
 

 

Englewood Public Schools 

United States History I 

High School  

Third Marking Period 

 

Unit III - America from 1846-1900 
 

Overview: In this unit students will examine the United States in the second half of the 19th century from the build up to the Civil War to the growth 

of industry and the Gilded Age before the turn of the century. They will complete lessons and activities that further their knowledge of American 

culture and history while developing their writing and critical thinking skills. 

 

Time Frame:  35 to 45 Days 

 

Enduring Understandings: 

In the 1850s, growing numbers of Americans belied that the North and the South were moving in different directions. 

The annexation of Text and the Mexican War of 1846-1848 extended the boundaries of the United States from the Atlantic to the Pacific. 

After a series of violent clashes between proslavery and antislavery forces, Americans on both sides of the slavery issues became convinced that the 

other side was acting against law and morality. 

 

Essential Questions:  

Why do some historians think the Civil War was unavoidable? 

What arguments did abolitionists use against slavery? 

Why did the United States go to war with Mexico? 

What did the Compromise of 1850 accomplish? 

How did slavery affect national politics in this period? 

 

Standards Topics and Objectives Activities Resources Assessments 

6.1.12.A.4.a  

Analyze the ways in which 

prevailing attitudes, 

socioeconomic factors, 

and government actions 

(i.e., the Fugitive Slave 

Act and Dred Scott 

Topics 

 

Two Nations 

 

The Mexican War and 

Slavery Extension 

 

Instructors will select text and 

experiences from American Pathways 

to the Present to provide a foundation 

of understanding of the antebellum 

period. (RI.9-10.2, RI.9-10.9) 

Text 

 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 10 

The Coming of the 

Civil War, 1846-1861 

Formative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Section 

Reading 

Comprehension 



 

 

Decision) in the North and 

South (i.e., Secession) led 

to the Civil War. 

 

6.1.12.A.4.b  

Analyze how ideas found 

in key documents (i.e., the 

Declaration of 

Independence, the Seneca 

Falls Declaration of 

Sentiments and 

Resolution, the 

Emancipation 

Proclamation, and the 

Gettysburg Address) 

contributed to demanding 

equality for all. 

 

RH.9-10.10. By the end of 

grade 10, read and 

comprehend history/social 

studies texts in the grades 

9-10 text complexity band 

independently and 

proficiently. 

New Political Parties 

 

The System Fails 

 

A Nation Divided Against 

Itself 

 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

 

Objectives 

 

Students will: 

 

Understand that the North 

and the South were 

increasing growing apart 

leading up to the Civil War. 

 

Examine the US’s reasons 

for and against going to war 

with Mexico.  

 

Read a narrative about 

slavery to understand the 

abolitionist perspective on 

slavery’s evil. 

 

Consider why political 

parties rise and fall. 

 

Determine why the North 

and the South eventually 

 

Using their textbooks and what they 

have learned so far this year, students 

will complete a T-chart that shows the 

differences between the North and 

South in the mid-19th century. They 

should include social, industrial, 

religious, etc. factors. (CRP2, RI.9-

10.2, RI.9-10.9) 

 

Students will complete the three 

lesson series concerning arguments for 

and against going to war with Mexico 

in 1846. (RI.9-10.2) 

 

Students will complete “The Penny 

Press” lesson to learn about those who 

opposed the Mexican War, including 

Walt Whitman. (RI.9-10.2) 

Students will complete the Wilmot 

Proviso lesson plan to understand the 

controversy and tension that the 

proposed bill created in Congress. 

(RI.9-10.2, (RI.9-10.9) 

 

 

 

Web-Based Resources 

 

“The Mexican-

American war: 

Arguments For and 

Against Going to War” 

Lessons 

https://www.gilderlehr

man.org/history-by-

era/age-

jackson/resources/mexi

can-american-war-

arguments-for-and-

against-going-war 

 

“The Penny Press” 

Lesson Plan 

http://www-

tc.pbs.org/kera/usmexic

anwar/docs/media_and

_war-

the_penny_press.pdf 

 

Wilmot Proviso Lesson 

Plan 

https://www.sonoma.ed

u/tah/lessons/west/wil

motmenu.html 

 

“Creating a War 

Memorial” Lesson Plan 

http://www-

tc.pbs.org/kera/usmexic

Questions and Critical 

Thinking Writing 

 

Summative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 

Review and 

Assessment 

 

Benchmark 

Assessment: 

Common Formative 

Assessment 

 

Alternative 

Assessments: 

http://www.schrockgui

de.net/assessment-

and-rubrics.html 

 

Types of Assessments: 

https://www.teachthou

ght.com/pedagogy/6-

types-assessment-

learning 

 

Performance based 

evaluation using 

rubrics 

(http://rubistar.4teache

rs.org/index.php) 

 

Portfolio of student 

work 
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separated and began the 

Civil War. 

 

 

Creating a War Memorial: Students 

will complete the lesson plan. (RI.9-

10.2) 

Students will read selections from 

Uncle Tom’s Cabin (Chs. 2, 7, 16, 17, 

40, 45) and write a 1-2 page essay on 

how Harriet Beecher Stowe depicts 

slaves and slave owners. (RI.9-10.2) 

 

Form a political party: Students will 

read pages 359-361 in the text book, 

explore PBS’s webisode on the Know-

Nothing Party and research the 

political parties’ agendas during the 

mid-1850s. Then, student groups will 

invent their own political parties and 

develop stances on key issues during 

the antebellum period. Groups will 

present their party platforms to the 

class. (RI.9-10.2, RI.9-10.9) 

 

Disunion Lesson Plan: Students will 

complete the lesson plan to understand 

why the North and the South broke 

apart. (CRP2) 

 

anwar/docs/creating_a_

memorial.pdf 

 

Uncle Tom’s Cabin by 

Harriet Beecher Stowe 

(full text) 

http://www.gutenberg.o

rg/files/203/203-h/203-

h.htm 

 

“Know-Nothing 

People” PBS Webisode 

http://www.pbs.org/wn

et/historyofus/web08/se

gment5.html 

 

“Pre-1860: Disunion” 

Lesson Plan 

http://www.civilwar.or

g/education/teachers/cu

rriculum/civil-war-

curriculum/high-

school/disunion/disunio

n-lesson-plan.pdf 

 

 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: 

Create questions based 

on a topic or a chapter.  

 

Film Project: Ask 

groups to write and 

film a 5-10 minute 

movie based on the 

topic or subject.  

 

 

6.1.12.A.4.c  

Evaluate how political 

and military leadership 

Topics 

 

From Bull Run to Antietam 

 

Instructors will select text and 

experiences from American Pathways 

to the Present to provide a foundation 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 11 

Formative 

Assessment: 

America Pathways to 

the Present, Prentice 
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affected the outcome of 

the Civil War. 

 

6.1.12.A.4.d  

Judge the effectiveness of 

the 13th, 14th, and 15th 

Amendments in obtaining 

citizenship and equality 

for African Americans. 

 

6.1.12.B.4.a  

Use maps and primary 

sources to assess the 

impact that geography, 

improved military 

strategies, and new modes 

of transportation had on 

the outcome of the Civil 

War. 

 

6.1.12.C.4.a  

Assess the role that 

economics played in 

enabling the North and 

South to wage war. 

 

6.1.12.D.4.a  

Compare and contrast the 

roles of African 

Americans who lived in 

Union and Confederate 

states during the Civil 

War. 

 

RH.9-10.2. Determine the 

theme, central ideas, key 

Life Behind the Lines 

 

The Tide of War Turns 

 

Devastation and New 

Freedom 

 

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

Explain the causes of the 

Civil War from 

perspectives on both sides. 

 

Understand Lincoln’s 

Emancipation Proclamation 

and what it meant for 

African Americans and the 

country as a whole. 

 

Examine lives of African-

American soldiers during 

the Civil War.  

 

of understanding of the Civil War. 

(RI.9-10.2) 

Civil War Generals: Students will 

conduct independent research on a 

general of the Civil War and develop a 

short multimedia presentation. 

(CRP7) 

Civil War Diary: Students will explore 

the University of Iowa’s Civil War 

diaries collection. Then, students will 

compose 3 diary entries from the POV 

of a Civil War soldier or civilian. 

(8.1.12.A.2) 

 

Emancipation Proclamation: Students 

will read Lincoln’s Emancipation 

Proclamation and complete the lesson 

plan “The Emancipation Proclamation 

through Different Eyes” (CRP2) 

 

Students will complete the “African-

American Civil War Soldiers” lesson 

plan. (CRP2) 

 

The Civil War, 1861-

1865 

 

Web-Based Resources 

 

Civil War Diaries 

http://digital.lib.uiowa.

edu/cwd/ 

 

Emancipation 

Proclamation Lesson 

Plan 

https://www.gilderlehr

man.org/history-by-

era/african-americans-

and-

emancipation/resources

/emancipation-

proclamation-through-

differ 

African-American Civil 

War Soldiers Lesson 

Plan 

http://www.civilwar.or

g/education/teachers/le

sson-plans/african-

american-soldiers-

lesson-plan/fighting-

for-african-

american.html 

Newsela: African-

Americans Long 

Fought for the Right to 

Serve their Country: 

Hall, 2004, Section 

Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 

Review and 

Assessment 

 

Alternative 

Assessments: 

http://www.schrockgui

de.net/assessment-

and-rubrics.html 

 

Types of Assessments: 

https://www.teachthou

ght.com/pedagogy/6-

types-assessment-

learning 

 

Performance based 

evaluation using 

rubrics 

(http://rubistar.4teache

rs.org/index.php) 

 

Portfolio of student 

work 

 

Oral presentations 
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information and/or 

perspective(s) presented 

in a primary or secondary 

source; provide an 

accurate summary that 

makes clear the 

relationships among the 

key details and ideas.  
 

RH.9-10.8. Assess the 

extent to which the 

reasoning and evidence in 

a text support the 

author's claims. 
 

RH.9-10.10. By the end of 

grade 10, read and 

comprehend history/social 

studies texts in the grades 

9-10 text complexity band 

independently and 

proficiently. 
 

 

https://newsela.com/rea

d/elem-african-

americans-

military/id/40577/ 

 

CommonLit: Causes of 

the American Civil 

War: 

https://www.commonlit

.org/en/texts/causes-of-

the-american-civil-

war?search_id=497168

1 

 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: 

Create questions based 

on a topic or a chapter.  

 

6.1.12.B.4.b  

Analyze the impact of 

population shifts and 

migration patterns during 

the Reconstruction 

period. 

 

6.1.12.C.4.b  

Compare and contrast the 

immediate and long-term 

effects of the Civil War on 

Topics 

 

Presidential Reconstruction 

 

Congressional 

Reconstruction 

 

Birth of the “New South” 

 

The End of Reconstruction 

 

Instructors will select text and 

experiences from American Pathways 

to the Present to provide a foundation 

of understanding of Reconstruction. 

(RI.9-10.2) 

 

Students will read about Lincoln and 

Johnson’s Reconstruction plans in the 

text and complete the chart comparing 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 12 

Reconstruction, 1865-

1877 

 

Web-Based Resources 

 

Reconstruction Plans 

Chart 

http://mswallaceonline.

weebly.com/uploads/9/

Formative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Section 

Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative 

Assessment: 

https://newsela.com/read/elem-african-americans-military/id/40577/
https://newsela.com/read/elem-african-americans-military/id/40577/
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the economies of the 

North and South. 

 

6.1.12.D.4.c  

Analyze the debate about 

how to reunite the 

country, and determine 

the extent to which 

enacted Reconstruction 

policies achieved their 

goals. 

 

6.1.12.D.4.d  

Relate conflicting 

political, economic, social, 

and sectional perspectives 

on Reconstruction to the 

resistance of some 

Southern individuals and 

states. 

 

6.1.12.D.4.e 

Analyze the impact of the 

Civil War and the 14th 

Amendment on the 

development of the 

country and on the 

relationship between the 

national and state 

governments. 

 

WHST.9-10.7. Conduct 

short as well as more 

sustained research 

projects to answer a 

question (including a self-

Twenty-First Century 

Themes and Skills include: 

• The Four C’s 

• Global Awareness 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

Learn about how newly 

freed slaves began their 

new lives. 

 

Examine Reconstruction 

and determine its 

effectiveness in rebuilding 

the nation. 

 

Describe the political 

climate of the 

Reconstruction Era. 

 

Hone their ability to write 

research papers. 

 

and contrasting the two. (RI.9-10.2, 

(RI.9-10.9) 

 

Students will complete the video 

lesson plan “The Political Struggle, 

1865-1866” to learn about the 

aftermath of the Civil War concerning 

US politics. (RI.9-10.2, CRP11) 

 

Students will read and discuss Henry 

Grady’s speech about the “New 

South” following the Civil War. The 

instructor will then lead a class 

discussion to check students’ 

understanding. (RI.9-10.2, SL.9-10.1, 

SL.9-10.2) 

 

Students will view and analyze 

Thomas Nast’s political cartoons. 

Then they will draw their own 

cartoons expressing an opinion about 

Reconstruction. (CRP11, CRP6, 

RI.9-10.2, RI.9-10.9) 

 

Students will conduct independent 

research on African-American life and 

culture following the Civil War. They 

will write short research papers to 

explain what they’ve learned. Papers 

0/0/1/9001256/reconstr

uction_plans_chart.pdf 

 

Excerpt from Henry 

Grady’s Speech about 

the “New South” 

http://www.learnnc.org

/lp/editions/nchist-

newsouth/5489 

 

The Political Struggle, 

1865-1866 Lesson Plan 

https://www.facinghist

ory.org/reconstruction-

era/lessons/political-

struggle 

 

Thomas Nast’s 

Political Cartoons 

http://www.pbs.org/wg

bh/amex/reconstruction

/nast/sf_nast.html 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 

Review and 

Assessment 

 

Alternative 

Assessments: 

http://www.schrockgui

de.net/assessment-

and-rubrics.html 

 

Types of Assessments: 

https://www.teachthou

ght.com/pedagogy/6-

types-assessment-

learning 

 

Performance based 

evaluation using 

rubrics 

(http://rubistar.4teache

rs.org/index.php) 

 

Portfolio of student 

work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: 

Create questions based 

on a topic or a chapter.  

 

http://mswallaceonline.weebly.com/uploads/9/0/0/1/9001256/reconstruction_plans_chart.pdf
http://mswallaceonline.weebly.com/uploads/9/0/0/1/9001256/reconstruction_plans_chart.pdf
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generated question) or 

solve a problem; narrow 

or broaden the inquiry 

when appropriate; 

synthesize multiple 

sources on the subject, 

demonstrating 

understanding of the 

subject under 

investigation. 
 

WHST.9-10.10. Write 

routinely over extended 

time frames (time for 

reflection and revision) 

and shorter time frames 

(a single sitting or a day 

or two) for a range of 

discipline-specific tasks, 

purposes, and audiences. 
 

must include sources and a 

bibliography. (CRP11, 8.1.12.A.2) 

 

 

6.1.12.A.5.a  

Relate industrial growth 

to the need for social and 

governmental reforms. 

 

6.1.12.A.5.b  

Assess the impact of 

governmental efforts to 

regulate industrial and 

financial systems in order 

to provide economic 

stability. 

 

6.1.12.C.5.a  

Topics 

 

A Technological 

Revolution 

 

The Growth of Big 

Business 

 

Industrialization and 

Workers 

 

The Great Strikes 

 

Twenty-First Century 

Themes and Skills include: 

Instructors will select text and 

experiences from American Pathways 

to the Present to provide a foundation 

of understanding of the expansion of 

American industry at the turn of the 

century. (RI.9-10.2, RI.9-10.9) 

 

Students will research the inventions 

of Morse code, the refrigerator, and 

the telephone and consider the 

implications of these inventions’ 

introductions. (CRP11, RI.9-10.2) 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 13 

The Expansion of 

American Industry, 

1850-1900 

 

Web-Based Resources 

 

Thomas Edison's 

Inventions in the 1900s 

and Today: From 

"New" to You! 

https://edsitement.neh.g

ov/lesson-plan/thomas-

Formative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Section 

Reading 

Comprehension 

Questions and Critical 

Thinking Writing 

 

Summative 

Assessment: 

America Pathways to 

the Present, Prentice 

Hall, 2004, Chapter 

https://edsitement.neh.gov/lesson-plan/thomas-edisons-inventions-1900s-and-today-new-you
https://edsitement.neh.gov/lesson-plan/thomas-edisons-inventions-1900s-and-today-new-you


 

 

Analyze the economic 

practices of various 

business organizations 

(i.e., corporations and 

monopolies) regarding the 

production and 

marketing of goods, and 

explain the positive or 

negative impact of these 

practices on the nation 

and on individuals. 

 

RH.9-10.1. Accurately cite 

strong and thorough 

textual evidence, to 

support analysis of 

primary and secondary 

sources, attending to such 

features as the date and 

origin of the information. 
 

RH.9-10.2. Determine the 

theme, central ideas, key 

information and/or 

perspective(s) presented 

in a primary or secondary 

source; provide an 

accurate summary that 

makes clear the 

relationships among the 

key details and ideas.  

• The Four C’s 

• Global Awareness 

• Civic Literacy 

• Financial Literacy 

 

Objectives 

 

Students will: 

 

Learn how daily lives were 

changed significantly by 

late 19th century 

technological progress. 

 

Understand how the 

Transcontinental Railroad 

made America more 

connected. 

 

Examine why and how 

workers strike and what 

reasons they have for doing 

so. 

 

Students will complete a lesson plan 

on Thomas Edison that connects the 

inventor’s legacy today. (RI.9-10.2) 

 

Students will read about the 

transcontinental telegraph and railroad 

from several online sources. Then, 

students will complete the 10-day 

lesson plan on The Transcontinental 

Railroad. (CRP2, RI.9-10.2) 

 

Students will complete the Homestead 

Strike Lesson Plan. (RI.9-10.2) 

 

edisons-inventions-

1900s-and-today-new-

you 

 

The Transcontinental 

Railroad Lesson Plan 

http://www.pbs.org/wet

a/thewest/lesson_plans/

lesson01.htm 

 

“Wiring a Continent” 

http://www.telegraph-

history.org/transcontine

ntal-

telegraph/index.html 

 

“The Pacific Telegraph 

Act of 1860” 

http://cprr.org/Museum

/Pacific_Telegraph_Act

_1860.html 

 

“Introduction: 

Transcontinental 

Railroad” 

http://www.pbs.org/wg

bh/americanexperience/

features/introduction/tc

rr-intro/ 

 

“Transcontinental 

Railroad” Video 

http://www.history.com

/topics/inventions/trans

continental-

Review and 

Assessment 

 

Alternative 

Assessments: 

http://www.schrockgui

de.net/assessment-

and-rubrics.html 

 

Types of Assessments: 

https://www.teachthou

ght.com/pedagogy/6-

types-assessment-

learning 

 

Performance based 

evaluation using 

rubrics 

(http://rubistar.4teache

rs.org/index.php) 

 

Portfolio of student 

work 

 

Oral presentations 

 

Self-evaluation, Peer 

evaluation 

 

Scavenger Hunt: 

Create questions based 

on a topic or a chapter.  

 

https://edsitement.neh.gov/lesson-plan/thomas-edisons-inventions-1900s-and-today-new-you
https://edsitement.neh.gov/lesson-plan/thomas-edisons-inventions-1900s-and-today-new-you
https://edsitement.neh.gov/lesson-plan/thomas-edisons-inventions-1900s-and-today-new-you
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.telegraph-history.org/transcontinental-telegraph/index.html
http://www.telegraph-history.org/transcontinental-telegraph/index.html
http://www.telegraph-history.org/transcontinental-telegraph/index.html
http://www.telegraph-history.org/transcontinental-telegraph/index.html
http://cprr.org/Museum/Pacific_Telegraph_Act_1860.html
http://cprr.org/Museum/Pacific_Telegraph_Act_1860.html
http://cprr.org/Museum/Pacific_Telegraph_Act_1860.html
http://www.pbs.org/wgbh/americanexperience/features/introduction/tcrr-intro/
http://www.pbs.org/wgbh/americanexperience/features/introduction/tcrr-intro/
http://www.pbs.org/wgbh/americanexperience/features/introduction/tcrr-intro/
http://www.pbs.org/wgbh/americanexperience/features/introduction/tcrr-intro/
http://www.history.com/topics/inventions/transcontinental-railroad/videos%23transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad/videos%23transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad/videos%23transcontinental-railroad
http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
http://www.schrockguide.net/assessment-and-rubrics.html
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning
https://www.teachthought.com/pedagogy/6-types-assessment-learning
http://rubistar.4teachers.org/index.php
http://rubistar.4teachers.org/index.php


 

 

railroad/videos#transco

ntinental-railroad 

 

Homestead Strike 

Lesson Plan 

http://sheg.stanford.edu

/upload/Lessons/Unit%

206_Gilded%20Age/H

omestead%20Strike%2

0Lesson%20Plan.pdf 

 

6.1.12.A.4.a 

Analyze the ways in which 

prevailing attitudes, 

socioeconomic factors, 

and government actions 

(i.e., the Fugitive Slave 

Act and Dred Scott 

Decision) in the North and 

South (i.e., Secession) led 

to the Civil War. 

 

6.1.12.B.4.b 

Analyze the impact of 

population shifts and 

migration patterns during 

the Reconstruction 

period. 

 

6.1.12.D.4.a 

Compare and contrast the 

roles of African 

Americans who lived in 

Union and Confederate 

states during the Civil 

War. 

Topics 

 

Underground Railroad in 

New Jersey 

 

Abolitionist Movement 

 

Slave Revolts 

 

Freedman’s Bureau 

 

Objectives 

 

Students will: 

 

• Learn about the 

Underground Railroad 

in New Jersey. 

• Expand their 

understanding of the 

Abolitionist Movement. 

• Participate in a 

discussion about Slave 

Revolts. 

Students will learn about the 

Underground Railroad in New Jersey 

through various historical resources. 

The students will view a documentary, 

along with various textual resources, 

and critically think about the structure 

and function of the Underground 

Railroad in New Jersey. (RI.9-10.2, 

(RI.9-10.9, CRP8) 

 

Students will expand their 

understanding of the Abolitionist 

Movement by viewing and discussing 

a PowerPoint on the topic. (SL.9-10.1, 

SL.9-10.2) 

 

Students will participate in a 

discussion about slave revolts as they 

watch a PowerPoint on the topic. 

(SL.9-10.1) 

 

Students will learn about the various 

institutions African Americans created 

to help them integrate into American 

society after Reconstruction. With the 

The New Jersey 

Amistad Commission 

Interactive Curriculum, 

Unit Seven, The 

Evolution of a Nation 

State, Underground 

Railroad of New Jersey 

 

The New Jersey 

Amistad Commission 

Interactive Curriculum, 

Unit Seven, The 

Evolution of a Nation 

State, Abolitionist 

Movement PPT 

 

The New Jersey 

Amistad Commission 

Interactive Curriculum, 

Unit Seven, The 

Evolution of a Nation 

State, Slave Revolts 

 

The New Jersey 

Amistad Commission 

Formative 

Assessment: 

 

The New Jersey 

Amistad Commission 

Interactive 

Curriculum, Unit 

Seven, The Evolution 

of a Nation State, 

DBQ, “Forcing 

Slavery Down the 

Throat of a 

Freesoiler.” 

 

The New Jersey 

Amistad Commission 

Interactive 

Curriculum, Unit 

Eight, The Civil War 

and Reconstruction, 

Common Core 

Activity, The 

Gettysburg Address, 

and “I have a Dream” 

 

http://www.history.com/topics/inventions/transcontinental-railroad/videos%23transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad/videos%23transcontinental-railroad
http://sheg.stanford.edu/upload/Lessons/Unit%206_Gilded%20Age/Homestead%20Strike%20Lesson%20Plan.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%206_Gilded%20Age/Homestead%20Strike%20Lesson%20Plan.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%206_Gilded%20Age/Homestead%20Strike%20Lesson%20Plan.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%206_Gilded%20Age/Homestead%20Strike%20Lesson%20Plan.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%206_Gilded%20Age/Homestead%20Strike%20Lesson%20Plan.pdf


 

 

 

6.1.12.D.4.d 

Relate conflicting 

political, economic, social, 

and sectional perspectives 

on Reconstruction to the 

resistance of some 

Southern individuals and 

states. 

 

6.1.12.A.5.b 

Analyze the effectiveness 

of governmental policies 

and of actions by groups 

and individuals to address 

discrimination against 

new immigrants, Native 

Americans, and African 

Americans. 

• Consider the African 

American’s experience 

during the era of 

Reconstruction. 

• Learn about the role of 

the Freedman’s Bureau. 

 

use of primary sources, the students 

will create a document-based essay 

detailing the positive improvements 

these institutions provided African 

American and the arguments against 

their advancement. (RI.9-10.9, W.9-

10.7, W.9-10.8) 

 

Students will learn about the role and 

success of the Freedman’s Bureau. 

The teacher will lead a class 

discussion on how life was different 

for freedmen from different states, of 

different genders, with different skills, 

and with different levels of education. 

(RI.9-10.9, SL.9-10.1) 

Interactive Curriculum, 

Unit Eight, The Civil 

War and 

Reconstruction, 

African American 

Institutions 

 

The New Jersey 

Amistad Commission 

Interactive Curriculum, 

Unit Eight, The 

Civil War and 

Reconstruction, Forty 

Acres and a Mule 

 

 

 

The New Jersey 

Amistad Commission 

Interactive 

Curriculum, Unit 

Eight, The Civil War 

and Reconstruction, 

Student Assessment 

Key Vocabulary: Union, prejudice, manifest destiny, annex, Mexican War, Treaty of Guadalupe Hidalgo, Gadsden Purchase, Wilmot Proviso, 

Compromise of 1850, Fugitive Slave Act, nativism, Kansas-Nebraska Act, popular sovereignty, free soiler, Dred Scott v. Sandford, Lincoln-Douglass 

Debates 

 

Accommodations and Modifications: 

 

Students with special needs: Support staff will be available to aid students related to IEP specifications. 504 accommodations will also be attended to 

by all instructional leaders.  Physical expectations and modifications, alternative assessments, and scaffolding strategies will be used to support this 

learning. The use of Universal Design for Learning (UDL) will be considered for all students as teaching strategies are considered.  

 

ELL/ESL students: Students will be supported according to the recommendations for “can do’s” as outlined by WIDA – 

 https://www.wida.us/standards/CAN_DOs/.  This particular unit has limited language barriers due to the physical nature of the curriculum. 

 

Students at risk of school failure: Formative and summative data will be used to monitor student success at first signs of failure student work will be 

reviewed o determine support. This may include parent consultation, basic skills review and differentiation strategies.  With considerations to UDL, 

time may be a factor in overcoming developmental considerations. More time and will be made available with a certified instructor to aid students in 

reaching the standards. 

https://www.wida.us/standards/CAN_DOs/


 

 

English Language Learners 

 

● Have students recap the 

directions in their own 

words 

● Speak and display 

terminology  

● Teacher modeling 

● Peer modeling 

● Provide ELL students 

with multiple literacy 

strategies. 

● Word walls 

● Use peer readers 

● Give page numbers to 

help the students find 

answers 

● Provide a computer for 

written work 

● Provide two sets of 

textbooks, one for 

home and one for 

school 

● Provide visual aides 

● Provide additional time 

to complete a task 

● Use graphic organizers 

 

 

Special Education 

 

● Provide highlighters for the 

identification of key words 

● Utilize modifications & 

accommodations delineated 

in the student’s IEP 

● Work with paraprofessional 

● Use multi-sensory teaching 

approaches.  

● Work with a partner 

● Provide concrete examples  

● Restructure lesson using 

UDL principals 

(http://www.cast.org/our-

work/about-

udl.html#.VXmoXcfD_UA). 

● Provide students with 

multiple choices for how 

they can represent their 

understandings (e.g. 

multisensory techniques-

auditory/visual aids; 

pictures, illustrations, 

graphs, charts, data tables, 

multimedia, modeling).  

 

At-Risk 

 

● Using visual demonstrations, 

illustrations, and models 

● Give directions/instructions 

verbally and in simple written 

format. Oral prompts can be given. 

● Peer Support 

● Increase one on one time 

● Teachers may modify instructions 

by modeling what the student is 

expected to do 

● Instructions may be printed out in 

large print and hung up for the 

student to see during the time of the 

lesson. 

● Review behavior expectations and 

make necessary adjustments for 

personal space or other behaviors as 

needed. 

● Structure lessons around questions 

that are authentic, relate to students’ 

interests, social/family background 

and knowledge of their community. 

• Provide opportunities for students 

to connect with people of similar 

backgrounds (e.g. conversations via 

digital tool such as SKYPE, experts 

from the community helping with a 

project, journal articles, and 

biographies).  

 

Gifted and Talented 

 

● Target higher order 

thinking skills 

● Curriculum compacting 

● Inquiry-based instruction 

● Independent study 

● Adjusting the pace of 

lessons 

● Interest based content 

● Real world scenarios 

● Student Driven 

Instruction 

● Use project-based 

learning  

● Structure the learning 

around  

explaining or solving a 

social or  

community-based issue. 

● Collaborate with after-

school programs or clubs 

to extend  

learning opportunities. 

● William and Mary 

Social Studies 

curriculum for gifted 

learners: 

https://k12.kendallhunt.c

om/program/william-

mary-gifted-social-

studies-curriculum 

 

 



 

 

Career Ready Practices: 

 

CRP2: Apply appropriate academic and technical skills.  

CRP4: Communicate clearly and effectively and with reason.  

CRP6: Demonstrate creativity and innovation.  

CRP8:  Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11: Use technology to enhance productivity. 

Integration of Technology Standards NJSLS 8: 

 

8.1.12.A.2: Produce and edit a multi-page digital document for a commercial or professional audience and present it to peers and/or professionals in 

that related area for review. 

Integration of 21st Century Standards NJSLS 9: 

9.2.12.C.1 Review career goals and determine steps necessary for attainment. 

Interdisciplinary Connections: ELA-NJSLS/ELA: 

 

RI.9-10.2: Determine a central idea of a text and analyze how it is developed and refined by specific details; provide an objective summary of the text.  

RI.9-10.9: Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) documents of historical and 

literary significance, (e.g., Washington’s Farewell Address the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 

Birmingham Jail”, Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), including how they relate in 

terms of themes and significant concepts.  

W.9-10.7: Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; 

narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under 

investigation. 

W.9-10.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness 

of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and 

following a standard format for citation (MLA or APA Style Manuals). 

SL.9-10.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with peers on grades 9–

10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.  

SL.9-10.2: Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) 

evaluating the credibility and accuracy of each source.  

 

 

 

 

 

 


