a timely conference
with the parent, principal, EL coordinator, teacher, or other designated staff to determine which
placement is in the best interest of the student, even though the final decision belongs to the parent.
These setting changes do not represent a change of instructional program, and are not a waiver of
ELD services. Should this occur, the school is still responsible for providing ELD instruction and any
needed support to ensure the student develops English proficiency and makes academic progress in
the core curriculum.
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Monitoring of Student Progress

Language proficiency and academic progress of English Learners will be evaluated and monitored on
an ongoing basis throughout the year, at a minimum of 3 times a year. Each site will address EL
student learning outcomes utilizing Professional Learning Communities (PLCs). The principal or other
site administrator will facilitate the analysis of data and the cycle of inquiry during key assessment
periods throughout the year and lead the conversations and follow up actions and/or IAPs for
teachers of EL students not making adequate progress.

Assessments in Use in the District
Student progress is monitored based on a set of district adopted and State-mandated assessments.
The assessments in use to determine and monitor English Language Proficiency and academic
progress include:
e (California English Language Development Test (CELDT)
ELD Curriculum- benchmark assessments
ELA Curriculum- unit assessments
District Math benchmarks/performance tasks
District ELA benchmarks/performance tasks
Smarter Balanced Assessment Consortium (SBAC)
Grades/Transcripts

Assessments are maintained in electronic form in the district database. This allows district
administrators, principals, and teachers rapid access to results. This information is used for a variety
of purposes, including, but not limited to, information that relates to identification, placement,
progress towards reclassification, and identification of students in need of an intervention action
plan.

English Language Grade Level Description When Administered
Development (ELD)

Assessment

California English Language K-12 Assesses listening, speaking, reading and Initially: At registration within
Development Test (CELDT) writing in English 30 calendar days from date of
registration
State Mandated
Annually: July-October
Used to measure Adequate Yearly

Progress
HM ELD Benchmark K-6 Curriculum-embedded ELD benchmark Mid Year
Proficiency Test assessments End of the Year

English Now! 7-12 AELD students  Curriculum-embedded ELD assessments According to Pacing Guide

7-8 Curriculum-embedded ELD benchmark Mid Year
AELD/Transitional assessments End of the Year
students
Edge 9-12 Curriculum-embedded ELD benchmark Mid Year
assessments End of the Year
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Academic Achievement | Grade Level Description When Administered
Assessments

3-8, 11 Criterion referenced/performance  Annually in Spring
task based tests assessing
students’ mastery of CCSS grade
level standards in English
Language Arts, Math

State Mandated

Used to Measure Adequate Yearly
Progress

Included in the Academic
Performance Index

CUSD ELA/Math K-8 Phonics, decoding, sight words, Each Trimester
Benchmark reading fluency, accuracy,
Assessments comprehension, writing skills, and

math skills Performance based

tasks

Provisions for Students on Individualized Education Programs (IEPs)

In some circumstances students with IEPs may be given alternative assessments in place of SBAC and
district benchmark tests. The current state-approved alternative assessment to the SBAC is the
California Alternative Performance Assessment (CAPA). However, the CAPA cannot be used as a
measure of academic proficiency in place of the SBAC for the purpose of reclassification.

Use of Assessment Data for Instructional Planning

Teachers use formative ELD, language arts, and mathematics curriculum-embedded assessments to
analyze student progress after each testing window, for planning differentiated instruction and to
provide classroom interventions or enrichment as appropriate. CELDT data (supplemented by ELD
curriculum-embedded assessment results) are used for instructional grouping in ELD at the
elementary level, and student placement in appropriate ELD courses in secondary schools. SBAC tests
results are used in conjunction with benchmark assessments in language arts and mathematics to
identify students in need of benchmark, strategic, and intensive interventions, and to assign them to
appropriate instructional schedules. Students who meet or exceed grade level assessments will be
encouraged to accelerate to move to more advanced groups/classes.

Ongoing monitoring of student progress takes place at two levels:

1. At least three times a year, grade level/content area PLCs will meet to formally review
performance of each English Learner during Academic Goal Setting or similar data analysis
forum. This discussion might include counselors or intervention teachers. These meetings
may result in the development of an IAP (form 1.5) for students found to be lagging behind
ELD or academic achievement growth expectations.

2. PLCs will hold regular collaboration meetings (at least monthly) to examine student data on
the assessment used to determine short term needs, and plan instruction accordingly. These
collaboration meetings may include assignment of English Learners to appropriate
intervention/enrichment.
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English Learner Intervention Action Plan

English Learner’s academic performance is monitored K-12 using formative assessments in order to
identify academic needs and develop action plans and goals for student performance improvement.
This monitoring of academic and language proficiency will ensure that students are continuing to
make expected academic growth. District formative assessments provide information that informs
instruction and alerts teachers to students who may be struggling or who need to be challenged. The
district will integrate interventions for ELs with systems and procedures to be used throughout the
district for any student not making expected growth targets.

Developing Intervention Action Plans:

1. Starting before Student Support Conferences each spring, site PLCs will meet with the site
administration team to review relevant information, CELDT scores, benchmarks assessment
results, and classroom performance of all English Learners and identify students not meeting
growth expectations. At this meeting:

2. The teacher shares any interventions that have been implemented in the regular classroom to

date.

The team develops an IAP (form 1.5) to be implemented immediately and revisited the first

guarter of the following year.

The team will identify the appropriate Tiered Support for Learning (see chart) within the IAP.

IAP information is shared with the parent at spring Student Support Conference.

No later than early October, the site grade level/content area PLC reviews the results of the

spring SBAC testing (end-of-the-year results on district-identified assessments for any grades

not taking SBAC) and revises or develops an IAP for each student not meeting the growth
expectations. A copy of the plan is kept in the student’s EL Blue Folder (in Ellevation.)

7. No later than the fall parent conference, the IAP is reviewed with the parent, modified if
necessary to include parent input, and documented on the appropriate forms. This plan
includes interventions to be provided and timelines. All records are kept in the student’s EL
Blue Folder (in Ellevation.)

8. The student is provided with the intervention programs/services as specified in the IAP.
His/her progress is carefully monitored throughout the school year during PLCs. Adjustments
and modifications to the plan are made when necessary based on data collected. All records
of the student’s progress are kept in the student’s EL Blue Folder (in Ellevation.)

9. In the spring of each year —before Student Support Conferences, the site grade level/content
area PLC assesses the growth of students with Intervention Action Plan and the effectiveness
of their plans.

10. If the student continues to make inadequate progress, a meeting is held by the site grade
level/content area PLC.

11. A new Intervention Action Plan is developed based on the analysis of the student’s needs and
the results of the evaluation from the previous interventions. Information is shared with the
parent at the spring Student Support Conference.

w

ouk

Process for Second Year Intervention Action Plans

During the second year of intervention, the student’s progress is monitored regularly, and
adjustments and modifications to the IAP are made when necessary. Records of this monitoring and
adjustment process are kept in the student’s EL Blue Folder (in Ellevation.).

At the end of the second year of intervention, the site grade level/content area PLC reviews the
student’s most recent data in order to assess growth.

If the student continues to make inadequate progress in the second year after various strategies
have been employed, he or she is referred to the Student Success Team (SST form 2.3) for a more
comprehensive examination of his/her needs, and planning of a more specialized program.

The student’s progress and the program effectiveness are then monitored through the SST process. If
warranted, a student may be referred to the SST prior to the completion of two years of intervention
services.

The district department of English Learner Services, working in collaboration with other departments
as appropriate, will provide guidance and support to schools on how to manage the process of
developing and monitoring the IAP.
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Tiered Support for

Learning:

Criteria

Description

Tier 1 (80%-85%)

Tier 2 (10%-15%)

Tier 3 (5%-10%)

Core Universal Supports

Targeted, Supplemental Supports

Intensive, Individualized Supports

Research-based, high-quality,
general education instruction and
support

Screening and benchmark
assessments for all students
Assessment occur for all students
Data collection continues to inform
instruction

If less than approximately 80% of
students are successful given core,
universal instruction, engage in Tier |
problem-solving

Interventions are based on data
revealing that students need more
than core, universal instruction
Interventions and progress
monitoring are targeted to specific
skills to remediate or enrich as
appropriate

Progress monitoring occurs more
frequently than at the core,
universal level to ensure that the
intervention is working

If more than approximately 15% of
students are receiving support at
this level, engage in Tier 1 level,
systemic problem-solving
Intensive interventions based on
individual student needs

Students receiving prolonged
interventions at this level may be
several grade levels behind or above
the one in which they are enrolled
Progress monitoring occurs most
often to ensure maximum
acceleration of student progress

If more than approximately 5% of
students are receiving support at
this level, engage in Tier 1 and Tier 2
level, systemic problem-solving
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Chapter 5

Reclassification Process and Monitoring
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Reclassification

Each English Learner who has been reclassified fluent English proficient has demonstrated English
language proficiency comparable to that of average native English speakers and can participate
equally with average native speakers in the school’s regular instructional program.

The purpose of reclassification is to determine that an English Learner has met certain district
established criteria and can participate equally with native speakers in the school’s regular
instructional program. Once students are reclassified they are designated as Reclassified Fluent
English Proficient (R-FEP). See Central USD English Learner Reclassification (form 5.1) for details.

Reclassification Process

Step 1

The district will collect and update the most recent English Learner data, and all EL Coordinators will
access a reclassification report from the district’s data keeping system (Ellevation).

Step 2

Site principals and site EL Coordinators will share potential R-FEP data with their grade level or
ELA/ELD PLCs which meet monthly to monitor the progress of English Learners. The grade level or
ELA/ELD PLCs will review student data to determine which students meet reclassification criteria and
have demonstrated English Language proficiency comparable to that of an average native English
speaker and can participate fully with them in the school’s regular instructional program.

Step 3

Based on PLC recommendation, the EL Coordinator will complete the Central USD English Learner
Reclassification (form 5.1) and schedule a consultation meeting with parents. At that time, the
parent/guardian will be given a copy of the assessment results. If the student’s scores indicate Fluent
English Proficiency, the parent or guardian will be advised that the child meets all the qualifications
to move from EL to R-FEP. The parent or guardian signs the Central USD English Learner
Reclassification (form 5.1) indicating they agree with their child’s reclassification to R-FEP status. The
parent conference will be conducted in a language understandable to the parent or guardian. The
student may be reclassified even if the parent does not attend a consultation meeting or objects to
the reclassification.

Step 4

The EL Coordinator will work with the site data entry clerk to ensure student reclassification status is
updated and in the district database.

Step 5

A copy of the CELDT score and reclassification form must be stapled to the completed Home
Language Survey and placed in the student’s CUM file. The site EL Coordinator will file all
reclassification forms with the student’s last CELDT test in an R-FEP monitoring folder or binder. R-
FEP student data must be analyzed after each benchmark reporting period. Students not making
adequate progress must be referred to site intervention programs. A copy of the reclassification form
will be sent to parents. The EL Coordinator must verify that all Aeries data for the student is current
regarding language fluency, language services, and program. See the flow chart on the next page for
details.
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R-FEP Blue Folder Procedure

R-FEP
Student

Attach R-FEP Fom
to HLS in Cum
Folder

Start Two
Years of
Monitoring

Cycle

Did Not complete
Two Years of

Completed Two
years of
monitoring

w

Monitoring Cycle

Pass Blue Folder
to Feeder School

Attach Monitoring
Form to HLS in
Cum Folder

All Materials in the
Blue Folder —

Shred and Recycle
Blue Folder

or Continue
Monitoring Cycle

Finished
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Role | Responsibilty

Site Administrator

Site EL Coordinator

Classroom Teacher/PLC

District EL Department

Oversees reclassification process

Oversees R-FEP monitoring process

Oversees that at-risk R-FEP students receive appropriate interventions
as decided by the site PLCs

Works with the Site EL Coordinator to schedule and coordinate site
PLC meetings

Creates and reviews list of eligible students per current
reclassification criteria

Attends required district EL Network meetings and training sessions
Works with administration to schedule and coordinate site PLC
meetings

Completes reclassification paperwork for EL Blue Folder (in
Ellevation.)

Notifies parents of the recommendations for reclassification

Ensures that R-FEP codes have been updated in Aeries in preparation
for R30 reporting

Initiates/ensures that teachers complete R-FEP Monitoring forms at
least 3 times a year.

Provides data on reclassification and monitoring to EL Department
Schedules meeting to create Intervention Action Plan if R-FEP student
is not progressing accordingly and monitors student progress during
and after interventions

Evaluates student work and makes recommendations for
reclassification to EL Coordinator

Monitors student progress for two-year period following
reclassification and complete R-FEP Monitoring Form at least 3 times
per year

Attends PLC meetings with current data

Implements recommended interventions

Coordinates district reclassification/monitoring procedures

Ensures training for site administrators and EL Coordinators regarding
reclassification and monitoring

Oversees collection and data analysis regarding reclassified students
Monitors reclassification process and R-FEP monitoring throughout
the district to ensure compliance
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Reclassification Monitoring

Students who have been reclassified as R-FEP must be monitored by the site for 2 years after the
official reclassification date. The district data base will provide a report of students who are in this
category. The site grade level or ELA/ELD PLC will monitor each student’s academic progress each
quarter or each trimester (at least 3 times per year) for 2 years after reclassification. A printout of the
student’s profile from llluminate or other data keeping program may be used as proof of adequate
progress, with the requisite data highlighted on the printout or noted on the form. If the student’s
GPA falls below 2.0, or benchmark scores/ SBAC scores fall below the ‘meets standards’ level, the
school re-evaluates the student’s progress and intervention measures are recommended. Follow-up
support services will be provided for students who do not demonstrate satisfactory progress. These
may include, but are not limited to:

Intervention Action Plan

Referral to a Student Study Team

Additional diagnostic assessment

Tutoring

Specialized reading instruction

Targeted English language development

Specially Designed Academic Instruction in English/Integrated ELD

Primary language support

Response to Intervention support provided at school

Additional academic counseling

The EL Coordinator will keep documentation and evidence of academic progress and monitoring in
the student’s R-FEP monitoring file, and will input monitoring dates and any interventions provided
into Aeries.

Reclassification Provisions for Special Education Students

All students on an IEP must also meet reclassification criteria. ELs with disabilities, including severe
cognitive disabilities, are to be provided the same opportunities to be reclassified as students
without disabilities. Local IEP teams, therefore, may determine appropriate measures of English
Language Proficiency (ELP) and performance in basic skills and minimum levels of proficiency on
these measures that would be equivalent to an English proficient peer with similar disabilities, in
accordance with local reclassification policies based on the state definition of ELP (EC Section 313[f]).
It is the responsibility of the local IEP team to gather pertinent information regarding the student and
assessment needs specific to that student. The IEP team may use this comprehensive approach to
make decisions regarding program supports and reclassification that will allow the student to make
maximum progress given the student’s capacities. In accordance with federal and state law, the local
IEP team may address the individual needs of each English learner with a disability using multiple
criteria in concert with the four reclassification criteria in EC Section 313(f). These four criteria are
the minimal required components that LEAs must include in their local reclassification policy. Other
criteria may be used to supplement the four required criteria to ensure the most appropriate
decision is made for each student.

e Criterion 1: Assessment of ELP using an objective assessment instrument, including but not
limited to the CELDT, is one of four criteria in state law per EC Section 313(f) to be used by
LEAs in determining whether or not an English learner should be reclassified as RFEP. The IEP
team can use the scores from an alternate assessment aligned with the state ELD standards
for reclassification purposes. An alternate assessment may be used to measure the student’s
ELP on any or all four domains in which the student cannot be assessed using the CELDT. The
IEP team may use results from the alternate assessment or CELDT with modifications in
conjunction with the other required criteria (i.e., teacher evaluation, parental opinion and
consultation, and student’s score on an assessment of basic skills) to determine a student’s
eligibility for reclassification.

e Criterion 2: Teacher evaluation -use the student’s classroom performance information based
on his or her IEP goals for academic and ELD.

e Criterion 3: Parental opinion and consultation. The parent or guardian is a participant on the
IEP team.
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e Criterion 4: Student’s score on an assessment of basic skills The IEP team should specify in the
student’s IEP an assessment of basic skills to meet the guidelines for reclassification (e.g., the
California Alternate Assessment). The IEP team may consider using other assessments that
are valid and reliable and designed to compare basic skills of English learners with disabilities
to native speakers of English with similar disabilities to determine if the English learner with
disabilities has sufficiently mastered the basic skills for reclassification consideration.

The EL Coordinator at the school site will be included on the IEP team to ensure language
development goals are linguistically appropriate.
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Chapter 6

Evaluation and Accountability
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Accountability work is everyone’s responsibility. This includes students, parents, and all personnel at
the school and district levels— teachers, counselors, instructional assistants and administrators.
Rather than considering evaluation as a specific event (or an annual report), we consider it to be part
of our daily work. We are all accountable for ensuring that programs are optimally effective. All
district personnel are required to follow the procedures specified in this Master Plan.

English Learner Network

The English Learner Department convenes and leads the English Learner Network with support from
the Director of State and Federal Programs. The network will convene at a minimum of four times
per year. This council is designed to ensure that district stakeholders have a mechanism to plan and
coordinate the implementation of English Learner instructional services. The Network is comprised of
the Supervisor of English Learner Services, the EL Instructional Support Coach (EL ISC), and the site EL
Coordinators. Others participate as needed.

The English Learner Network meets to discuss topics pertaining to the implementation of programs
for English Learners in the district. The Network also:
e Serves as a clearinghouse for strategies, ideas and suggestions for English Learner programs,
staff development, as well as a focus group for collaborative problem-solving
e Provides a forum to evaluate and determine that practices, resources, and personnel are
being used effectively to implement the district’s programs for English Learners
Makes recommendations for reporting on the performance of English Learners
Ensures communication and integration as we continue to bring clarity, consistency,
compliance and continuing improvement to the District’s programs for English Learners
e Ensure that Central Unified’s Guiding Principles are in place in regards to EL student learning
outcomes.

Evaluation Design and Goals

The EL Department will conduct an annual evaluation of programs and services for English Learners.
Programs and services for English Learners are centered on six goals. The evaluation activities will
focus on the evaluation questions listed in the following table.

Goals T Tvaluation Questions

1. English Learner programs are fully 1.1 Are English Learner programs fully and
implemented as described in the Master consistently implemented in ways that meet or
Plan for English Learners exceed requirements of state and federal law? (see

Chapter Two for program descriptions)

1.2 To what extent is the Master Plan for English
Learners useful to teachers, administrators, and
parents as a tool to meet the needs of English
Learners and staff?

English Learners will have full access to 2.1 Are English Learners given full access to core
the core curriculum instruction?

2.2 Are English Learners receiving daily designated
ELD leveled instruction?

All English Learners will master the 3.1 Are English Learners making adequate progress
English language as efficiently and on ELD benchmark assessments?

effectively as possible
3.2 Do English Learners meet the state’s Annual

Measurable Academic Objective with regard to
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4. English Learners will achieve academic
success comparable to EOs.

5. Parents of English Learners and R-FEPs
participate meaningfully in their
children’s education.

Rates for English Learners and R-FEPs in
categories indicating risk for school
failure are no greater than those for EOs.

English Learner gains on the CELDT test?

3.3 Are 75% or more of English Learners reaching
reasonable fluency on the CELDT in 5 years or less?

3.4 Are 75% or more of English Learners reclassified
within 6 years?

4.1 Are English Learners making adequate progress
on benchmark assessments in content areas (ELD,
ELA, and Math)?

4.2 Do English Learners (and R-FEPs) meet the state
Adequate Yearly Progress criterion in English
Language Arts?

4.3 Do English Learners (and R-FEPs) meet the state
Adequate Yearly Progress criterion in Mathematics?

4.4 Are English Learners (and R-FEPs) in high school
making expected progress toward graduation?

4.5 Are English Learners proportionally represented
in Special Education and GATE referrals?

4.6 Are English Learners (and R-FEPs) proportionally
represented in the following categories:

e Meeting UC/CSU requirements at high school
graduation

e Taking and passing college entrance examinations
® Being admitted to two and 4-year
colleges/universities

4.7 Is there an annual increase in the percentage of
English Learners (and R-FEPS) or each of the success
factors listed in the previous item?

5.1 Are parents of English Learners and R-FEPs as
likely as parents of EOs to participate in school
activities (parent-teacher conferences, volunteer in
class, etc.)?

5.2 Is the rate of parent engagement increasing?
6.1 Are English Learners (and R-FEPs)
overrepresented in the following categories:

e Excessive absences and tardies

e Suspensions, expulsions, other discipline

¢ Retentions in grades K—6

e Dropouts

e Enrolled in Alternative Programs
(continuation/county programs, etc.) due to
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graduation credit deficiencies
¢ Percent Not Meeting Standards on the SBAC
summative assessment.

6.2 Is there an annual decrease in the percentage of
English Learners and R-FEPs for each of the risk
factors defined in the previous bullets?

Monitoring Program Implementation

Goal 1: Program Implementation as Described in the Master Plan for English Learners
District and site staff will periodically monitor implementation of all English Learner programs. The
primary goal of monitoring is to ensure that every school in the district has effective and compliant
programs for English Learners. The monitoring process is designed to:
e Establish high expectations for all students and provide a framework for ensuring that student
e and organizational outcomes are achieved
e Promote full involvement of all stakeholders (administrators, teachers, parents, students) in
all phases of planning, implementation and evaluation activities
e Provide for high levels of coordination between district-level and site-level improvement
efforts
e Ensure that program evaluation is an integral part of school improvement initiatives and
activities
* Provide a basis for review and modification of the Master Plan for English Learners every
three to four years

This monitoring will consist of the following activities:

English Learner Program Assurances (self-review)

School principals and their leadership teams are responsible for the daily, site-level implementation
of the Master Plan for English Learners. Throughout the academic school year, principals and the EL
Coordinator complete sections of the English Learner Program Assurances Checklist (form 6.1) and
submit them to the English Learner Department according to the timeline indicated on the checklist.
This facilitates ongoing communication with the English Learner Department, and assists in the
monitoring of consistent implementation of this master plan throughout the school district. The
English Learner Department will review all English Learner Program Assurances Checklists after each
submission four times per year (October, December, March and June).

Instructional Schedule Reviews
All schools will turn in ELD instructional schedules and Master Schedules to the English Learner
Department within the first 3 weeks of the beginning of each school year, or anytime there is a
schedule modification.

e English Learner Document Reviews
All schools will conduct annual monitoring by reviewing key files and documents. These reviews will
include evidence of the following: parent notification, placement, assessment, ELD instruction, and
parental involvement. A district-developed English Learner Folder Monitoring Form (Form 6.2) will be
used for the annual cycle of document reviews. These reviews will be scheduled in all schools on an
annual basis. They will be conducted by teams consisting of Supervisor of English Learner Services,
the EL Instructional Support Coach (EL ISC), the Site EL Coordinator and the site principal. Findings are
reported back to the site principal who will determine next steps for school improvement work.

e ELD Instructional Walkthroughs (district and site facilitated self-reviews)
These will be conducted yearly. The reviews will include monitoring of ELD schedules and instructional
minutes, ELD groupings by language proficiency levels, teacher interviews, and visits to selected classrooms
on a drop in basis. Findings will be compiled using the Integrated ELD and Designated ELD Evidence of
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Implementation (forms 6.3 and 6.4) forms and used to determine next steps for school improvement
work.

* Ongoing coaching and staff development support
The EL ISC will help organize site staff development and assist with classroom coaching. This person
will assist with the document reviews and ELD Instructional Walkthroughs. The Supervisor for EL
Services and the EL ISC will have lead responsibility for organizing in-depth reviews and any needed
follow-up.

Goal 2: English Learner Access to Core Curriculum

Each site principal and leadership team is responsible for ensuring that English
Learners have access to core curriculum.

Secondary principals will work closely with counselors and site EL Coordinators in the development
of the Master Schedule to ensure that sections reflect the needs of English Learners. The EL
Department will review Master Schedules and will work closely with EL Coordinators to determine
appropriate placements of English Learners.

Elementary principals will work with site EL Coordinators to determine appropriate placement and
instructional setting for English Learners. The district EL ISC will assist teachers with creating
appropriate ELD groupings by language proficiency levels to ensure that every English Learner is
appropriately placed. The English Learner Department will review ELD schedules, ELD groupings by
language proficiency levels, and verify instructional minutes.

Goal 3: Mastery of English

The English Learner Department, principals, Site EL Coordinator, and classroom teachers will analyze
annual CELDT results, ELD benchmarks, and progress toward meeting criteria for reclassification.
Data will be disaggregated by number of years in the district, program placement, initial CELDT level,
and other relevant variables. The Research Evaluation Assessment and Technology (REAT)
Department will complete an analysis of CELDT growth (AMAQ’s) by district, school, language group
and program. The Supervisor of English Learner Services will review and report findings and trends to
principals and EL Coordinators, who will work with site staff to continue the development of school
improvement work.

Goal 4: Academic Success

Each elementary site principal will review and analyze SBAC performance data in English Language-
Arts and Mathematics. The analysis will include cross-sectional profiles of performance by CELDT
level as well as disaggregation of data by school, grade level and language group.

e Data on other indicators (to be determined) will be distributed by the Research Evaluation
Assessment and Technology (REAT) Department using table formats that are standardized
across schools.

e Principals will analyze data with site staff to determine trends, and areas of need, and
develop action plans.

e In addition to reviewing SBAC and CELDT data, principals will analyze data from benchmark
assessments to determine progress toward action plans and will modify as needed. The
elementary level will review data through the academic conferencing process. Each secondary
site principal, department representatives, and the site ELD PLCs will review and analyze SBAC
performance data in English Language Arts and Mathematics. The analysis will include cross-
sectional profiles of performance by CELDT level as well as disaggregation of data by school,
grade level and language group.

e Principals will analyze data with site staff to determine trends, areas of need, and develop
goals for their Single Plan for Student Achievement.

Goal 5: Parent Engagement

The Director of State and Federal Programs and EL Department will work with the DELAC and ELACs
to develop specific indicators, benchmarks, instruments, and a calendar of procedures for evaluating
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parent engagement with schools and the district. Sites will report to the district on parent activities
implemented during the year, as well as parent involvement in a set of activities to be defined in a
standardized way across sites. A Parent Participation Survey will be completed each spring and
submitted to the district. Data from these forms will then be aggregated to develop a picture of
parent involvement in the district as a whole and will guide parental involvement practices.

Goal 6: Indicators of Risk for School Failure
The English Learner Department will request and collect the following data regarding English
Learners:
e Suspensions, expulsions, and other disciplinary actions
English Learners identified for Individualized Educational Plans (IEP’s)
Alternative Placements (Adult Education, Continuation School, etc.)
Retention Rates
Attendance
Credit deficient high school students (9th—12th grade)
Completion of A—G requirements
Graduation and dropout rates
A methodology for analyzing dropouts will be developed that will mirror the state’s dropout
reporting paradigm. Dropout data are disaggregated by language classification, grade level, and other
relevant factors.

Using Program Effectiveness Information to Improve Implementation and Modify the Program The
evaluation data gathered and the analysis performed provide a rich source of information on
program implementation and outcomes. The data will be used at the district and site levels for school
improvement work.

District Level Use of Information

At the district level, the annual analyses of student outcomes will determine the level of
effectiveness of English Learner programs. Putting outcome data together with the site self reviews
will enable district staff to identify areas of strength and target areas in need of improvement on a
district-wide basis. This will provide a foundation for program improvement planning, including
professional development priorities and plans, in future years.

Data from the annual evaluation will be shared with DELAC members. The report will focus on the
extent to which programs have been implemented and an analysis of student performance on the
indicators specified in the previous table containing Goals and Evaluation Objectives.

e Attends school daily, arrives on time, and works for high
achievement
e  Participates in school activities

e Communicates regularly with parents, teachers, and
support staff

e  Monitors and promotes English Learner's progress in
academics, homework, attendance, behavior

e Supports English Learner in activities to promote student
achievement

e Communicates regularly regarding student progress with
student, teachers and school

e Attends parent conferences and school functions (e.g.,
Open House, conferences)

e Participates in school committees—ELAC, Site Council,

etc.
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Implements specific English Learner's programs as
described in the Master Plan for English Learners and
provides instruction that aligns with state frameworks
and district/state standards

Ensures delivery of appropriate ELD instruction

Ensures access to core curriculum through specific,
intentional, and explicit use of Central USD’s Key ELD
strategies

Monitors English Learners’ progress, reviews
school/classroom data, uses data to modify instruction,
reviews content and ELD standards and assessment
procedures

Determines/implements differentiated strategies for
English Learners and R-FEP students

Advocates for support services for students not meeting
standards and benchmarks who may be at risk of
retention or who require interventions in order to reach
goals

Attends team meetings and informs parents of progress
and strategies to support students in meeting standards

Uses data to understand and respond to student needs
Monitors all aspects of staffing for and instruction in
English Learner programs, according to the Master Plan
Analyzes and uses data to facilitate student progress
monitoring

Is responsible for all procedures and legal requirements
pertaining to English Learners at the school

Monitors placement of English Learners and oversees
reclassification process

Reports periodically to district administrators on
implementation of English Learner programs and
services

Provides leadership in all aspects of the educational
program

Supports site administrator by implementing and
monitoring process and procedures for monitoring and
documenting English Learner progress, including annual
testing, primary language assessment (as needed) and
reclassification

Monitors the accuracy of English Learners’ data in the
district computer system

Informs staff of progress of identified students toward
reclassification

Serves as a resource for the Student Success Team and
site grade level/content area PLCs

Provides input on staff development opportunities and
needs for teachers of English Learners

Provides technical assistance and coaching support to
teachers

Assists with data collection and surveys

Provides support and resources for parents of English
Learners

Works in collaboration with site EL Coordinator with
initial placements
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Monitors progress of English Learners toward meeting
language and academic benchmarks

Collaborates with teachers, the site EL Coordinator and
others in devising individual program modifications and
interventions for EL and R-FEP students

Assists EL Coordinator in development of Intervention
Action Plan

Meets with students and parents to review academic

program and progress

Advises the principal and school staff on topics related
to English Learners (including advising the in the
development of the school plan)

May review site data on program effectiveness and

student achievement

Supports EL Coordinators in the implementation of the
Master Plan for English Learners

Helps organize and deliver staff development

Supports parent involvement, such as parent
conferences, workshops, ELAC, and DELAC

Assists with the document reviews and has responsibility
for organizing in-depth reviews and any follow-up
Trains and supports EL Coordinators with coaching
Provides resources and support in English Language
Development, primary language instruction, Special
Education, and the education of gifted students to
teachers

Is supervised by the Supervisor, English Learner Services
and the Director of State and Federal Programs
Examines program evaluation findings on an annual
basis and frames recommendations for program
improvement for the following year as part of its
advisory role

Reviews the Annual Language Census report

Provides annual report to Board of Trustees

Advises on issues relevant to English Learners in the
district

Supports sites in implementing the Master Plan for
English Learners, monitors implementation of Master
Plan, Evaluation Plan, and Monitoring Plan; reviews
district and site English Learner data

Monitors and supports implementation of the LEA and
Title Ill Plans

Monitors the selection of materials used in the
classroom for delivery of ELD and core curriculum to
English Learners

Facilitates EL Network meetings with EL Coordinators
Meets with principals to review site plans for services to
English Learners as needed

Monitors compliance and English Learner procedures at
the site and district levels

Works with principals and Associate Superintendent of
Human Resources to ensure timely recruitment, hiring
and training of teachers for EL assighments
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e  Works with Director of State and Federal Programs to
prepare the English Learner annual evaluation report

e Supervises English Learner Department

e  Analyzes district and school site data

e  Provides overall support for English Learner Programs

e Meets with principals and administrators to review
plans, program modifications, timelines for
implementation, and support services for school sites as
needed

e Collaborates with district staff and parent groups on
annual program evaluation

e Shares results of program evaluation with stakeholders
(Superintendent, Executive Board, and School Board)

¢ In collaboration with the English Learner Department,
monitors fiscal compliance to ensure alignment with the
LEA and Title Il Plans and the Master Plan for English

Learners

e  Monitor school plans and budgets for services to English
Learners

e Monitor grants and evaluations for services to English
Learners

e  Recruits and monitors placement of English Learner staff
in collaboration with principals and the English Learner
Department

e  Monitors credentials of all personnel working with
English Learners

e Evaluates District’s goals relative to the LEA and Title IlI
Plans, including implementation of the Master Plan for
English Learners, student achievement, professional
development, and evaluation and accountability

Evaluating Program Effectiveness
The district has identified benchmarks for all program options for English Learners. These
benchmarks are shown at the end of the chapter. These tables list expectations for the level of
achievement that students should attain as they progress through district schools. Note that the
tables are built around two main parameters in addition to program type:
* The student’s initial CELDT level and
e The number of years in the program (for CELDT). The evaluation questions related to student
outcomes are keyed to these tables and to expectations for achievement set out in the state’s
adequate progress criteria.
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OVERALL Level 1 Level 2 (Early Level 3 Level 4 Early Level4or5

EEE\I;EI-_I-AT (Beginning) Intermediate) (Intermediate) ég;ﬁgﬁegﬁggtt) é?\::%[?:&//- g;g”Sh Reclassified i
THE TIME
Timeline 1st year 2nd year 3rd year 4th year 5th year 6th year
toward 1st year 2nd year 3rd year 4th year 5th year
reclassificatio 1st year 2nd year 3rd year 4th year
n based on 1st year 2nd year 3rd year
CELDT overall 1st year 2nd year
score at time
of initial
enrollment

Expected Does Not Meet Almost Meets Almost Meets Meets/ Meets/
Performance Standards Standards Meets/Meets Standards Exceeds Exceeds
Level on Standards Standards Standards
SBAC Test

Mathematics
(CST-Math)

*Students are expected to exit SE| after two years, with possible continuation in the program if the student is found to
continue to need this setting. After exiting Structured English Immersion, the student would normally move to an English

Language Mainstream (ELM) program.
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Chapter 7

Parent and Community Engagement
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Central Unified School District believes family and community engagement is a fundamental
component to student success and achievement. When families are engaged at home and at school,
student achievement increases. The engagement of families and community members in the
education of our children creates a positive bond between the home and school.

Site English Learner Advisory Committee (ELAC)

Legal Requirements
Each school with 21 or more English Learners must establish a functioning English Learner Advisory
Committee (ELAC) to advise the site principal and staff on the following legal requirements:

Development of the school’s Single Plan for Student Achievement

Consults with the principal and staff on the school’s programs for English Learners
Development of the school’s needs assessment

Administration of the annual language census

ELAC Membership Guidelines

1.

The proportion of ELAC members who are parents of English Learners must at least equal the
percentage of English Learners enrolled in the school.

Membership will include parents and school staff. (Staff member representatives will be
fewer than the number of parents).

All parents/guardians of English Learners have an opportunity to vote and elect ELAC officers.

ELAC officers will serve for two years. If a member must be replaced during the year, the
replacement will serve for the remainder of the year. At the beginning of the next year, an
election must be held to fill the position.

Elections for ELAC officers will be conducted at each school site by September 30.

At its first or second meeting of the year, the ELAC will elect one representative and one
alternate representative to the District English Learner Advisory Committee (DELAC). The
DELAC representative and alternate selected by September 30 of each year.

The ELAC will appoint one member to attend school site council meetings and report back to
the ELAC on development and implementation of the school site plan. School sites will
provide translation of documents and interpretation during meetings, as needed.

Each year members will receive materials in their home language and training related to
carrying out their legal responsibilities.

ELAC Implementation Guidelines

1.

2.

The site principal (or designee) is responsible for establishing the ELAC.

The site principal is responsible for ensuring that regular meetings of the ELAC take place (at
least 7-9 times a year).

The principal and/or EL Coordinator will coordinate meetings, communication, and
documentation (i.e. calendar, topics covered, members) between the site and the District’s
English Learner Department.

The principal and/or an EL Coordinator will arrange an agenda planning session with the ELAC
president prior to each meeting.

The principal and/or EL Coordinator will attend the meetings and assist the ELAC president in
running the meetings in a consistent manner throughout the year.
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6. Meeting dates and times will be determined, with ELAC input, and publicized in English and
other languages in advance (minimum 72 hours prior to meeting).

7. ELAC meetings will be conducted with agendas and minutes.
8. Childcare will be provided by sites.

9. The ELAC will adopt bylaws and conduct business according to the bylaws. The district will
provide sample ELAC bylaws for support and guidance.

10. The principal and/or EL Coordinator will maintain all ELAC documentation (calendar,
fliers/meeting notices, agendas, sign-in sheets and all handouts) in an ELAC Binder for review
by the District English Learner Services Department without notice. In addition, sites will
digitally send all requested documentation to the EL Department when required.

Training for ELAC Members

Each year, the school and district will provide materials and training for ELAC members to assist them
in carrying out their legal responsibilities by November 30. This training will include a description of
both the opportunities and limitations on actions members may take. ELAC members will provide
input into the selection of training content. The site principal and/or EL Coordinator will provide an
overview of roles and responsibilities, and the district will provide further appropriate training,
including information about the relation between ELACs and the DELAC, and the responsibility of
ELAC representatives to the DELAC, who function as liaisons between both groups.

District English Learner Advisory Committee (DELAC)

Legal Requirements
The Central Unified School District has more than 51 English Learners enrolled and is required to
establish a functioning District English Learner Advisory Committee (DELAC) to advise the governing
board on the following requirements related to programs and services for English Learners:
e The development of a district Master Plan for English Learner Programs and Services
The district wide needs assessment on a school-by-school basis
The district program goals and objectives for English Learner services
The plan to ensure compliance with applicable teacher or instructional assistant requirements
The administration of the annual language census
Review of and comment on the District’s student reclassification procedures
Review and comment on written notifications required to be sent to parents and guardians

DELAC Membership Guidelines
1. Atits first meeting of the year, each site ELAC will elect one representative and one alternate
representative to the District English Learner Advisory Committee (DELAC). The DELAC
representative and alternate will be selected by September 30 each year.

2. The DELAC representatives serve for two years. If a member must be replaced during the
year, the replacement will serve for the remainder of the year. At the beginning of the year,
the ELAC will elect a new representative to fill the position.

3. The representatives will be responsible to attend all DELAC meetings and present the
information received at the meetings at the school level ELAC.

4. The DELAC representatives will elect a DELAC President and Vice-President and these officers

will serve for two years. If a member must be replaced during the year, the replacement will
serve for the remainder of the year.
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DELAC Implementation Guidelines
1. The DELAC will meet at least 4 times per year and will operate according to guidelines
contained in state and federal regulations and in its bylaws.

2. DELAC will adopt and follow bylaws.
3. Agendas and minutes of DELAC meetings will be posted on the District’s Web site.

4. The DELAC President will preside at meetings and sign all letters, reports and other
committee communications, with prior approval of the membership. In the President’s
absence, resignation or inability to perform the duties, the Vice-President will assume these
duties.

5. The DELAC President will assist with the preparation of the agenda and will conduct the
meeting. The Vice-President will conduct the meeting in the absence of the President.

6. The DELAC will communicate their ongoing advice to the Superintendent and Governing
Board via the Director of State and Federal Programs.

DELAC Training

The district will provide all DELAC members with appropriate training, materials, and information to
assist each member in carrying out his/her responsibilities and any required duties; DELAC members
will have input into the content of training each year. The minutes of the DELAC meeting will clearly
reflect the training areas that had been covered during the meeting. It is the responsibility of site
DELAC representatives to share information between ELAC and DELAC.

Parent Involvement
The district is committed to promoting all levels of parental involvement. Epstein (2001) states there
are six types of parental involvement:

Parenting
Families provide basic support for children’s health, growth, and development. Schools provide
assistance and information to help parents support developmental ages and stages from preschool
through high school. Events designed to foster this are:

e Annual District’s EL Parent Institute

e District-wide Parent Training Series (U.S. Educational system, character education, gang and

drug awareness and prevention, etc.)
* School Site Parent Education Workshops

Communicating

Two-way communication on a regular basis happens between families and schools about educational
standards/expectations, children’s progress, educational programs and choices. Communication in
the home language is a critical factor. When 15% or more of the school’s students are speakers of the
same language, the school will provide written translations of all school information in that language.
Interpreters will be made available for all parent/teacher conferences; school meetings; SST, IEP, and
retention meetings; suspension and expulsion hearings; and for all due process actions held at the
district level. Activities intended to encourage communication include: Informal gatherings of parents
at school (e.g. Welcome Breakfasts, Coffee Club, Muffins for Moms, and Donuts for Dads), English
Learner Parent Workshops, & Central Unified’s CAPE program.

Volunteering
Develop volunteer opportunities for parents and community and opportunities to attend and
participate in school/program activities for children. Activities intended to encourage volunteering
include:

e PTA

e School-wide functions
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e Classroom volunteering
e Campus supervision

Learning at Home
Provide information, resources, and materials to assist families to support and monitor their
children’s learning. Activities intended to encourage learning at home include:
e Homework/reading logs
Strategies for homework help/support training
Family literacy nights
Math nights
Student-led parent-teacher conferences
Back-to-School nights
Home visits

Decision Making and Advocacy
Educators and parent leaders work together in advisory/decision making groups. Develop parent
leaders and parents who advocate for children. Activities intended to encourage decision making and
advocacy include:
e ELAC
DELAC
Site Council
LCAP Stakeholder Input nights
District Committees
Other community based organizations

Relationship Building/Collaborating with the Community
Establish a welcoming school environment, celebration events, and activities that create positive
relationships among families, schools and the community. These can serve as a “gateway” for
strengthening long term partnerships. Activities intended to encourage relationship building/
collaborating with the community includes:

e Celebrations of reclassifications

e Student achievement awards

e Multicultural Family Nights

e Literacy Nights

The district provides ongoing staff development to all school staff on how to work with parents,
including communication skills and sensitivity to their backgrounds, needs and concerns. The district
and schools will continue to provide parent outreach and education, including meetings, workshops,
and programs for parents and families. The District’s LEA plan, LCAP and school plans will outline
measureable goals, objectives and activities that promote parent involvement.
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Chapter 8

Professional Development and Staffing
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Central Unified School District is committed to providing focused, effective, and research-based staff
development to all administrators, teachers and staff. This coordinated staff development will
prepare and empower educators with the instructional skills, leadership skills, and cultural
proficiency required to work effectively with our English Learners.

Goals and Objectives

The Educational Services Department will use the seven keys to managing effective district-wide
English Learner professional development programs: 1. Convey respect, 2. Develop systems, 3. Use
consistent images, 4. Conduct appropriate trainings, 5. Plan, organize, and calendar, 6. Monitor, and
7. Create a collaborative culture. This will be accomplished by:

e Organizing adults into learning communities whose goals are to increase the achievement of
English Learners (Professional Learning Communities)

* Requiring and supporting skillful school and district leaders who guide continuous
instructional improvement (School Leadership)

* Requiring resources to support adult learning and collaboration around the needs of our
English Learners (Resources)

e Using disaggregated student data and multiple sources of information to determine adult
learning priorities, monitor student progress, and help guide and sustain continuous
improvement (Evaluation and Data-Driven Improvement)

* Preparing educators to use effective learning strategies and apply research-based decision
making to their profession (Research-Based)

e Preparing educators to understand and value English Learners (and other students with
particular needs), create safe, orderly and supportive learning environments, and hold high
expectations for academic achievement (Educational Equity)

e Deepening educators’ content knowledge, providing them with research-based instructional
strategies to assist students in meeting rigorous academic standards, and preparing educators
to use various types of classroom assessments appropriately (Rigorous and Quality Education)

e Providing educators with the knowledge and skills to involve families and other stakeholders
in the academic achievement of English Learners (Family/Community Involvement)

Professional Development of Master Plan Components

A carefully planned professional development process will be used to introduce the Master Plan for
English Learners to district and site staff. This professional development will emphasize key features
of the plan and procedures to be adopted by all sites. This training will be given to all district and site
administrators as well as all EL Coordinators. The district will support professional development
sessions at each site for faculty and staff. Site instructional leaders will implement these in
collaboration with the Department of Educational Services. The EL Department will provide annual
training on the Master Plan for English Learners for all site staff members who have responsibility for
implementing the plan. This will ensure that there will be a widespread understanding of the
contents of the Master Plan for English Learners and commitment to faithful and high quality
implementation.

Professional Development to Support Instruction and Student Learning

The EL Department in partnership with Educational Services, site administrators and staff will
develop a professional development plan that addresses the implementation of the Master Plan for
English Learners as well as offers trainings and collaborative opportunities that focus on instruction
and student learning related to our English Learners’ need. Collaborative opportunities and training
efforts related to English Learners will focus on the following components:

Instructional Skills:
e Central USD’s Key ELD Strategies
Student engagement
Specially Designed Academic Instruction in English/Integrated ELD
Designated English Language Development
2014 ELA/ELD Framework
2012 English Language Development (ELD) Standards
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e Common Core State Standards (CCSS)
Collaboration Leadership Skills:

e Cycle of Inquiry: data analysis and evaluation
Operating as professional learning communities
Instructional coaching and support
Academic/Goal Setting conferencing
Response to intervention

Cultural Proficiency

Relationship building

School climate and culture
Inclusive environment

Culturally relevant curriculum
Culturally responsive instruction
Parent engagement and outreach

Monitoring of Professional Development and Support

The site principal, English Learner Department, and Assistant Superintendent of Professional
Development will monitor teacher professional development related to English Learner support to
ensure that all staff members working with English Learners receive relevant professional
development. The Human Resources Department monitors the progress of teachers in training as
they fulfill their agreements to complete English Learner services related requirements.

Staffing

The district ensures that all administrators and teaching personnel whose assignment includes
English Learners hold appropriate certification to provide necessary instructional services to English
Learners. All site administrators shall hold the CLAD, BCLAD, or equivalent teaching certification. All
teachers within the district who provide designated ELD, integrated ELD, or primary language
instruction must be properly authorized. All newly hired or currently employed teachers must hold
the CLAD or equivalent teaching certification. All teachers who provide primary language instruction
must be appropriately authorized with the BCLAD or the equivalent. Whenever open teaching
positions require BCLAD or CLAD certification, the District’'s Human Resources staff actively recruits
and hires teachers who are fully certified to fill such positions. The district will not hire any teacher
that is not English Learner authorized.

Teacher Credentialing

All designated ELD, primary language (in the event of a bilingual class) and integrated ELD instruction
is delivered by CTC authorized teachers or teachers in training. Annually, the district assesses the
need, supply and shortage of qualified teachers and incorporates this information into a staffing plan.
Where shortages exist, the district establishes timelines to recruit, hire, and train a sufficient number
of qualified teachers.

Alternative Bilingual Programs Staffing
Primary language programs will be staffed with teachers who hold any of the following bilingual
authorizations:
e BCLAD
e Bilingual Certificate of Competence
e Bilingual Cross-Cultural Specialist Credential
e Multiple or Single Subject Credential with either a Bilingual Cross-Cultural emphasis or BCLAD
emphasis
e Emergency Single Subject or Multiple Subject Teaching Permit with Bilingual Emphasis.
Primary language programs may also be staffed by those who are currently participating in a
Bilingual Teacher-in-Training Program. Teachers must speak the appropriate language of the
students.
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English Language Development (ELD) Staffing

English Language Development (ELD) is taught by a properly certificated teacher who has been

trained in the best methodology for the teaching of English Learners. Authorizations for the teaching

of ELD include:
e Supplementary Authorization in English as a Second Language (ESL) or introductory ESL

Language Development Specialist (LDS) Certificate

Cross-cultural, Language and Academic Development (CLAD) Certificate

Multiple or Single Subject Credential with a CLAD Emphasis

Bilingual Certificate of Competence (BCC)

Bilingual Cross-cultural, Language and Academic Development (BCLAD) Certificate

Multiple or Single Subject Credential with either a Bilingual Cross-cultural Emphasis or a

BCLAD Emphasis

Bilingual Cross-cultural Specialist Credential

e Hughes (SB 1969) Certificate of Completion, for ELD or SDAIE, limited to self contained
classroom (SB 1969 certification does not authorize secondary school ELD instruction, unless
the same teacher provides instruction to the same students for 3 (three) or more periods per
day)

e Any teacher who is currently documented as being in training for English Learner certification

Determining Staffing Needs and Recruitment Procedures

The district English Learner Department works closely with the Human Resources Department on
issues of recruitment, interviews, and recommendations to site administrators. Each spring Human
Resources, in consultation with the English Learner Department and principals, works collaboratively
to plan for adequate numbers of qualified teachers to fully implement the English Learner programs
at the school as detailed in the Master Plan for English Learners. The elements that comprise these
programs include: designated ELD, integrated ELD content instruction with Central USD Key ELD
Strategies, primary language support, and primary language instruction in schools that have a
program requiring such instruction.

Vacancies are posted as necessary, listing required Commission on Teacher Credentialing (CCTC)
authorizations for the positions. Working together, District’s Human Resources staff and site
administrators assign properly credentialed teachers to specific programs requiring their credential
and experience. When a sufficient number of authorized teachers are not available to fill all
openings, the teachers who are assigned to these classrooms must enroll in approved training
programs for the necessary authorizations.

Paraprofessionals
As the need arises, Central USD will vigorously recruit, train and support bilingual paraprofessionals
from different language groups. Recruitment may be encouraged through the following
dissemination of job announcements:
e Educational placement centers of private, CSU, UC, and surrounding community college
campuses with teacher training programs
County Offices of Education
Churches and other community organizations
Local school sites
Surrounding adult schools
County libraries
Ed-Join Database
District Web site
Local community newspapers
e Bilingual radio and television stations
Advertising and recruitment efforts are undertaken, internally and externally, until all positions are
filled.
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Diate: School: Teacher:

Central Unified School
District 4605 N, Polk Ave,
Fresno, CA 93712

The California Education Code requires schools to determine the langnapges) spolen at home by each student. This information is essential in order for schools to provide
meaningful instruction for all students. Your cooperation in helping us meet this important requirement is requested. Please answer the following questions and have your
son/daughter refurn this form to hisher teacher. Thank you for your help.

Name of Student Grade: Age
Last First Afiddle
Birth Date Birth Country If bomm outside of the U5, age when entered the U5,

1. Which languzge did your son or dzughter lezm when he or she first began to talk?

2. Which language does your son or dzughter most frequently use at home?
3. What languags do you use most fraquently to speak to your son or daughter?
4. Nzme the language moest often spoken by the adults st home.
) Signature of Parent or Guardian
& Eor School Use Only

ENGLISH LISTENING | Grad=TE-12 C.EL.D.T, Listening Proficiency Level

ENGLISH SPEAKING | Grad=TE-12 C.EL.D.T. Speaking Proficiency Level

ENGLISH READING | Grad= TE-12 C.E.L.D.T. Reading Proficiency Level:

ENGLISH WRITING | Grad=TE-12 C.E.L.D.T. Writing Proficiency Level:

CLASSIFICATION (zradss TE-12 C.EL.D.T. Overall Proficiency Level: EL FEP
Examinar: Data:
PRIMARY LANGUAGE (radss TE-12 Spanish IPT Cral ading Writing;
Othar: Oral: Raading: Writing: Diata:
RECLASSIFICATION Grade: Examiner: Datz

Copy: CUM File & EL Folder

Form 1.1 2015
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Central Unified School District
PARENT NOTIFICATION OF ENGLISH LEARNER STUDENT PROGRAM PLACEMENT AND WAIVER OPTION

School Date:

Dear Parent(s)/Guardian(s), ,

As you know, your child has been classified as an English Learner, and he/she will receive English Learner Program services that will best meet his/her
needs. All programs are designed to teach English along with instruction to help students meet appropriate grade level standards. The program(s)
checked below is recommended for your child based on his/her test results. Please visit your school site for a full description of these programs and
other options for your child. The following is a brief description of the academic instructional services that are recommended for your son or daughter:

D Accelerated English Language Development:
This program is designed to teach students English rapidly. The curriculum and presentation are designed for children who are learning
English. This program is required for all students who possess less than “reasonable* English fluency. The emphasis of this program is on
teaching English language skills. This program is designed to be one year or less in duration. Students exit when they possess intermediate
English language skills.

D Mainstream: Transitional Program:
This program is designed for students who possess intermediate English language skills. Students continue their instruction in English
Language Development, and grade appropriate subject matter learning. All instruction is in English, with special assistance and teaching
strategies. Students exit when they meet district reclassification criteria.

D Mainstream Program:
This program is for students who possess full English competence and are considered Fluent English Proficient (FEP). They do not require
special services.

D Spanish Bilingual Program:
This program is not presently offered in the district. If 20 or more waivers into this program are approved, based on district entry criteria, at an
individual school site in a given grade level, then the bilingual class would be offered at that grade. If the program is not offered at the site, a
parent would be allowed to transfer their child to another public school that does offer such a program. Transportation would be the
responsibility of the parent. A bilingual program is a language acquisition process for students in which much or all core instruction,
textbooks, and teaching materials are in Spanish. The student would also receive a sequential English Language Development program based
on his/her language needs.

If you wish, you are invited to request a conference where program objectives for all programs will be explained further. You are also welcome to
observe in the classroom. Please consider participating on the school English Learner Advisory Committee (ELAC). If you have any questions regarding
your child’s placement in the program listed above, or wish to request a waiver for a Spanish bilingual program, or would like to participate on the
ELAC, please call me at

Sincerely,

Signature of Principal/Designee
Printed name of Principal/Designee

Please mark the box below that indicates your opinion:

D | have read the above information and agree with the recommended placement for my child.

D | have read the above information and disagree with the recommended placement for my child. | would like to schedule
a conference to discuss my child’s test results, recommended program placement, and/ or request a parental exception waiver in order to
have my child placed in a Spanish bilingual program.

Signature of Parent or Guardian Date

Child’s name Grade Teacher

Please return this portion with your signature to your child’s teacher. If the school does not receive a reply to the above recommendation within ten
days of this notice, the school will continue with the recommended placement.

Form-1.2 2015
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Cemiral Unifsed School Districi

FPAREXNT XNOTIFICATION OF THE CALIFORNIA ENCLISH LANCUACE DEVELOPMENT TEST CELDT) RESTLTS,
STUDENT PROGEAM PLACEMENT AND WAIVER OPTION

Schood Drase:

Diear Pareoish Goasdanx),

In accordance with California Fdwocation Code, school diwrics in Califoenia ase reqgoired o0 assezx anmmlhy the hingmge proficiency of afl
sindeis whoee home haosmge & other than Eoglxh

Vomr child baz bees goes a Califermin Englch Langmeze Development Tezt (CELDT)
with the following el
Beginning Earky Imiermedinie Easly Auhanced
Tavterme cinge Achanced

Lictening

Spealking

Feading

Wraiinz

Crverall
As a result of these tests, your child has been classified:

QEnglish Learner {EL}) QFluent English Proficient [FEP}

I your child has been clascified 21 an Englnh Learner, heshe will receqve Englich Learner Program services that woill bes meet bicher needs
All programs are desizgoed o teach English aleog with dmimpciicn io belp sindeas meei approprinie grade leve] shndasds The program(z)
checked below & recommended for your child tazed co bivher texi rexulixs.  Fleaze visit vour schoo] siie for a full description of theze programs
and ofher opticas for yoor child The following & a brief description of de academic fomnscticm] services Sl ane secommended o powr son o
danginer:
D Accelerated Fnglch Lansnage Dhevelopment:

Thit program & designed 1o teach smdeos Foglich rapidly The corricolem and pressoasion ase designed for children who are

learming Eoglich This program & sequined for all sipdesis who poogess Jexx o “reazcenble“Eoginh fluency. The empiaxk of fheic

program & on teackins Eogich lansmge shifls This program s desigoed 0 be coe vear or lem i durasion

D Tramitienal Pregram:
This program & desizoed for stodems who pompess intermedinte Englch hogmge ik Smdeos continme thedr fvmmction in Englich
Lasgmge Developmesi, and grade appropriate mbjeci matier Jeamping All dovemciicn & #0 Eoghch, with special asciciance and
teaching orategiax

D Aadmiream Proesram:
Thit program & for sinden who porsess foll Foglnh compedence and are coomidersd Floenmt Fnglich Profsciemt (FEF)L Thew do oot
requine special services
D Spanih EBilinroal Presram:
Thits program & ool pregeadly offesed in the diminicd If 10 oo mowre wafvers ioio this program ase approved, based on disirict emiry
crileria, at an indhideal school oie in a ghven grade level, then the bilingmal class womld be offered a1 fhat grade If the program & not
offered at the sie, 2 parem womld be allowed 1o trasefer thedr child o another poblic school ot doex offer woch a2 program
Trammporiation wondd be the respoosibdlity of the paremt A biliosm] program & 2 hosmge acquisiion process for sindeai 30 which
mmch or all core domimction, fextbooks, and teaching ik are in Spasih The smdemi would alo secedve a segoential Englich
Lanzmge Developmem program based oo hicher hoagmge needs
If vom wish, yom are dovied fo regoent a conference whers program ohjecthves for all programs =il be explained farther Vom ane alo wreloome
to observe dn the cliverocem  Please commider marticipating oo the school Foglkh Leamner Adviccry Commities (FLAC) If von bave any
goesticrs regarding wour child's plcemem in the program boed above, or wih 1o reqoest & waiver for a Spanich hilingma] program, or would
Hie fo pasiciaie oo the ELAC, please call me ai
Fincesehy,

Sizravtmre of Principal Dexignes Primed mame of Principal Dexignes

Pleaze mask the box below that sndicates vomr opinion:
D I tmve read the above information and agres with the recommendsd plhicemem for oy child

D I bave read the above ioforamtion and diogres with the recommendsd placement for oy child. I wonld B do schedale a conference
o dipown oy child's et remul, recomemesnded program placemesi, a0d’ or reqoest a parental excepiion waiver i cedes io bave any
child phced in 2 Spagich hilingm] program

Sizratnre of Pasent oo Goasdan Case

Child's mame Grade Teacher

Pleass remurn thic porticn with your sizmtere 1o yoor child's teacher I the school doss not recedve a reply 1o the above recommendation within
ten days of fhic notice, the sohoo] =ill comtimme with the recommendsd phicemen

(53
(=]
.
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Sppandis b

CENTRAL UMIFIED SCHOOL DISTRICT
Irrfgarnal Primary Languags Azsessment
“Students Mama “ow "o *Hame Language
“Eohonl “Grade “Bate of ety 19 US O (Declingd te answer]  Courbny of oigin
Fespondent flarme~ Felalionship o Sludenl  Inierviewer's Mame Caie
*irite the langusge fathar than English) indicated on the Homa Language (HLS
Far sludents grade K-12 Parl |- Oral Intarview TEACHER CMLY
1. [Dwes the studsnt speak in hisMar homa langusge?
O ¥es O ke O Don't Know b M Dan'
Horirey
2. Dioesthe student retell & story in hisher home Baguage? 1 5 i T
O ¥es 0O nNe O Don't Knce I I
2 571 ] 1
STOF HERE FOF: K-1 STUDENTS
Total
For students grage 212 Pan Il - Leracy mieriew
¥ M Dan't
14 Hasthe student aver attended schoor? Fnaw
O v¥es 0O Ng O Dor'tKnow m T T
1B, Hyes, how leng? & momethan 3years b, less than 3 years 3 0 L
© less an ane yesr 1B & 0 1 | 1
If s, whare? [Couniry, Stata)
It yes, what languags waa used Tof irstruction?
24 I8 thie primary language a writtan languaga?
O ¥es O Mo O Don't Know Y M Dan't
Kriow
ZB, i yes, please rate the student's abllity to read in his/her home languags a8 | | |
companad with ather children of the sams ags in the home sountny?
a, above gverage b averags £ below averags
d. nons &, don't know el = 8 [b]c]d]E
&S558 |1) 1
2C. Does the student read books i his/her home lnguwage at home?
Oves O Mo O Don't Know . o -
#A. Fleasa rate the student’s ability to write in hig/her nome Isnguags compared Kot
with other chiliran of the sama age In the home cauntry? w [ F [ T | 1
A, above average b averaps o below averags
d. mans e, dan't know
3B, Dwes the student wrile Lo friends/ralatives in hig/her home languags? 38 8 | bje|d =
O ¥es 0O Mo O Dontknow EEERERE 1
as ¥ M Don't
Fnony
| 4 | 1 | i
Tkl
sl | F-12 Egors of 10 = 8 [flusnt} Soore of l=ag than L0=1 (mon-flusrth
Litergey (2-22) Seere of 25 or more = 5 (ilerater Seore of 2418 = 3 fimited 7833 Form 1.4 2015
Soome of 1T arless = [non iEerate) Staple arfgine to HLE i the B folds
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Centrol Unified School District

4605 n. Polk, Fresng, CA 93722

K-12 EL Intervention Action Plan

English Lagrner Services

558-274-4700

u] PLC Mizsting Dabes:
o Today's Date:
O  at-Fsk of Retention =
O Creds Retdiess Student D& Grade: Birth Date .
a Coursswark Support b Yemr
O other
_— School Teacher Sprirg;

Current Program Higibility {check all apphicable): Interventions already in place:

o Tl

(m) Migrant Education

O EL

O  Special Education

O Gifted and Talentad

O Fostar Youth

O  Other{ldentify}

Date Areaof ConcernfPresent Level of Goal Interventions Action By
Performance
Site EL Coordinglor Clgssroom Teacher PLC Foclitgtor Porent/Guardian Other
e e K-12 EL Intervention Action Plan
Intervention Services
Date Began Effaciwanass [+ N -)

Pull-out Reading Intervention {(Curriculum .# of Sessions
Pull-out Math Intervention [(Curriculum -# of Sessions
Counseling Services (Strategy ; # of Sessions
EL Intervention (Describe )]
After School Intervention Program (Describe K
Push-in Intervention (Subject Area ; # of Sessions

Other:

Other:
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Central Unified School District

English Learner Services

School Site Date

Parent/Guardian Request for English Language Mainstream Classroom
Placement

(EC 305, CCR, Title 5 sections 1130/b], 11301, and 11302)

After reviewing assessment data (including CELDT, Central USD benchmarks, and standardized
testing results) and reviewing the Central USD program design for English Learners , |

would like toreguest that English Language Development [ELD)

Parent/Guardian Nama

instruction for my child be delivered inthe regular English

Srudant Nama

Mainstream classroom rather thaminan Accelerated English Language Development [AELD)

classroom setting for the school year. | have been advised by Central USD

administration that my childis “lacking reasonable fluency” or a "good working knowledee of
English” and that my child will continue to receive full ELD instruction in the mainstream
instructional setting in accordance with the designated number of minutes as detailedin

Central USD Master Plan for English Learners.

Parent/Guardian Signature Frincipal

Form 1.5 201%
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Date: Grade: Site:

Observer:

Circle One: Content Based District Adopted ELD Curriculum
Elements of Direct Instruction: ¥ES | NO | Evidence jNor Obssned—erire N.0.)

1. TEache ==k e SEg= I Earnng—-O2sre]

aulicamessiandands  b3sed (PURPOSE)

L Toacher capians Wihal 1 9a | TELLNGE)

T Te30hE mMOdEE e mocsEs (=LY ING)

I Teaghe mowdes multple oppa iy §¥ Wacios

(GUIDED & INDEPENDENT)

B Toacher ohedis T ungesanding (CLAmIE T & WONTTON]

(FEEDBALCK)

oM.

Elements of ELD

Evidence
[Mar Dhserved—wrie 'MLOY

1. Preparation-jcheck a0l thaf sapply)

O Languagse cbjactive ceary sizisd or writisn.

O Desviciadaped EL0 materials uvilzedSLA maleniais used with ELD companian
standard st3iad or posiad.

O Connects comam of ELD 0 currbcular camant arsas.

O EDsiandards based language objective sizled or posizd

2. Scaffolding- [check all thaf apply)

O Modsaling, guided practica, Indepandent practica, comprehanelbbel cognitive ty-
demanding Input.

O importam vocabulary denided anead of Bmeand Incopardisd Ima |2 lesson.

O Spagies chaarly and showly.

O Procams iarmaion I mare fan ane way with many contextual clues (visuas, graghic
anganizars, =)

Thoughthul questions are 3sked 3 studems languags S0ty bavel.

Grouping - jcheck all thaf apply)

Siudams work in emall groupes or paire 3 some Bme.

Studams grouped Dy language abdiity keval

Grouping Includes Achily al sBmulsiss migher arder thinking sioms.

Integration of Processes- [check all thaf apply)

Actvz listening & apasking, =t kassi 50% of 2 tEldng done by e siudants.
Sdems use complste sentances (i anis).

Siudants ghwan opporiunies fo dewslap  thinking, reading and writing

O Swdem performs atask reigied to 1e lesson objecive.

ooo&ooosno

E. Application - fcheck &l fhaf spply)]

O Hands-an, meaningful acivilies hat promoi=z engagemant and Intaraction.
O Lsszon Nnke tolanguage omjscives.

O Explsins directione for acihilias caarly.

g. Assessment

O Sidems ars dlowsd to denanstraiz understanding  frough 3 varkety of ways.
O Swdans are ghvan appariunity o filnk and reflect an kaaming .

O Assessmam chearly linksd to the languags oojscive.

Comments:

Form 21

2016
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damanding inpt (120 comgay)

O
O

Impariam academic vocabulary kdanifed ansad of 8maand Iincorpargizd Imia e kesson.
Presams Imrmaian inmare Tan ane way with many contextual clues (visulis, graghic

arganizars, i)

Date: Grede: Site:
Observer Course Title/'Subject:
Elements of Direct Instruction: YES| WO Evidence [Nor Obsanvet—uwrire
.0
. |23Cher 5515 Ihe S1agE 107 IESMMIiNg—0=s IS0 OUIComEs, Siandards
bas=d (PURPOSE)
Z. Teacher explains what 1o o6 | TELLTNG)
3. TESChal Moasls The process | SHoWTHE]
¥ TESChar prowio=s MUItple opponUnies Tof prachcs [GUIDED &
INDEPENDEMNT})
5. Tescher Chechs Tor Undersianding [GLARIFT & O]
T. TESChEr provioes COMEcive COMMEnT 55 NECEssary
[FEEDBACK}
Comments.
tlements of Integrated ELL: Evidence jnor obssrves—uris
.0
1. Preparation-jzheck all fhaf apply)
O Adaptation of content evident.
O Lesson links to background information & past learning
O Clear standards-based content & languapge objective.
2. scartolding- [check ail that apply)
O Modsling, guided practica, Indapendant practics, comprshenslbde cognithesty-

O Thoughitd guastione ar2 3skad 3 studanls” languags Shity lovdl
3. Grouping Options- [checkal thaf zpply)

O Whols class.

O Intentional small groups.

O Partnersipair share.

O Independentwork.

4. Integration of Processes- [check allthaf apply)

O Resding: srams independent wools Class tmacier mad joiie sl that sony)
O Writing: skemd, Indegendent, guided fchois aY thet ansly)

O Spezsking.

O Listening.

O Thinking. [Citz evidencs)

5. Application - (check sl thaf apply)

O Hands-on & meaningful.

O Links tolanguapge and content objectives

O Promotes engagement.

&. Assessment- check sl thaf spply)

O Inedividusl, growp, written, oral e a9 that snaiy

O Students given an opportunity to reflect on leamming

O Asssssment clesrly linked to lesson/language objective.
Comments:
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School: Principal: EL Coordinator:

English Learmer Program Assurance Checklist

August - September

EL COORDIMNATOR: | have assigned to serve 35 my EL Coordinator for 2015-18. | notified the Supervisor of EL Services
of this azsignment by D8/10/16. My EL Coordinator iz scheduled to attend all the EL Coordinator’'s Network Mestings all Parent Motification Letters [PAL #1)
with preliminary EL Program student placements were sent to parents of EL students by 09/20,/16.

EL PAREMT WORKSHOP ha: been scheduled for . Thiz was calendared with the Supervisor of EL Services with notification of any
support or interpretation needs by DES18/16, EL Parent Workshop was hosted and all sign in sheets, handouts and evaluations were sent to the Parent
Imvolvement Coordinator by 09/30/16,

ELAC: | hawve met with the chairperson to plan agendas and meeting dates. | have sent all my ELAC information, incuding the name and contact information of
my DELAC representative to Marsha Gober & the director of State B Federal Programs by 00/19/16. We had our first meeting on . We
have discussed the training topics and determined dates for ELAC meetings during which training topics will be covered. [See ELAC/DELAC Timeline Guide for
details)

PROFESSIOMAL LEARNMING COMMUMITIES (PLC's):  all EL Students have signed a current gzoal setting form for the new school year by 09/30/16. Forms have
beenshared at grade level PLC: and 3 copy placed in all EL Blue Folders.

RECLASSIFICATION: The EL Coordinator and | have analyzed and updated our list of students who may qualify for reclazsification this fall. we have notified the
students’ classroom teachers (K-§) and ELAJELD teachers (7-12) of this possibility. Grade level and content area PLCs will review the list, determine eligibility,
and rotify every one of their findings.

R-FEP MOMITORING: The EL Coordinator and | have reviewed the list of R-FEP students who will be monitored this year and discuzsed the R-FEP monitoring
process with cazsroom teachers (K-8]) and ELA teachers (7-12). The site EL Coordinator and grade level/content PLCs will review the data to determine
interventions as nesded.

EL BLUE FOLDERS: The EL cCoordinator and | met with office staff on to review the processes/procedures relating to student
registration/enroliment, initial identification, Home Language Survey, EL Blue Folders, and Asries data monitoring. &l blue folders have copies of current goal
zetting forms. All EL students have anupdated EL Blue Folder. all AL #1 letters are filed in the folders and are dated within 30 days of the startof school.

ELD INSTRUCTION: | hawve met with all teachers and reviewsd class lists and master schedules. | have verified sach EL student iz placed in appropriate
instructional programs and will receive the appropriate number of minutes of designated and integrated ELD instruction daily according to our Master Plan for
English Learners Program Design. | sent 8 copy of owr site’s designated ELD schedule to the Supervizor of EL Services by D9/02/16.

[Sign. Retoin orgingl Send copy to Supendsor of EL Sendces) 10,0315

Principal's Signature Cats

English Leamer Program Assurance Checklist

School: Principal: EL Coordinator:
October -December
O EL COORDIMATOR: has resolved all "5°s” in Asries for the Fall CALPADS data capture by (TBD by SIS Staff).
O ELAC: | conducted my ELAC mestingan . | have sent my =gendsa, sign in sheet, PowsarPoint and handouts to Marsha

Gober in DO Room 6.

PLC's: English Learner Progress Maonitoring is taking place 2t grade level/content area PLCs. Each EL student has 2 profile page in their EL Blue
Folder and an sttached IAP if they are not meeting standards. Goazl setting forms have been revised based on fall assessment data.
RECLASSIFICATION: All EL students that qualify for reclassification have been RFEP'd and their information updsted in Asries. Teachers and
PLC's hawe been notified. Names of those that did not qualify for reclassification on 2 pending RFEP list and teachers continue to support and
discuss at PLCs.

R-FEP MOMITORIMG: The EL Coordinstor and | have reviewsed the list of R-FEP students who are being monitored this year and discussed the R-
FEP maonitoring process with classroom teachers [K-6) and ELA teachers [7-12). The site EL Coordinator and grade levelfcontent PLCs will review
the data to determine interventions as needed.

EL BLUE FOLDERS: All annual CELDT testing had been completed a2nd hand scored by 103116, All test information has been noted on the HLS
and placed in student EL Blue Folder. &l EL students hawe an updated EL Blue Folder.

ELD IMSTRUCTIOM: | hawve reviewed grading policies for EL students with my st=ff. | hawve verified ELD schedules and observed effective
integrated and designated ELD taking place in the classrooms.

{Sign. Retoin orgingl. Send copy to Supendsor of EL Sendces) 12/16/16

Principal's Signaturs Date
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English Leamer Pregram Assurance Checklist

School: Principal: EL Coordinator:

lanuary-march

2 EL COORDINATOR: Official CELDT scores have been zent home with PAL #2 letters completed. EL Blue Folder seff-audits have been completed by grade
level/content area PLCs. Mid-year benchmarks have been administered, scored, and uploaded into Illuminate. Planning has begun for EL student placement
and curriculum orders for next year.

O ELAC: The following topics have been covered to date:

SP5A Aftendance e Master Plan for English Legrners Egnchmark Results Eylows (review & approva) EL Programs
CELDT Rasults Titla | Funding SARC Reclossification 3@ LCAP/LCFF Parent Invalvamant Policy Homa Schaal Compact
LEAP Title I Parent Education 15% Rule

OJ PLC's: English Learner Progress Monitoring is taking place at grade level/content area PLCs. Each EL student has 2 profile page in thair EL Blus
Folder and an attached IAP if they are not meeting standards. Gosal setting forms have been revised based on mid-year assessment data. PLCs
have analyzed benchmark dstz and made recommendstions for possible reclassificstion. Students on |APs are recommended for summer
services.

O RECLASSIFICATIOM: All EL students that qualify for reclassification have been RFEP'd and their information updated in Asries. Teachers and
PLC's have been notified. MNames of those that did not qualify for reclassification on 2 pending RFEP list and teachers continue to support and
discuss at PLCs,

d R-FEP MOMITORIMG: The EL Coordinstor and | have reviewed the list of R-FEP students who are being monitored this year and discussed the R-
FEP manitoring process with classroom teachers [K-5) and ELA teachers [7-12). The site EL Coordinator and grade level/content PLCs will review
the data to determine interventions as needed.

J ELBLUE FOLDERS: Officizl CELDT results hawve been compared with hand scored results and are filed in the EL Blue Folder with = copy of the PAL
#2 letter. Blue folder self-audits have been completed by the grade level/content arez PLCs. Blue folder audit forms have been filad by grade
leval fELD section and are available for review during EL Department site visits.

J  ELD IMSTRUCTIOM: | hawe werified ELD schedules and observed effective integrated and designated ELD taking place in the classrooms.

(Sign. Retoin ongingl Send copy o Supenisor gf EL Senices) 03/24/1F

Principal's Signature Dats

English Leamer Pragram Assurance Chechlist

School: Principal: EL Coordinator:
April-lune

O EL COORDINATOR: End of the year benchmarks and placement tests have been administered, scored, and uploaded into lluminate. EL student placement and
curriculum orders for next year have been completed.
O  EvAc: The following topics have been covered to date:

SPEA Aftendance e Master Plon for English Legrnars Egnchmark Results Eylows {raview & opprove) EL Programs
CELDT Results Titla I Funding FARC Reclossificotion 30 LLAP/LCFF Farent involvamnant Policy Home School Compact
LEAP Titla Parent Education 15% Rule

O  PLC's: English Learner Progress Monitoring is taking place at grade level/content area PLCs. Esch EL student has 2 profile page in their EL Blus
Folder and =n sttached IAP if they are not meeting standards. Goal setting forms have been revised based on fall assessment data. PLCs have
analyzed benchmark d=ts and made recommendations for possible reclassification. Students on 1APs are recommendead for summer services.

O RECLASSIFICATIOM: All EL students that quslify for reclassification have been RFEP'd and their information updsted in Asries. Names of those
that did not qualify for reclassification on 2 pending RFEP list and will notify 2l staff of their status 2t the beginning of next year. All new RFEPs
have been celebrated!

2 R-FEP MOMITORIMG: The EL Coordinstor =nd | have reviewed the list of R-FEP students whao ware maonitored this yesr and discussed the R-FEP
manitoring process with classroom teschers [K-5) and ELA teachers (7-12). The site EL Coordinstor will file this information and ensure transfar
of the datz to their new teachers.

J EL BLUE FOLDERS: EL Blus Folders are updatsd and have besn sxchanged for those students that are moving campuses. Blue Folders of continuing EL
students have been collected and stored for redistribution next year.

(Sign. Retoin ongingl Send copy to Supsnizor of EL Sendces) DE/0B/1T

Principal's Signature Date



Site:

Grade Level:

[English Learner Folder Monitoring Form

Completed within 20 days

Most Recent Forms

Placed on Top

Ewsd=nc= of
EL Labels PAL1 (30 Hand Scored IPLA HLS/CALFADs | Annuwsl CELDT PaL2 Cansistent
Student Mame 1D Chee cidlist days) CELDT Verification [Pragres:
Rezport Print Qut Manitoring {IFA i
= neczzsary]
[Initial}
Reviewer: MNotes:
Date:
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CEMTRAL UNIFIED SCHOOL DISTRICT, FRESMO, CA
ENGLISH LEARMER RECLASSIFICATION FORM

Student's Mame Schoal
Grade Age Teacher Date
. Scores/ Check Tf Criteria
Grades: Instrument/Protocol Criteria Grades Met

California English Language Development Test

(C.E.L.D.T .} or Approved Alternative Assessment

Listening/Speaking

*Score of Early Advanced or Advanced

K-1 and
Teacher evaluation(and IEP team Proficient(based on current year's
recommendationfor SPED students) of cutoff scores chart)
curriculum mastery based on Readingand
‘Writing Grade Level Benchmarks #2 or#3 and Average or satisfactory progress based
Fountas & Pinnell scores. on projected F &Ptimeline
Parent opinion and consultation Approval not required, but desired Date:
___ ___
CELDT or Approved Alternative Assessment Owerall Score of Early Advanced ar
Owerall scorewhichincludes Listening/ Advanced
Speaking, Reading, andWriting
and Each section must be at Intermediate
2 Individual Scores for Listening, Speaking, or higher
Reading, andWriting
and Proficient (based oncurrent year's
Teacher evaluation(and IEP team cutoff scores chart)
recommendationfor SPED students) of
curriculum mastery based on Readingand Average or satisfactory progress
‘Writing Grade Level PT #2 or#3 (PT or SBAC based on projected F & Ptimeline.
Interim) and Fountas & Pinnel scores.
Parent opinion and consultation Approval not required, but desired Date:
I ___
CELDT or Approved Alternative Assessment Owverall Score of Early Advanced ar
Owerall score whichincludes Listening/ Advanced
Speaking, Reading, andWriting
and Each section must be at Intermediate
317 Individual Scoresfor Listening, Speaking, or higher
- Reading, andWriting
and
Teacher evaluation (and IEP team Proficient({based on current year's
recommendationfor SPED students) of cutoff scores chart)
curriculum mastery based onReading and
‘Writing Grade Level SBAC Interim or Annual “C" average onatleast two ELA Unit
Assessments Assessments.
or
Teacher evaluation based onclassroom Grades may be considered as further
performance of ELA Unit Assessments evidence but are notthe ultimate
determiningfactor
Transcrpts/Report Card
Farent opinion and consultation Approvalnot required, but desired Date:

I
Teacher Evaluation:

D Usingthe above criteria, | findthat this studenthas demonstrated Englishlanguage proficiency comparable to that ofthe

average native English speakers and can paricipate equallywith average native speakers inth e regularinstructional

program.

D Usingthe above criteria, | do not findthat this student has demonstrated English language proficiency comparable to that

ofthe average native English s peakers and can paricipate equally with average native speakers inth e regularinstrucional

program.

Recommended Placement: (Check one)

Approval of Administrator: Date

Approval of Parent/Guardian; Date

Forma4d.1 |

D Remain an English Learnerand reconsider Reclassification at another time.

Signed

D Reclassify to FEP, and placein a Mainstream classroom, orother appropriate setting, with monitoringfortwo years.

*Applies onlyto K students that have
been retained or came from TK.

Signed

201617
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CENTRAL UNIFIED SCHOOL DISTRICT
STUDENT SUCCESS TEAM- 55T REFERRAL
SITE

Person requesting meeting; Date Received

Date of Referral 55T Scheduled Date/Time

Page One of this form is an AERIES Report — please ask office for 35T Report & Attach
Page Two is to be completed by referring teacher

Student Name Parent Name(s)

Address

Telephone Date of birth! Age;

Gender: M 0 F O Teacher Grade

GATE: Yes [ Ne O

Primary language Circle one: EO ELL FEEP Stage:

High School Credit Completion Progress

ATTENDANCE

Attendance Report for current school year and last school year, to include absences, tardies

and in schooliou} of school suspension history.
Previous schools attended:
SARB Process: None [0 Site SARB (date) District SAREB(date)

HEALTH INFORMATION

Vision R L Hearing R L [ 3ee student's CUMfolder)

SUMMATIVE TESTING INFORMATION

Most recent State Testing Information: Date of Test sBACO CAA O
Reading Math Science
If EL - Overall CELDT Score

RETENTION

Has the student been retained 7 O Yes [ No If yes, inwhich grade?

72



[ Meeting Date

Hame: Grades:
School: Parant:
Phons Numbar. Teachar(s):

PURPOSE OF MEETING

STUDENT STRENGTHS

CONCERNS

DISCUSS CURRENT DATA (Incloding any health info & progress since referral)

Form 2.3.2
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A

(AELD) Accelerated English Language
Development

CUSD’s Structured English Immersion Program
designed to help EL students rapidly develop
English proficiency.

Access to Core

Providing English Learners with simultaneous
access to both ELD and the core content,
using strategies such as primary language
instruction, primary language support,
and/or SDAIE methodology.

Alternative Assessment

An assessment given to English Learners in
Special Education instead of some or all of the
CELDT. Any alternatives are determined by the
IEP team, and documented in the IEP.

Alternative Program

A program option for English Learners whose
parents choose to waive the requirement

to participate in a program that is taught
overwhelmingly in English. The Alternative
Program models in the Central Unified
School District include the Transitional
Mainstream Program and the Alternative
(Bilingual Spanish) Program, which both include
daily leveled designated ELD, and integrated
ELD instruction.

(AMAO) Annual Measurable

Achievement Objective:

An accountability measure related to the
education of English Learners. AMAO targets,
having to do with progress in acquiring English
fluency and academic achievement as
measured by the California Standards Tests
(CSTs) and the California English Language
Development Test (CELDT), are established for
all districts in the state. Districts receiving
federal Title Il funds and failing to meet these
targets for two or more successive years are
subject to state review.

(API1) Academic Performance Index:

A California state accountability measure
that combines results from several state
assessments. Each school in the state is
assigned an improvement target on the
API. Schools that consistently fail to meet
targets may be subject to state sanctions.

(APS) Academic Program Survey

A self-study instrument developed by the
California Department of Education to assist
schools in evaluating their effectiveness in
implementing high-quality instructional
programs in Reading/Language Arts and
Mathematics; The APS focuses on nine Essential
Program Components proven by research to be
components of highly effective schools.

B

(BCLAD) Bilingual, Cross-cultural Language and
Academic Development:

Credential or certificate which authorizes

the holder to provide ELD, CENTRAL USD KEY
ELD STRATEGIES, and primary language
instruction.

(BICS) Basic Interpersonal
Communication Skills:
Language used in everyday social interactions.

(BTSA) Beginning Teacher

Support & Assessment:

The purpose of BTSA as set forth in

the California Education Code, Section
44279.2(b) is to “...provide an effective
transition into the teaching career for
first year and second-year teachers in
California and improve the educational
performance of pupils through improved
training and assistance for new teachers.”
C

(CA CCSS) California Common Core State
Standards

Standards adopted by the California State
Board of Education which specify what all
California children are expected to know
and be able to do in each grade or course.

(CA ELD Standards) California English Language
Development Standards

Set of standards adopted by the state of
California in 2012 that align to California’s
Common Core State Standards for English Language
Arts and address English language and literacy skills
ELs need in key content areas. This process was
grounded in two core principles: 1) transparency
toward and input from the field and 2)
development based on sound theory and empirical
research.



(CALP) Cognitive Academic

Language Proficiency:

A cognitively demanding level of oral and
written language proficiency needed for
literacy and academic achievement.

(CALPADS) California Longitudinal Pupil
Achievement Data System

A CDE maintained database for student
information.

(CAPA) California Alternate

Performance Assessment:

A state-approved exam designed to assess
those students with significant cognitive
disabilities who cannot participate

in the CST or the CMA, even with
accommodations and/or modifications.

(CDE) California Department of Education
Oversees the public school system in California
and enforces education law, regulations

and school improvement programs.

(CELDT) California English Language
Development Test

A state assessment given to initially
identify English Learners in California
public schools and to assess growth in
English language proficiency on an annual
basis. CELDT subtests include Listening,
Speaking, Reading and Writing.

(CLAD) Cross-cultural Language

and Academic Development

A State credential or certificate which
authorizes the holder to teach designated and
integrated ELD.

(CMA) California Modified Assessment

A state-approved exam designed to assess
those students whose disabilities preclude
them from achieving grade-level proficiency on
an assessment of California content standards
with or without accommodations. The CMA is
developed to provide more access so that
students can better demonstrate their
knowledge of content standards and must be
clearly identified in the student's IEP as an
alternative to the administration of the
standard CST.

Cooperative Learning

Strategies for grouping students to work
collaboratively. Used to facilitate learning

and language acquisition through structured
activities where students are actively engaged.

Core Curriculum

Curriculum designed to facilitate teaching and
learning of California content standards in core
subject areas including English language arts,
mathematics, science, social studies.

(CTC) California Commission on
Teacher Credentialing

A commission which oversees the
certification of all teachers in the state
of California. See: www.ctc.ca.gov/

(CTEL)
California Teacher of English Learners
examination, that leads to CLAD authorization.

Cultural Proficiency

The knowledge, skills, and attitudes and
beliefs that enable people to work well with,
respond effectively to, and be supportive

of people in cross-cultural settings.

Cycle of Inquiry

A standardized process for reviewing
student data for the purposes of informing
instruction and creating intervention or
enrichment plans to meet student need.

D

Designated English Language Development
A block of time during the day when instruction
for English learners is primarily focused on
helping the students learn English as a second
language.

(DELAC) District English Learner

Advisory Committee

A district-level advisory committee with
parent representatives from each school

that advises the district’s School Board on
programs and services for English Learners.

Differentiated Instruction

Instruction using different methods or
strategies designed to meet the wide range
of educational needs of students.
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E

(EIA) Economic Impact Aid

Supplemental state funding used to support EL
and socioeconomically disadvantaged students.

(EL) English Learner

A classification used to identify a student
who is not currently proficient in English
and whose primary language is not English.
An EL is referred to as a Limited English
Proficient [LEP] student in federal law.

(ELA) English Language Arts

A core subject area which includes
instruction in English (reading,
writing, listening and speaking).

(ELAC) English Learner Advisory Committee
A site-level committee that advises the
principal and school staff on programs

and services for English Learners.

(ELD) English Language Development:
Systematic, daily, leveled, standards-based
instruction in the English language for students
who have been identified as English Learners.

EL EL Blue Folder (in Ellevation.)

In Central Unified, a folder that contains all
relevant information regarding the language
and academic progress of English Learners.
Stored at the school the student attends and
updated by the student’s teacher(s) and EL
Coordinators.

EL Coordinator

An administrator or teacher assigned to site
who is trained to support the site administrator
in the implementation of the Master Plan for
English Learners, including site responsibilities
for initial identification

of English Learners, annual assessment,
reclassification, monitoring of student progress,
and coordination of ELAC, and other duties as
assigned.

(EL ISC) English Learner Instructional Support
Coach

A district teacher who supports EL
Coordinators, teachers, and principals in the
implementation of the Master Plan for English
Learners- including the organization and
delivery of staff development, instructional
coaching, and other duties as assigned.

English Learner Program Assurance Checklist
A checklist of deadlines and duties

for site administration to facilitate the

needs of English Learners.

English Language Mainstream (ELM) Program
An instructional model, designed for English
Learners with reasonable fluency in English.
Core content is taught in English using Central
USD’s Key ELD Strategies to provide
Integrated ELD teaching along with designated
daily leveled ELD according to the MPEL
program design.

(EO) English-Only student
A student with a primary language of
English, and no other language.

F

(FPM) Federal Program Monitoring

A state review process focused on determining
whether a district’s programs are in compliance
with federal and state law and regulations.

(FEP) Fluent English Proficient:

Students with a home language other than
English, whose oral and written English skills
approximate those of native English speakers.
FEP students include both Initially Fluent

in English (I-FEP) students and Reclassified
Fluent English Proficient (R-FEP) students.

G

(GATE) Gifted and Talented Education
A program/designation for students who
have exhibited excellence or capacity for
excellence far beyond that of their peers
according to district-established criteria.

H

(HLS) Home Language Survey

A questionnaire, required in California public
schools, to be completed by parents at the
time of registration, which elicits information
about the language background of the child, to
determine the primary language of the student.

|

IDEA Proficiency Test (IPT) in Spanish

Test which may be used to determine oral
proficiency and reading and writing in Spanish.
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(IEP) Individualized Education Plan

This plan specifies the goals, objectives,

and programs for a special education
student and identifies the learning disability
and/or handicapping condition(s).

(IPLA) Informal Primary Language Assessment
A series of questions used to assess home
language proficiency level for English Learners.

(I-FEP) Initially Fluent English Proficient
A language classification given to students
with a primary language other than
English who demonstrated fluency in
English when they were initially tested.

Intervention Action Plan

A plan to assist English Learners in accessing
and mastering ELD and recouping any
academic deficits to mastering grade level
standards in the core curriculum.

L

Language Acquisition

A natural process, progressing through
predictable stages, whereby language is
acquired.

(LEA) Local Education Agency

Usually refers to a school district (i.e. Central
Unified School District), but may also

refer to a County Office of Education.

Less Than Reasonable Fluency

A level of fluency in English when a
student’s overall CELDT score is at a
beginning to low intermediate level, or
below intermediate within any domain
(listening, speaking, reading and writing).

(LTEL) Long Term English Learner
An EL student that has been in program 5+
years and is not making adequate progress.

(L1) Primary language
The language that has been identified as
the student’s native or home language.

(L2) Second Language
The second language students acquire;
usually refers to English.

M

Mainstream Program

CUSD’s program for Advance, R-FEP, IFEP, and
English only students in which students learn

grade-level core curriculum taught in English.

Master Plan for English Learners

A comprehensive plan which articulates state
and district policies and procedures for the
proper identification, reclassification, program
placement and services for English Learners; to
support parental involvement; and to ensure
academic achievement for all English Learners.

N
Native English Speaker
A student whose native language is English.

Newcomer

A student who is a recent immigrant
to the United States (i.e. has been in
the U.S. for less than 12 months).

(o)

“Overwhelmingly” in English

An expression used in the former Proposition
227. Though not specifically defined, it
implies that almost all instruction be in
English, while some instruction may be
provided in the student’s primary language.

P
Paraprofessional

A person who assists teachers in the classroom.
A bilingual paraprofessional has passed the
District-approved assessment and is fluent in
both English and another language.

Parent/Guardian Request for English Language
Mainstream Classroom Placement

A form which is requested and signed by
parents or legal guardians of English Learners
to place their child in an English Language
Mainstream Classroom instructional setting
rather than in an SEl instructional setting.

Parental Exception Waiver

A form which is requested and signed by
parents or legal guardians of English Learners
annually to waive the requirement to be
placed in an instructional program that is
“overwhelmingly” in English (i.e. SEl or ELM).
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Parental Involvement

The engagement of parents in the education

of their children including: parenting,
communicating, volunteering, learning at
home, decision-making and advocacy,
relationship building and collaborating with the
community.

Primary Language (L1)
The language that has been identified as
the student’s native or home language.

Primary Language Instruction

The use of a student’s primary language by a
teacher as a primary medium of instruction of
core content for students who have an
approved parental exception waiver to
participate in an alternative program. The
district currently offers primary language
instruction in Spanish in the Transitional
Bilingual Education program and Dual
Immersion program models.

Primary Language Support

The use of a student’s primary language by a
teacher or paraprofessional to facilitate
teaching and learning when English is the
primary medium of instruction. Primary
language support may also include the use of
bilingual dictionaries, glossaries, texts, or other
reference material in the student’s primary
language.

(PLCs) Professional Learning Communities
Meetings facilitated by the site leaders

in which teachers analyze data and discuss
academic progress, set goals and identify
interventions for students as needed.

Proposition 227

A 1998 California ballot measure requiring
children to be taught in classrooms where
the instruction was “overwhelmingly” in
English, essentially restricting access to
bilingual programs, unless students had
approved parental exception waivers.

R

R-30 Language Census Report

A state-required annual census of each K-12
public school which reports the numbers of
EL and FEP students by primary language,

annual reclassifications, instructional programs
and services, and staffing information of those
providing instruction to English Learners.

Reasonable Fluency

A level of proficiency in English when

a student’s overall CELDT score is at a
high-intermediate level or higher and
intermediate or higher within each domain
(listening, speaking, reading and writing).

Reclassification (formerly

called Redesignation)

When a student has met all the district
criteria, s/he is reclassified from EL to R-FEP
(Reclassified Fluent English Proficient).

This change in language classification also
often involves a change in the student’s
instructional program placement.

(R-FEP) Reclassified Fluent English Proficient
A classification given to students who were
once identified as English Learners who

have met all of the district criteria to be
considered Fluent English Proficient (FEP).

(RSP) Resource Specialist Program

Classes for students, who have been identified
as Individuals with Exceptional needs who
spend the majority of the school day in a
regular

program, but receive instructional support from
an RSP teacher for specific learning disabilities.

S

(SBAC) Smarter Balanced Assessment
Consortium

An assessment system that utilizes computer-
adaptive tests and performance tasks that
allow students to show what they know and are
able to do. The system is based on the
Common Cores State Standards for ELA/literacy
and mathematics.

Specially Designed

Academic Instruction in English

A methodology used by teachers who

possess the competency to make academic
content comprehensible to English Learners.
This approach emphasizes the development of
grade-level to advanced academic
competencies and should be viewed as one
component within a comprehensive program
for English Learners.
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Second Language (L2)
The second language students acquire
(usually refers to English).

(SEI) Structured English Immersion Program
(called AELD- Accelerated English Language
Development in Central Unified)

An instructional model, designed for English
Learners with less than reasonable fluency in
English. Core content is taught in English
using Central USD’s Key ELD Strategies along
with an appropriate designated ELD block.

Special Day Class (SDC)

A self-contained, special education class for
students who have been identified as
Individuals with Exceptional Needs in which a
student is enrolled for the majority of the
school day.

(SPSA) Single Plan for Student Achievement
A plan approved by the SSC, which outlines
the goals, actions, timelines, and resources
for continuous school improvement.

(SSC) School Site Council

A site governing body, consisting of the
principal and elected representatives from
parents/guardians and staff members at the
school, which oversees the development,
approval and implementation of the SPSA.

(SST) Student Success Team

A team consisting of the classroom teacher,
parents/guardians, principal, resource
teacher and school psychologist (as needed)
to discuss academic and/or social concerns,
and interventions for individual students.

Student Support Conference

Parent/teacher conference held in the early
spring to discuss Intervention Action Plans and
their efficacy, with parents.

Standards for English Language

Development (ELD)

Standards established by the State of
California in 2012 for expected learning at each
of three established English proficiency levels
(Emerging, Expanding & Bridging)

T
Title |

A federal program from No Child Left
Behind (NCLB) that provides supplementary
funds to help improve instruction in high
poverty schools to ensure all students meet
state academic standards. Note: All uses of
Title | funds must be based on scientifically
based research and data that verify actions
resulting in increased student achievement.

Title 11l

A federal program from No Child Left

Behind (NCLB) which provides funding to
improve the education of English Learners and
Immigrant students by assisting them in
learning English and meeting academic
standards.

Transitional Program

CUSD’s mainstream EL program in which
students with ‘reasonable fluency’ learn core
curriculum and continue to learn English.
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Legal References & Research

State and Federal Law

The complete list of State and Federal
regulations or other legal mandates
governing the program may not be included
within this document. Applicable legal
citations for this program include, but

are not limited to, the following:

Federal Law

20 USC 1703(f); 42 USC 2000(d); 34 CFR
100.1-100.13, 300.300, 300.343(d), 300-
346(a), 300.532(a)(c), 300.552; Castafieda v.
Pickard (5th Cir. 1981) 648 F.2d 989, 1009—
1013; Gémez v. lllinois State Board of Education
(7th Cir. 1987) 811 F.2d 1030, 1041-1042.

Public Law 107-110

January 8, 2002. §3001-§3141, Title IlI,
Language Instruction for Limited English
Proficient and Immigrant Students.

State Law

EC 305-306, 310-311, 313, 33051(a)

(3), 44253, 44253.1, 44253.2, 44253.3,
44253.10, 48985, 54032, 60810-60811,
62002, 62002.5; former EC 52161, 52164.1,
52164.6, 52168, 52176; 5 CCR 3942(3),
4304-4306, 4312, 4320, 11300-11305;

83 Ops. Cal. Atty. Gen. (2000) 40.

Williams Settlement

Eliezer Williams, et al. v. State of California, et
al. (Williams) case was filed as a class action

suit in San Francisco in 2000. It alleged that
public school students were not provided

with equal access to instructional materials,

safe and decent school facilities, and qualified
teachers. The settlement, supported by state
legislation, requires state and county monitoring
of materials, school facilities and teachers. See:

http://www.cde.ca.gov/fg/fo/profile.asp?id=1040

Research

August, D., and Hakuta, K (1998). Educating
Language-Minority Children. Washington
D.C.: National Academy Press.

August, D. and Shanahan, T., eds. (2006).
Developing Literacy in Second Language
Learners: Report of the National Literacy Panel
on Language Minority Children and Youth.

Mahwah, NJ: Lawrence Erlbaum Associates.
Barton, Rhonda. (2007). What the Research
Says About Effective Strategies for ELL Students.
Published online by Colorin Colorado. http://
www.colorincolorado.org/article/14599.

California Department of Education,

Improving Education for English Learners: Research-
Based Approaches

Sacramento, CA: CDE Press.

California Department of Education (2008).
English Learners (EL) Instrument for Categorical
Program Monitoring (CPM): An Ongoing
Monitoring Process. Sacramento: author. See:
www.cde.ca.gov/ta/cr/cc/08instruments.

asp and the 2010 Cycle D EL instrument.

California State Department of Education,
Bilingual Education Office, (1986).

Beyond Language: Social and cultural factors
in schooling language minority students.

Los Angeles: Evaluation, Dissemination

and Assessment Center, CSU LA.

Cummins, Jim, (2008). Teaching for Transfer:

Challenging the Two Solitudes Assumption
in Bilingual Education. In Cummins, J. &
Hornberger, N.H. (Eds.). Encyclopedia

of Language and Education, 2nd Edition,
Volume 5: Bilingual Education. New York:
Springer Science+Business Media LLC.
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